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Chapter 1: Introduction 

       This dissertation discusses the influence of Standards-Based Report Cards (SBRC) on 

student achievement, growth, and learning. The dissertation begins with the history of SBRCs 

and the purpose they have regarding all stakeholders as well as the learning process. Also, the 

dissertation further delves into the utilization and benefits of SBRCs and their effect on student 

achievement. The dissertation includes a debriefing on RtI and its purpose, and the inclusion of 

SBRCs benefits all learners. Finally, the dissertation utilizes data to prove how Standards-Based 

Report Cards influence all stakeholders and improve a school district providing a clear path to 

teaching and learning.  

A standard generic report card provides general information regarding student progress, 

assessment, and learning. SBRCs provide more insight to skills learned or not yet mastered. A 

letter grade does not provide the necessary feedback to enhance student learning as they are only 

an accumulation of points earned and do not communicate the skills learned or mastered. The 

implementation of SBRCs will further the educational process for all students with clear 

indicators with the use of rubrics. SBRCs provides clear communication to parents or guardians 

regarding their child’s progress. SBRCs pinpoint areas of success, as well as areas in need of 

improvement. Also, they provide meaning to the grades earned by driving instruction to better 

student engagement while also targeting more rigorous and consistent learning. Another 

advantage of SBRCs is the use of meaningful feedback. Teachers can use SBRC, indicators, and 

rubrics to provide parents and students with meaningful and purposeful feedback that will help 

and encourage students to attain mastery on standards being taught. 
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Statement of Problem 

The report cards utilized for years are very generic, providing limited information 

regarding a student’s progress. Moreover, they do not properly gauge skills learn or 

communicate to all stakeholders. A generic report card states the numeric number earned for the 

semester and/or marking period without detailing the specifics of the learning process. The report 

card does not go into detail regarding the skills learned or mastered rather it is just an overall 

grade not allowing for students or parents to interpret areas of strength and weaknesses as they 

lack the necessary information to improve achievement as the report card fails to clearly 

communicate learning to teachers, students and parents.  

The report card does not provide insight to areas of strength or weakness, as a letter grade 

it does not indicate any skills learned or mastered. For example, an A might mean “outstanding” 

with no clear indication as to what that means. A report grade may not clearly state what it 

means by points earned. Furthermore, it often fails to provide the necessary data to be continued 

in schools. Finally, there are serious concerns as to if generic report cards communicate to 

parents the skills their child has learned. Standard generic report cards muddy the waters while 

SBRCs provide clear communication, drives instruction, and motivates student learning for all 

stakeholders. A grading system should be based upon clear learning targets, have meaning, and 

communicate the necessary data needed to enhance student achievement.  
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Table 1  

Comparison of traditional and standards-based grading scales 

  

A letter grades of A, B, C, D and F do not indicate skills learned but rather points 

acquired in the set time frame of the class. They do not inform students and parents of areas of 

strength or areas in need of improvement. They only give an overall grade average. A letter 

grade does not have much meaning or provide precise communication as to the skills learned or 

not learned. According to Scriffiny (2008), letter grades provide the following information: 

● An A means the student has completed proficient work on all course objectives and 

advanced work on some objectives. 

● A B means the student has completed proficient work on all course objectives. 

● A C means the student has completed proficient work on the most important objectives, 

although not on all objectives. The student can continue to the next course. 

Traditional Grading Standards-Based Grading 

A: 90-100% 

Outstanding 

ES: Exceeding the Standard 

Extends key concepts, processes and skills. 

Constantly works beyond grade-level 

benchmarks. 

 

B: 80-89% 

Good 

MS: Meeting the Standard 

Constantly grasps and applies key concepts, 

processes and skills. 

Progressing toward grade-level benchmarks. 

C: 70-79% 

Average 

AS: Approaching the Standard 

Beginning to grasp and apply key concepts, 

processes and skills. 

Progressing toward grade-level benchmarks. 

F: 0-69% 

Failing 

NS: Needs Support 

Not grasping key concepts, processes and 

skills. Area of concern that requires support. 
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● A D means the student has completed proficient work on at least one-half of the course 

objectives but is missing some important objectives and is at significant risk of failing the 

next course in the sequence. The student should repeat the course if it is a prerequisite for 

another course. 

● An F means the student has completed proficient work on fewer than one-half of the 

course objectives and cannot successfully complete the next course in sequence. 

 According to these definitions, grades provide little to no insight to the skills learned, 

rather they are just an overall indication of work completed or not completed. There is no 

indication of the skills or standards learned. Therefore, they lack the necessary communication 

and feedback needed to all stakeholder to further enhance student achievement or growth. 

According to Reeves (2004), “The fundamental purpose of grading is to provide feedback to 

students and teachers so that students will learn better and teachers will refine their strategies to 

help students improve” (p 46.). Although assigning high grades as rewards can sometimes 

motivate students, assigning low grades can discourage students from the learning process. 

Consequently, this drives their desire to give up on their learning, whereas the implementation of 

SBRC will not only encourage them to own their education but motivate them as well (Guskey & 

Bailey, 2001; Marzano, 2006). Therefore, SBRCs offer more incite to student achievement and 

growth as they motivate students and them students to own their learning. Also, the utilization of 

SBRCs will help identify struggling students and pinpoint areas of need for all learners, 

including special needs students, RtI students, 504 students, and general education students. The 

purpose of a Standards-Based Report Card is to inform parents about their child’s progress 

towards achieving specific grade-level learning standards. The SBRC provides detailed, 

meaningful, and purposeful feedback regarding standards learned at their grade level. Such 
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feedback allows teachers to specifically guide their instruction and have their students achieve 

success. 

SBRCs are formulated based on the New Jersey’s Student Learning Standards (SLS). 

These report cards are more specific to the skill learned or mastered. Learning is directly linked 

to the standard being taught rather than a point percentage. Also, SBRCs provide a clear and 

definitive path to understanding and the process of learning. SBRCs offer the opportunity for 

students and teachers to focus on certain area or standards they may have difficulty with. SBRCs 

help special education students as well as students with 504s, IEPs, and RtI students. SBRCs 

help the RtI team identify students and get them back on task and where they need to be. The 

rubrics and indicators are useful in determining a student in need of assistance as SBRCs provide 

the necessary data to identify students.  

A Standards-Based Report Cards highlights the most important skills students should 

learn in each subject at a particular grade level. It identifies a student’s levels of progress 

regarding state standards, areas of strength, and areas where improvement is needed. The report 

card will have more of a meaning than a generic report as it will recognize the skill learned or 

not understood by the student. Also, students are assessed on what they know or have learned as 

extra credit, class participation or behavior, and homework no longer influence the overall grade 

as they do communicate learning. A student could excel in those field but not have mastered the 

skill. According to Scriffiny (2008), “Standard-based grading reduces meaningless paperwork” 

(“Reason 4”). The purpose of homework is to provide meaningful practice for the student and to 

better student achievement toward a standard or skill. Moreover, it should be a continuation of 

the skill or skill practiced previously. Homework should not have an impact on a student’s grade 

but rather used as a tool to achieve proficiency in the skill or standard.  
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Students and parents will both know exactly what areas the student lacks or needs 

improvement. The report card will pinpoint the difficulty a student may have with different 

standards. Also, the utilization of SRBCs helps drive instruction. Teachers can use the data from 

the SBRCs to help with their instruction. Standards-Based Report Cards force teachers to utilize 

higher level questions to assess students. This alone challenges students at a higher-level 

regarding questioning. Fill-in-the-blanks or multiple-choice tests represent the past. To properly 

use SBRCs students must be properly assessed to measure their skills.  

  The SBRC focuses on children’s progress with specific skills. These skills align to the 

New Jersey Student Learning Standards. The SBRC will provide more instruction connected to 

these standards. Students are assessed in terms of meeting these standards. SBRCs creates 

consistency across the grade or content level in assessing learning goals that are aligned with the 

NJ Student Learning Standards. The SBRC isolates specific strengths and challenges of the 

students. SBRCs will have the same standards across grade levels, thus leveling the playing field 

for all students. The isolation will allow for more differentiated instruction and enrichment. Also, 

it will increase consistency among teachers across districts and the state. Most importantly, it 

will challenge today’s students to focus more on a growth mindset rather than a fixed mindset, 

which allows students to be more confident toward their education. 

  This dissertation focuses on the benefits on utilizing standards-based report cards in 

contrast to generic historical report cards and their effects on student achievement. This research 

compares the benefits of moving in this direction, and expanding educational achievement by 

analyzing data of all students regardless of their skill set, as it is every school’s mission to 

provide a thorough and adequate education for every student. Report cards should have meaning 

giving insight to all stakeholders on how to improve a student’s educational gain. A report card 
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should not be numeric grade points earned, which could include extra credit, class participation, 

and behavior. These do not measure a student’s skill, but rather provide extra points to gain a 

higher average without showing mastery on a skill, standard, or topic. A report card should be a 

tool to help the learning process by indicating where a child may have in difficulty in learning or 

what skills he or she has mastered. The status quo should be challenged given that the education 

paradigm it rapidly evolving. Also, grading with standards and rubrics will help teachers adjust 

to more rigorous instruction across all levels. Lastly, it will improve the educational learning for 

students, teachers, and parents for all stakeholders. 

 Significance of the Study 

Is there a significant relationship between Standards-Based Report Cards (SBRC) and 

student achievement for all students regardless of their educational ability? The current state of 

report cards and grades is very generic and does not provide the necessary feedback to provide 

student growth and educational enhancement for all learners. The educational paradigm is 

rapidly changing as educators move forward. Many districts are moving away from the report 

cards that have been utilized for the past century by implementing SBRCs. These provide insight 

on a student’s skill set, and the mastery of content and skills within the standards and curriculum 

of the content being taught. 

Educational leaders need to create the proper procedures to better student achievement by 

enhancing the growth of a student in becoming a productive member of society. It is the goal of 

educators to create active citizens that consciously interact with the world and become a 

contributing part of society. All students have the ability to learn. The implementation of SBRCs 

will engage students and enhance student achievement and test scores. Today’s educators want 

students to be able to think for themselves, engage in discovering global issues, and to develop 
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educated positions on such. Their aspiration is for students to graduation understanding that they 

not only have a voice in society but can become productive in their society. The inclusion of 

SBRCs will help students achieve those goals.  

SBRCs provide the necessary feedback for students to understand, learn, and grow by 

identifying areas of weakness promoting educational growth and achievement. This dissertation 

provides the necessary feedback proving that the use of SBRCs improves student achievement 

by using rubrics and identifying a student’s areas of weakness in standards enhancing student 

learning. The utilization of SBRCs will benefit all stakeholders by providing the necessary 

communication for achieving higher educational goals. Teachers can use the data provided by 

the SBRCs to better drive their instruction for both student engagement as well as their 

pedagogy. Also, students and parents will be able to identify areas where a student may struggle. 

The SBRC use indicators to dictate areas of strength for students indicating exact standards 

where a student needs to improve.  

Purpose of the Study 

The purpose of this study is to prove that SBRCs affect the learning process and 

achievement of all students including RtI, 504, and special need students. The dissertation 

provides the necessary data that report cards utilizing standards improves the education and 

learning of all students. Also, the purpose of this comparative study is to examine the effect of 

SBRCs on student achievement as compared to generic letter grade report cards. The current 

state report card for the district provides the necessary data by showing that the district 

outperformed state averages for all other districts. Also, a survey was utilized regarding teacher’s 

thoughts and feelings ron the use of SBRCs as well as Standards-Based Grading.  
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Most school districts are in the process of moving from traditional generic report cards to 

implementing SBRCs. School districts have been utilizing traditional generic report cards for 

decades. Students grades are based on a percentage earned out of certain amounts of points. 

Letter grades do not clearly indicate the learning process or what has been mastered or learned 

by a student. For example, if a student earns a 95% in a subject, he or she receives an A for 

outstanding, but this does not indicate the skills or standards he or she has mastered and learned. 

The A grade does not clearly communicate what a student has learned, instead it shows points 

earned. SBRCs provide the necessary feedback on the standard mastered or learned be the 

student.  

The goal of this dissertation is to examine the effect of SBRCs on student growth and 

achievement for all learners. SBRCs provided the necessary feedback and data to identify those 

learners who struggle such as special education, RtI, and 504 students. This research could help 

better explain the connection to standards learning and student achievement by cutting out all the 

unnecessary excess and getting the meat and bones of educational enhancement. Also, this 

dissertation demonstrates how the utilization of SBRCs enhances student achievement for all 

learners, as well as improving instructional pedagogy throughout the district. SBRCs can help 

identify the skills learned or not learned for all learners. 

Research Questions  

The most significant research questions for this research study are:  

1. What effect do Standards-Based Report Cards (SBRC) have on student learning and 

achievement? 

2. Will districts that utilize Standards-Based Report Cards over traditional generic report 

cards see improvement in standardized test?  
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3. Does utilizing Standards-Based Report Cards and eliminating letter grades associated 

with failing such as Ds and Fs enhance student achievement? 

4. Does the inclusion of Standards-Based Report Cards promote motivation?  

Limitations of Traditional Grading 

Traditional grading limits communication skills learned or not learned, but they do not 

provide detailed information to the skills assessed, learned, or taught. Traditional grading does 

not indicate what students are able to do, as they only show the amount of points accumulated. 

For example, a parent or guardian may assume their child has learned the necessary skills if they 

earn a 90% or A-. One limitation of this study is that SBRCs have only started being used in 

most districts.  

Districts are currently in the process of implementing SBRCs. Districts and schools that 

utilize SBRCs have done so for a short time. Also, all stakeholders may need time to fully 

implement and understand SBRCs. Teachers need time to adjust to the new grading system as 

well as properly input them into their classes and school information systems. Teachers need to 

learn to grade to the standards rather than a percentage. Although teachers graduate from college 

with degrees empowering them as educators, the majority of these teachers quickly learn they are 

ill-equipped to create and implement a grading 13 system that is accurate, effective, and 

justifiable (Whitney, Culligan, & Brooksher, 2004). Also, parents do not know how Standards-

Based Report Cards work and will need to be informed and educated since they are most familiar 

with traditional grading. There should be a time frame for the learning process and how to teach 

and grade, as well as a time frame for trial and error as this will allow teachers time to properly 

learn SBRCs as well as grading. It is necessary that parents, teachers, and students are eased into 

this transition. Implementing this change to quickly may deter learning the proper procedures of 
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standards-based learning. Furthermore, it could create a negative culture and climate as the 

implemented change needs to be slow, steady, and informative to all. 

Also, another limitation is that every school district has their own standard or variation of 

a SBRC. Therefore, SBRCs may vary from district to district as most SBRCs were created 

within their own district. Each district is designing their own assessments, rubrics, and standards 

they would like to focus on for each subject. Lastly, another limitation may be if the report card 

is too newly implemented there may not be enough data to support any findings of the SBRC and 

student achievement. It may take a few years to see results as all stakeholders become 

accustomed to SBRCs. Also, it will take time to see the results of utilizing SBRCs compared to 

traditional generic report cards. 

 Delimitations 

 This dissertation utilizes and analyzes data from one school district compared to all other 

“I” and “J” district in the state of New Jersey. The research and data include a multiple of 

schools of the same DFG. Each district has their own method of designing the report card as well 

as the assessments, rubrics, and chosen standards. The district is a public school. The dissertation 

does not include private, catholic, or charter schools. Also, the demographics of the district will 

not be examined. The research does not look into teacher evaluations or performance. State 

assessments from previous years are utilized in this study, as well as Student Growth Percentiles 

(SGPs). Lastly, teachers of the district that utilize Standards-Based Grading completed a survey 

regarding their thoughts and feeling of SBRCs, and their influence on student learning and 

achievement. 

Transforming the Mindset 

It is imperative to change the culture and climate with the implementation of Standards-
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Based Report Cards. There are numerous reasons why standard based report cards are beneficial. 

According to Work (2014), there are three peaks demonstrating why schools should implement 

standard based reporting. Peak 1 is growth mindset. There are two types of mindsets: fixed and 

growth. A fixed mindset is when people believe you are either good or bad at something based 

on what traits you are born with. People with a fixed mindset do not like to be challenged, and 

they give up when are they are frustrated with a task. SBRCs will help transform the mindset of 

the district. Their implementation helps students have a growth mindset rather than a fixed 

mindset. Standards-Based Report Cards help students to achieve a growth mindset. 

On the other hand, in a growth mindset people believe they can do anything they want to 

do, and when they fail, they learn from their mistakes. It is imperative to implement a growth 

mindset in the classroom. The inclusion of SBRCs improves the mindset in the classroom. 

Students understand where they may struggle with certain standards and the use of a rubric. For 

example, if a person is learning to play basketball a fixed mindset already has determined their 

skill prior to taking the court. A growth mindset player is willing to learn, practice, and do what 

it is necessary to learn the skills. Also, educators should have a growth mindset regarding their 

pedagogy as well. Often, some teachers give up on students regarding their education and ability 

to learn. SBRCs help teachers with their pedagogy.  

Teachers should be able to have the ability to help students focus on the value of learning 

and their education. Classrooms should be cooperative and student-led as opposed to a lecture 

from the teacher and no differentiation. By having a growth mindset in the classroom, the teacher 

can focus on formative assessments as that should guide daily instruction. Students also can 

practice the standards and ask questions if needed. Lastly, teachers can reflect on their 

instruction, make sure they are reaching all learners and ensure that students have the ability to 
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understand their mistakes.  

Peak 2 is quality curriculum and assessments. Standard based reporting creates a 

platform where the teacher needs to closely examine each standard and use that standard to 

create valuable assessments whereas a generic report card does not. “Without a clear set of 

measurable standards, there cannot be quality classroom instruction” (Work, 2014, para. 6). 

Designing assessments can be a challenging task, however, truly understanding the standard can 

give the teacher a deeper meaning on what the student knows. Also, teachers can use formative 

assessments to guide designing assessments. A clear mindset of the standards can also improve 

modifying assessments for special education students.  

Peak 3 is clear communication. The standards for each subject matter are clearly 

communicated with the student, and he or she knows what is expected. There is no gray area in 

terms of what the student needs to master. Also, standard based grading allows teachers to be 

able to communicate with each student on what they need to work on and how to improve. 

According to Scriffiny (2008), standard based reporting teaching what quality looks like. “In the 

adult world, everything is a performance assessment. If adults on the job make poor decisions or 

cannot determine the quality of their own work, the results are generally undesirable. Quality 

matters, and the ability to measure the quality of one's own work is a learned skill” (para. 20).  

It is the duty of educators to prepare students for their future in education and the real-

world. Educators need to create an environment with expectations that need to be met. Students 

have multiple factors such as attendance, behavior, effort, and modification, which can influence 

their grade. Traditional grading does not show a clear understanding of what they have mastered 

at their grade level. SBRCs measure students’ proficiency on content standards and teachers are 

able to identify who may need additional support. Students should be able to see the value of 
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learning, the standards that must be mastered, and not only receive a numerical grade.  

Conceptual Framework 

The conceptual framework for this research is established on the understanding that the 

implementation of SBRCs affects student achievement and growth, thus furthering enhancing 

test scores on state assessments (PARCC). SBRCs clearly communicate skills (both learned or 

not learned) to parents, teachers, and students. This communication enhances parents’ ability to 

help further their children’s educational progress. According to Bokas (2018), “Parents need to 

understand their children’s progress in order to help them improve their learning and motivate 

them to excel further. This means that a report card or document should provide clear evidence 

of a student’s growth and offer some indicators of where a child stands at this time in his or her 

journey towards the standard mastery expectations” (para. 10).  

This communication allows students to own their education by motivating them to better 

their skills and gain mastery. The ability to communicate what skill a student may have difficulty 

with can empower a student to take control of his or her own learning. Also, meaningful 

feedback helps students identify areas of weakness as well as mastery of the standard. Students 

can take an active role in their education. This study further delves into the implementation of 

SBRCs and how they can motivate students by enhancing their educational experience.  

SBRCs provide the framework for success. Educational leaders developed the report 

cards that identify the necessary standards to assist students to excel in their learning. The New 

Jersey State Learning Standards (NJSLS) depicted on the SBRC indicate what skills and 

standards students should be able to comprehend, understand, and show mastery, as well as 

where students should be at each grade level. According to Davis (2019), “Standards-based 

grading (SBG) is an intentional way for teachers to track their students' progress and 

https://www.schoology.com/blog/time-change-why-and-how-we-implemented-standards-based-grading
https://www.schoology.com/blog/time-change-why-and-how-we-implemented-standards-based-grading
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achievements while focusing on helping students learn and reach their highest potential. It is 

based on students showing signs of mastery or understanding various lessons and skills” (para. 

1).  

Again, the conceptual framework of this research is that the inclusion of SBRCs enhances 

student achievement and growth, as well as further develop teacher pedagogy by clearly 

communicating the learning process to parents and motivating students to own their learning. 

Accurate communication of skills learned or mastered is the essential ingredient to success for all 

stakeholders. SBRCs accurately communicate all needs in the educational process. 

Conclusions 

 The utilization of Standards-Based Report Cards enhances student learning and student 

achievement throughout the district. “Most parents regard the traditional reporting method as the 

most objective indicator of student progress. They see A, B, C, D, and F as an approximate 

representation of a numerical average of test scores, homework assignments, and class work, and 

most believe those grades accurately reflect their children's level of progress.”(Education World, 

1998, para. 10). This process of grading has created some controversy as to whether a letter 

grade truly reflects student knowledge, skills, or standards learned.  

Throughout the years, teachers assign multiple assignments, assess student’s knowledge 

of content, and observe student progress. Also, teachers utilize homework as well as extra credit 

to assess students, which allows them to attain extra points to achieve a higher grade without 

really knowing if the student actually mastered the skill or standard. A student does not work to 

their full potential during a marking period but is offered extra credit to accumulate more points 

toward their final average. The extra credit may allow a student to earn a higher grade or a 

passing grade, but the student has yet to show mastery of the skill or standard. Parents or 
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guardians assume their child is where they need to be regarding their education, yet they may not 

be. SBRC eliminates this issue. According to Thomas Guskey, a professor at the University of 

Kentucky who studies grading practices, “Grades can be problematic because they're usually 

calculated not only on student achievement but also a hodgepodge of other factors as well . . . So 

behaviors such as turning in assignments on time can earn points that are rolled into a final 

grade” (Rado, 2016, para 12). Also, rubrics are used to determine if the student is progressing 

toward the end of the year standard. 

Teachers have to make the necessary changes in their pedagogy as well as in their 

grading. Their approach, as well as their grading, needs to change to accommodate Standards-

Based Grading. Teachers need to focus their pedagogy on the standards being taught. The 

educational paradigm is shifting, and educators need to change their ways to better their 

students’ education by providing clear communication to skills learned or not learned. This 

change betters the learning process for all learners.  

According to Education World (1998), many teachers use other criteria to assess student 

knowledge. Teachers take into consideration the difficulty of work, student effort, student ability, 

attendance, and class participation. Additionally, each teacher may use different combinations of 

this criteria, which shows inconsistency of understanding of the content. Furthermore, it adds 

ambiguity as to what a letter grade, such as a C, means. It is unclear as to whether or not a C 

means average. Moreover, it is hard to determine if a C indicates areas where the student is 

struggling, thus mystifying how to provide the skill sets that he or she is lacking. Providing a 

student with a letter grade does not give any information on what a student actually understands 

or what he or she needs to master. Additionally, classmates in the same class differ in skill level 

and receive modifications as a result. Thus, one might wonder if these students receive the same 

https://www.chicagotribune.com/topic/education/colleges-universities/university-of-kentucky-OREDU0000635-topic.html
https://www.chicagotribune.com/topic/education/colleges-universities/university-of-kentucky-OREDU0000635-topic.html
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letter grade. There are many questions and concerns that arise from parents, teachers, and 

administrators.  

Teachers wants to measure student success accurately and identify student strengths and 

weaknesses as that is the purpose of SBRCs. Teachers use multiple approaches to obtain data 

over the course of a marking period to track a student’s progress. According to Education World 

(1998), “Parents, on the other hand, want to know how their children are performing compared 

to other children” (para. 19). Parents want to be informed if their child is succeeding or 

declining. “Both parents and teachers want accurate, understandable, and useful methods of 

measuring and reporting student progress. In order to provide it, schools must make an effort, 

whatever report card format they choose, to compare students' achievements, not to their own 

ability and not to the achievements of other students, but to objective, measurable performance 

requirements” (para. 20).  

The use of a generic report card does not indicate skills learned, rather it only gives a 

score that determines if a student has passed with little explanation of what he or she has passed. 

Indicators and standards are not utilized; hence they do not provide clear communication to all 

stakeholders. For example, table 2 only shows a numerical grade indicating a passing grade and 

the points earned for a marking period. The report card does not indicate the skills learned, 

strengths, areas of weakness, or improvement. The report card does not serve its main purpose, 

which is to provide clear communication of a student’s progress. 
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Table 2 

 

Example of a traditional report card 

 

Training Elementary 

Principal:       Assistant Principal: 

       School Year: 2006 

Student: ABRAHAMSSON, ALFREDA Grade: Grade 1 

Course Teacher  1st 2nd 3rd 4th 5th 6th Final 

Avg. 

Grammar 

1st 

Ding, 

Bill 

Grade 98  98     

History 

1st 

Ding, 

Bill 

Grade   87     

Math 1st Ding, 

Bill 

Grade   89     

Music 

1st 

Ding, 

Bill 

Grade   S     

PE 1st Ding, 

Bill 

Grade   S     

Reading 

1st 

Ding, 

Bill 

Grade 87  96     

Science 

1st 

Ding, 

Bill 

Grade   73     

Spelling 

1st 

Ding, 

Bill 

Grade   100     

 

Attendance 1 2 3 4 5 6 

Days 

Absent 

      

Days 

Tardy 

      

 

 “Standards-based grading is an innovation in education that focuses on learning and 

helps increase achievement. It is often combined with other standards-based instruction 

techniques to better engage students and foster a positive environment” (“What is Standards-

Based Grading,” n.d., para. 1). SBRCs list the NJ Student Learning Standards (NJSLS) for that 

subject matter, and the teacher marks how well they have mastered that standard. Educators must 

ensure that students are getting the knowledge that they need to be successful as they continue 
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their education. SBRCs break down the subject matter into smaller parts of the curriculum. 

Students should be able to master each one of these parts by the end of the year. Throughout the 

year, teachers teach new concepts, use formative assessments, and track the progress of students 

through various approaches. There are a variety of skill levels of students and special education 

modifications that are in one class. Some students receive different assessments, are provided 

class notes, have extended testing time, and so on.  

Teachers must use their professional discretion when it comes time to give each student a 

grade at the end of the marking period. Standard based reporting is based on the student 

mastering the actual state standard. After the teacher delivers instruction, the teacher can provide 

feedback of any gaps if the student does not reach mastery of that particular standard. The 

utilization of SBRCs close learning gaps, providing the necessary feedback to better enhance 

student achievement for all learners. 

Definition of Terms 

Academic Achievement: Student academic growth as evidenced by some qualitative or 

quantitative measure of learning (Bradbury-Bailey, 2011). 

District Factor Group (DFG): An indicator of the socioeconomic status of citizens in each 

district and has been useful for the comparative reporting of test results from New Jersey's 

statewide testing programs (State of New Jersey Department of Education, n.d.). 

Grades: A summary statement of student evaluations for a specified time period, as reported by 

numbers or letters (Marzano, 2006). 

New Jersey Student Learning Standards (NJSLS): Standards required by the state of New 

Jersey. 
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PARCC Assessment: The Partnership for the Assessment of Readiness for College and Career 

(PARCC) is a collaboration of states that share a commitment to developing new-era 

assessments that measure students’ readiness for college and career (Partnership for Assessment 

of Readiness for College and Carrers, n.d.) 

Response to Intervention (RtI): Response to Intervention is a systematic process of tiered 

support to ensure every student receives the additional time and support needed to learn at high 

levels. (Weber, 2018). The RTI process begins with high-quality instruction and universal 

screening of all children in the general education classroom.  

Rubric: A printed set of scoring criteria for evaluating student work and for giving feedback. 

Standards-Based Report Card (SBRC): A report card utilizing rubrics to indicate standards 

learned by a student. An alternate method of reporting student progress which involves assessing 

student proficiency on state and local standards and benchmarks (Craig, 2011). 

Standards: Learning skills indicate what students are expected to know and be able to do and 

master according to the designed curriculum.  

Strands: The quantitative and qualitative methods in the singular form (Terrell 2016). 

Student Growth Percentile (SGP): SGP is a measure of how much a student improves his or 

her state test performance from one year to the next compared to students across the state with a 

similar score history. 

Traditional Generic A-F Report Card: A report card utilizing letter grades to indicate a 

percentage of what was learned in their content area. 

New Jersey Quality Single Accountability Continuum (NJQSAC): The Department of 

Education's monitoring and district self-evaluation system for public school districts (State of 

New Jersey Department of Education, n.d.-b).  

https://www.wordhippo.com/what-is/the-meaning-of-the-word/score.html
https://www.wordhippo.com/what-is/the-meaning-of-the-word/criteria.html
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Chapter 2: Review of Literature 

Districts that utilize SBRCs can have greater student achievement for all students 

regardless on their ability. SBRCs further advance student growth compared to the generic report 

cards used for decades. Utilizing SBRCs affects student achievement and growth. Standards-

based reporting methods that provide the necessary feedback help identify struggling students 

and areas of weakness, thus providing more insight to close education gaps compared to generic 

report cards. Also, SBRCs that clearly identify standards utilizing a rubric result in higher levels 

of growth and performance on standardized test. Lastly, the utilization of Standards-Based 

Report Cards eliminates letter grades associated with failing and improves student achievement. 

Furthermore, this will improve culture and climate by promoting self-motivation to the student 

population. 

History of Grading 

Marzano (2006) suggested, “A single letter grade or a percentage score is not a good way 

to report student achievement in any subject area because it simply cannot present the level of 

detailed feedback necessary for effective learning” (p. 106). During the Victorian Era, grades and 

assessment were developed to test physicians’ knowledge and ensure they were adequately 

trained in their field. The process of grading began to grow and was implemented in public 

schools beginning in the early 20th Century. In early 1900s North America, one of the 

efficiencies created by the new administrative bureaucracies was the neatly printed, uniform 

report card. In 1911, researchers tested the reliability of the marks entered on these cards and 

showed that the same material could be assigned widely different marks depending on the 

markers. Since the late 1800s, there have been many changes on student report cards. The first 

report cards consisted of a list of basic skills and certain skills the student had to master.  
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The report cards utilized over the past century lacked the necessary tools to identify skills 

needed to master content. Traditional grading practices have been used for over one hundred 

years, and to date, there have been no meaningful research reports to support it (Marzano, 2006). 

Also, they did not provide parents or students with a clear indication of what skill set the student 

needed to improve on or areas of weaknesses. The basic skill list on the report card was replaced 

by a number and eventually a letter grade. Having a number or letter grade indicated how well 

the student was progressing on a scale from A-F or 60-100. This system was used because of 

new laws regarding attendance and given the number of students within districts, this was an 

easier method to grade students.  

Finally, in the latter half of the century, the report card changed to teacher comments and 

individualized assessment (Education world, 1998). The way students have been assessed over 

the years was not the wrong way, but it needs to change to better assist student to be successful 

in a rapidly evolving society. The world is evolving at fast rate with technology enhancing daily 

yet the educational world is lagging with old outdated methods to enhance student achievement.  

Researchers recognized that this method was not the best method but rather more 

practical and convenient. The world is evolving at fast rate, yet the educational world is lagging 

with old outdated methods to enhance student achievement. According to former Vice President 

Al Gore, “There is no prior period of change that remotely resembles what humanity is about to 

experience. We have gone through revolutionary periods before, but not as powerful or as 

pregnant as the fraternal twins: peril and opportunity as the one beginning to unfold” (Goodell, 

2013, para. 4). Educators need to create innovators, thinkers, and creators as educators prepare 

students for their future. It is essential for districts to keep up with the evolving times to better 

educate students as letter grades are a product of the past. The educational paradigm needs to 
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change with the times. Educators need to challenge the status quo on grading as the “we have 

always done it like that” mindset needs to change. Lastly, SBRCs provide the necessary 

ingredient in accelerating student achievement as this dissertation demonstrates that theory. The 

telephone and the automotive industry have changed drastically over the last century, while 

report cards have remained the same.  

Purpose of Grading 

According to Educational Leadership, grades should reflect achievement of the intended 

learning outcome. Report cards should convey student achievement and progress to students and 

parents. Gusky and Bailey (2001) offer four pillars of successful grading systems: (a) 

communication is the primary goal of grading and reporting; (b) grading and reporting are an 

integral part of the instructional process; (c) good reporting is based on good evidence; and (d) 

creating change in grading and reporting requires creating a multi-faceted reporting system. 

Gusky (2001) also states that there are six purposes of grading:  

1. Communicate the achievement status of students to their parents and others.  

2. Provide information for student self-evaluation evaluation.  

3. Select, identify, identify, or group students for certain educational programs.  

4. Provide incentives for students to learn.  

5. Document students’ performance to evaluate the effectiveness of instructional 

programs.  

6. Provide evidence of students’ lack of effort or inappropriate responsibility. 

Types of Grading 

Educators need a clear grading system that shows how their students are progressing 

towards state standards. There are two types of grading systems: norm-referenced and criterion- 
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referenced. According to Gusky (2001), “norm-referenced standards compare each student's 

performance to that of other students in the group or class. Teachers first rank students on some 

measure of their achievement or performance. They assign a set percentage of top-ranked 

students (usually 10-20%) the highest grade, a second set percentage (perhaps 20- 0%) the 

second highest grade, and so on. The percentages typically correspond to an approximation of 

the bell-shaped, normal probability curve, hence the expression ‘grading on the curve’” (p. 53). 

On the other hand, criterion-referenced standards compare each student's performance to clearly 

stated performance descriptions that differentiate levels of quality. All teachers' classes have 

essentially the same percentages of As, Bs, and Cs. This is not beneficial for student 

achievement. Learning becomes very competitive because students are competing for the top 

grades in the class. Strong evidence shows that "grading on the curve" is detrimental to 

relationships-both among students and among teachers and students (Guskey, 2001). 

Teachers also need to differentiate the grading criteria. One can classify these criteria into 

three broad categories: product, process, and progress (Guskey, 2001). “Product criteria relate to 

students' specific achievements or levels of performance. They describe what students know and 

are able to do at a particular point in time.” Teachers using these criteria base a student’s 

performance on the end result. “Process criteria relate not to the final results, but to how students 

got there. Educators who believe that product criteria do not provide a complete picture of 

student learning generally favor process criteria.” (Gusky, 2001, p. 172). This can include a 

student’s behavior, effort, or work habits. Progress criteria relate to how much students actually 

gain from their learning experiences. Teachers who use progress criteria typically look at how far 

students have come rather than where students are. The majority of teachers also vary the criteria 

they use from student to student, taking into account individual circumstances (Truog & 
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Friedman, 1996).  

Problems with Traditional Grading/Report Cards  

The educational system is rapidly changing. It has endured many changes over the years. 

Yet, the grading system has remained the same. Moving forward, the educational system needs 

to move away from the traditional generic report card and implement Standards-Based Report 

Cards. The problem with the traditional generic report cards is that they do not relay the 

necessary information to students, parents, and teachers. The report card only gives a letter 

grade, which does not communicate the skills learned. Also, they provide limited feedback. A 

student’s report card incorporates many things not just general knowledge learned.  

“As Marzano has pointed out, our current system of grading is more than a century old 

and, even more improbable, has been carried out for that long without a meaningful body of 

supporting research” (Peters & Buckmiller, 2014, para. 8). Each teacher has his or her own 

strategy and philosophy of teaching state standards. Also, grading systems may vary from 

classroom to classroom, as teachers have different grading policies. This can be problematic as 

grades can be inflated if homework grades are weighed more in one class than another. Also, one 

teacher may assign a zero for a late or missed homework, whereas another teacher may allow the 

student to make it up. It is time for a change in the school system. As new state standards are 

implemented, schools need to address the issue of reporting student grades in a new way. 

Schools need a clear-cut method to rely what is being learned. Peters and Buckmiller (2014) 

argued,  

Standards-based grading (SBG) is a defensible system for fair, accurate, and meaningful 

assessment of student work. Standards have become the foundation for aligning 

educational systems by bringing focus to curriculum development of what students 
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should learn and skills they should acquire. Further, SBG allows for a more nuanced 

conversation between parents and teachers about where students are strong, where they 

are weak, and how parents can help them. Therefore, it is critical that teachers link 

assessments to clear, pre-established criteria/standards. (para. 10)  

According to Peters and Buckmiller (2014), researchers conducted a study in three 

different schools where standard based report cards was being implemented. The three schools 

varied in size, population, and diversity. 

Reporting Tools 

Reporting tools must fulfill a specific purpose, which includes considering three aspects 

of communication: (a) What information does one want to communicate? (b) Who is the primary 

audience for the information? (c) How would one like the information to be used? Many 

educators make the mistake of choosing their reporting tools first, and not truly understanding 

the purpose. “Efforts that begin by clarifying the purpose, however, make intentions clear from 

the start. If, for instance, the purpose of the report card is to communicate to parents the 

achievement status of students, then parents must understand the information on the report card 

and know how to use it” (Gusky, 2001, p. 93).  

Influence of Grades and Feedback 

According to Lipnevich and Smith (2008), “intentional feedback occurs in instructional 

settings and is designed to inform students about the quality, correctness, and general 

appropriateness of their performance” (p. 2). Many studies have been done that show the impact 

of feedback on student’s learning. One study by Kluger and DeNisi (1996),  

Showed (607 effect sizes; 23,663 observations) demonstrated that feedback typically 

improved performance (d =.41), but in one third of cases, presentation of feedback 
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resulted in decreased performance. The results of moderator analysis showed: (a) that 

feedback effectiveness decreased when individuals received information containing 

praise or critical judgments that were hypothesized to move students’ attention away 

from the task; (b) that correct solution feedback, as opposed to dichotomous judgments of 

correct/incorrect outcome, led to more effective learning; and (c) that effects of feedback 

on performance on physical tasks were lower than effects of feedback on cognitive tasks. 

The researchers found that feedback that included any type of elaborated information was 

consistently more helpful than feedback that informed learners whether their responses 

were correct or incorrect. (p. 117) 

The most common type of feedback that students receive in a typical classroom are 

grades, often this a letter grade or a numeric score only (Marzano, 2006). Grades show 

performance of student achievement throughout the year. Airasian (1994) listed five main 

functions that grades serve:  

1. Administrative, by dealing with decisions concerning matriculation, retention, and 

entrance into college  

2. Guidance, by helping counselors provide direction to students  

3. Instructional planning, by informing teachers about students’ level of attainment in 

order to group them for instruction  

4. Feedback, to provide students with information about their progress and 

achievement  

5. Motivation, to encourage students to try harder  

First, grades informed third parties about student performance. Next grades were used for 

students and to influence motivation and performance. “One of the main conclusions Black and 
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Wiliam drew from their review of literature on formative assessment was that descriptive 

feedback, rather than letter grades or scores, leads to the highest improvements in performance” 

(Lipnevich & Smith, 2009, p. 320). Another study, conducted by Butler and Nisan (1986), 

compared effects of constructive feedback and grades. Lipnevich and Smith (2008) found the 

following,  

Grades emphasized quantitative aspects of learning, depressed creativity, fostered fear of 

failure, and weakened students’ interest. Quite opposite to this pattern, no negative 

consequences followed from the use of task-specific individualized comments. In a later 

study, Butler found that the group that received comments specifically tailored to 

students’ performance showed a significant increase in scores (by almost 30%) on a task. 

The group that received only grades showed a significant decline in scores, as did the 

group that received both grades and comments. (p. 5)  

 Negative effects of grades on student performance varies. The study conducted by Butler 

and Nisan (1986) and Butler (1988) “proposed that normative grades informed students about 

proficiency relative to others, whereas individualized comments created clear standards for self-

evaluation specific for the task” (Lipnevich & Smith, 2008, p. 6). Optimal feedback should help 

students redirect their attention to a specific task and to achieve desired results. Guskey and 

Bailey (2001) suggested that if grading was done properly, then students’ academic attainment 

will increase.  

Purpose of Standards-Based Report Cards 

A Standards-Based Report Card highlights the most important skills students should learn 

in each subject at a particular grade level. The SBRC identifies students’ levels of progress with 

regard to state standards, areas of strength, and areas where improvement is needed. SBRCs 
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utilize rubrics that determine if the student is progressing toward the end of the year standards. 

The report card gives grades meaning and the skills they have mastered and learned. Also, it 

helps teacher focus and drive instruction on the necessary skills students may be lacking. 

The purpose of SBRCs is to provide students and parents or guardians a precise picture of 

what has been learned and what still needs to be learned. Grading and reporting around specific 

standards, while providing feedback related to progress toward mastery of standards, has been 

shown to significantly boost student achievement and growth, as well as motivation for students. 

The purpose of a report card is to communicate with parents or guardians, and the student, 

progress the student has made toward district identified learning standards, effort, and 

community skills.  

The SBRC indicates the student strengths and where additional practice is needed. 

Grades should provide meaningful feedback to students, document their progress, and help 

teachers make decisions about what instruction a student needs next (Wormeli, 2006). As 

students’ progress in their mastery of standards, they feel motivated and more successful. This 

will empower students and enhance confidence, thus changing the culture. Students begin to 

think about grades and other assessments that teachers use to provide information, which will 

help toward their success and enhance their education and confidence.  

According to the Tri-Town School Union, research has shown that letter grades do not 

motivate students to learn. On the contrary, research has found three consistent effects of using 

and emphasizing the importance of letter or number grades:  

1. Grades tend to reduce students’ interest in the learning itself.  

One of the most well researched findings in the field of motivational psychology is that 

the more people are rewarded for doing something, the more they tend to lose interest in 
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whatever they had to do to get the reward (Kohn, 1993). Thus, it should not be surprising that 

when students are told they will need to know something for a test—or, more generally, that 

something they are about to do will count for a grade they are likely to come to view that task (or 

book or idea) as a chore.  

2. Grades tend to reduce students’ preference for challenging tasks.  

Students of all ages who have been led to concentrate on getting a good grade are likely 

to pick the easiest possible assignment if given a choice (Harter,1978; Harter & Guzman, 1986; 

Kage, 1991; Milton, Pollio, & Eison, 1986). The more pressure to get an A, the less inclination 

to truly challenge oneself. Thus, students who cut corners may not be lazy as much as rational; 

they are adapting to an environment where what counts is receiving a good grade, not intellectual 

exploration. 

3. Grades tend to reduce the quality of students’ thinking.  

Given that students may lose interest in what they are learning as a result of grades, it 

makes sense that they are also apt to think less deeply. One series of studies, for example, found 

that students given numerical grades were significantly less creative than those who received 

qualitative feedback but no grades. The more the task required creative thinking, in fact, the 

worse the performance of students when knew they were going to be graded. Providing students 

with comments in addition to a grade did not help: the highest achievement occurred only when 

comments were given instead of numerical scores (Butler, 1987; Butler, 1988; Butler and Nisan, 

1986).  

Intrinsic motivation is the most powerful kind of motivation. When a student is involved 

in the learning process by knowing their strengths and where they need to improve, the  

student can work with teachers and parents to set meaningful goal of excellence, strive to  
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achieve the goals, and experience success (“Standards-Based Report Cards Frequently Asked 

Questions,” n.d.). 

SBRCs give students the opportunity to control and own their learning. If students have 

the ability to own their education, it may motivate them to perform at a higher level. Students 

will have the ability to challenge themselves and raise the bar for their own education. As 

students progress in their mastery of standards, they feel motivated and more successful. At the 

implementation of SBRCs, students begin to think about grades and other assessments that 

teachers use to provide information that will help toward their success.  

Also, SBRCs give students feedback about their learning and not their organizational 

skills, homework completion, or desire to do extra credit. According to Tomlinson (2018), 

“students often feel that assessment equals test equals grade equals judgment. That association 

leads many discouraged students to give up rather than to risk another failure. It causes many 

high-achieving students to focus on grades rather than learning, and on safe answers rather than 

thoughtful ones” (para. 5). 

Traditional Report Cards vs. Standards-Based Report Cards 

SBRCs focus on a student's progress with specific skills. The skills align to the New 

Jersey Student Learning Standards and the instruction is connected to these standards. Students 

are assessed in terms of meeting these standards as this creates consistency across the 

grade/content level in assessing learning goals that are aligned with the NJ Student Learning 

Standards. SBRCs guide pedagogy to be more rigorous and consistent with learning standards, 

helping teachers drive their instruction linked to the standards. Also, SBRCs isolates specific 

strengths and challenges of the students. This allows for more differentiated instruction and 

enrichment. It also increases consistency among teachers. Since the traditional grading system 
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has had some problems and limitations in regard to properly assessing student growth and 

learning, standards-based grading has begun to grow in popularity due to several reasons 

(O’Connor & Wormeli, 2011).  

Table 3  

Comparison between traditional grading and the standards-based report card 

Traditional Grading First Marking 

Period 

Standards-Based Report Card 

Mathematics: 

First Trimester 

Mathematic:                                     91% or A- The Number System:  

  Applies and extends previous 

understandings of multiplication 

and division to divide fractions 

by fractions 

4 or ES (Exceeding 

the Standard). 

  Computes fluently with multi-

digit numbers 

2 or AS 

(Approaching the 

Standard). 

  Finds common factors and 

multiples 

3 or MS (Meeting 

the Standard). 

  Applies positive and negative 

numbers in given scenarios 

 

 

For the example, the standard based report card gives a scale (1-4). A score of 1 shows 

that the student has very little understanding. A score of 2 shows partial understanding. A score 

of 3 shows that the student meets expectations. A score of 4 shows that the student is advanced. 

It breaks down specific skills that the student needs to master. Whereas the traditional report card 

just gives a numerical grade that translates into a letter grade. This letter grade gives no 

indication to the student or parent of the skills their child mastered or needs to improve on. A 

letter grade of “A” is an outstanding based on an average of points earned throughout the 

marking period, but it does not indicate the skills learned. “SBG is powerful because it provides 

a framework to regularly measure student progress. When teachers have continuous 
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understanding of students’ mastery, they can adapt instruction to better meet students’ needs. 

This causes education to be more effective and engaging” (“What is Standards-Based Grading,” 

n.d., para. 9). Grades should provide meaningful feedback to students, document their progress, 

and help teachers make decisions about what instruction a student needs next (Wormeli, 2018). 

To implement standard based reporting in a district, schools need to implement a rubric 

for teachers to assess their students. Rubrics should be used to evaluate students as they complete 

each standard. The rubric should be consistent throughout the district and posted online for 

parents to access. Collecting data collection for each student per standard can be used to 

determine if a student is understanding the concept. Lastly, the rubric should align with the 

SBRC, therefore providing a map to success and student achievement. 

In standards-based education, teaching is responsive to learning. When starting a new 

target, teachers present introductory lessons. As students progress, they are offered more 

complex material. Teachers need to think of the role and purpose of  assessment by 

utilizing evidence to determine student growth towards and mastery of the standards 

being taught. They continue working and learning until they reach the target. (“What is 

Standards-Based Grading,” n.d., para. 7)  

The environment in a classroom is crucial for a positive learning experience. Students 

need to feel safe, secure, and not afraid to make mistakes. In a traditional grading paradigm, 

learning is expected to be error free and students are judged with grades while still learning. This 

type of grading results in a fixed mindset and students are scared to fail. Students do not get to 

see what skills they are lacking and how to fix them. The fear of failing can have a negative 

impact on students and their outlook on education. The standard based grading paradigm defines 

learning as hard and frustrating, but achievable. This shows that mistakes are part of the learning 
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process and that one learns from them. Students should realize that struggling is part of the 

process. Students are responsible to ask for help to understand the concepts being taught. 

Standard based reporting reinforces a growth mindset, which educators aim to achieve. Students 

gain more self-confidence when they realize they can make mistakes, learn from them, and able 

to persevere through difficult tasks.  

Standard based grading is an effective way to report student progress throughout the year. 

It gives the teacher and student a clear picture of what each student has mastered or needs to 

improve on. Formative assessment data should drive teacher instruction daily. Today is an era of 

data, and the classroom is a great place where teachers can use data to enhance learning. 

Teachers need to use evidence of formative assessments to take action on either the next day’s 

lesson or take a minute to provide clarification.  

According to Moore, Toth, and Marzano (2017), “data collection and reflection are an 

integral part of each components of the Essentials model, as they are in any continuous 

improvement cycle” (p. 18) A teacher reflecting on formative assessment data were asked 

questions such as:  

1. What do my students know already?  

2. How effective was the strategy?  

3. What is a typical response rate during a class discussion?  

4. How many students met the target?  

5. Which strategy gets better results?  

When teachers truly reflect on their data, they gain a better understanding of where each 

student is, thus learning becomes more meaningful. Teachers can take the time to take action and 

correct student work and continuously provide feedback. Students are able to see their 
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misunderstandings and ways they can improve.  

Not only do SBRCs benefit teachers and students, it also benefits parents. Parents also 

need to understand the SBRC and how it affects their child. According to Clear Creek 

Independent School District, there are multiple benefits of standard based report cards for 

parents. Report card grades are less mysterious and have more meaning, parents are aware of 

exactly what their child knows, is able to do, and next steps for progress, parents know in what 

areas their child needs more support, and parents are empowered to increase their child's 

confidence and help their student set goals. A parent receiving a report card with a letter grade 

gives no indication of what their child actually understands relating to the standards being taught. 

The parent has no indication of any skills being taught or any skills their child has mastered.  

With standard based reporting, a child receives a number (usually 1-4), on how well their 

child understands the standard. “Standards-based report cards should provide more consistency 

between teachers than traditional report cards because all students are evaluated on the same 

grade-level skills. Parents can see exactly which skills and knowledge their child has acquired” 

(Great Schools, 2016, para. 8). There has been reports of parent push back with standard based 

reporting. Standard based reporting is a huge change to the education system. Parents are used to 

a letter or numerical grade with no other explanation of how their child's grade was calculated. 

Parents also do not understand the Common Core State Standards and how their children are 

expected to master them by the end of the year. According to the Rado’s (2016) Chicago Tribune 

article, one parent stated “absolutely can't stand longitudinal report card! Too confusing! Just go 

back to giving simple letter grade!” (para. 35). Some districts are receiving so much negative 

feedback from standard based report cards that they may return to the traditional report card 

(Rado, 2016). School systems to need to be willing to work with parents in order to make them 
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feel more confident in this new system.  

Parents want ways and resources to help their children be successful. Parents should be 

able to access the rubrics being used on the school website to help them understand their child’s 

proficiency levels. Schools should encourage parents to focus on a few areas of strength and a 

few areas for growth when talking with their child. In addition, parents should be encouraged to 

reach out to their child’s teacher for specific strategies. Standard based reporting is a new 

paradigm and parents need assistance from the school to help them understand this new report 

card. Schools need to provide as much parent training as they can. Back to school night, 

information posted on district website, and teacher conferences would help parents find 

resources that they can use.  

Parents can also help their child at home in the areas that they may struggle as identified 

by the SBRC. Parents should spend time with their child and encourage them to use different 

strategies to problem solve when a task is difficult. Parents should also encourage children to 

make connections to the text and to the real-world. Parents should also ask their child questions 

to ensure understanding. SBRCs benefit students, teachers, and parents/guardians. SBRCs 

encourage students to be more aware of what is expected of them and offers insights into their 

strengths and weaknesses. Also, SBRCs provides parents with a clear communication that 

outline the expectations in each of the major academic areas. 

Factors That Affect Education 

 There are many factors that affect a student’s education and the learning process. These 

factors are a major impact on as whether a student learns or masters their standards. According to 

John Hattie, there are 252 factors that effects student achievement (Visible Learning, n.d.). First, 

the intelligence of an individual plays a significant role as some students are born more 
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intelligent than others. These students may have better genetics or heredity than other students 

and have a learning disability. Also, a child’s nutrition, sex, health, mental health, hormones, 

stress, motivation, mobility, and geographical location impacts the learning process of a child or 

adolescent. Also, parent’s education will be a factor as well as the family income. The stability 

of life is a factor. For example, divorced parents and the child is splits time between living with 

one parent during the week and the other parent on weekends. Finally, income is a major factor 

as it affects a child’s learning. They may not have access to learning materials and technology 

that other students may have access to.  

The school itself is a factor in education and learning. The building needs to be safe. 

Also, the layout and the location have an influence on a student’s education. The district may not 

have much state funding; thus, it lacks access to technology for their students. Teachers have a 

major role in affecting a child’s education. A teacher may lack motivation or not care about the 

education of their students. Moreover, the curriculum may not be the most beneficial to a 

student’s education. These are just a handful of factors that may affect a student’s ability to learn 

as well as the learning process. Students come from a variety of backgrounds, all having 

different types of factors affecting their learning process. 

Literature Review Conclusion 

The purpose of the literature review is to provide scholarly insight to the transformation 

from traditional generic report cards to SBRCs. The grading system has been redundant for 

decades with the use of traditional generic report cards. Looney, head of the Hawken School in 

Cleveland, states in McKenna’s (2018) article, “The grading system right now is demoralizing 

and is designed to produce winners and losers . . . The purpose of education is not to sort kids—

it’s to grow kids. Teachers need to coach and mentor, but with grades, teachers turn into judges. I 



 

 

SBRCs AND EFFECTS ON STUDENT ACHIEVEMENT 38 

 

 

think we can show the unique abilities of kids without stratifying them” (para. 9). According to 

McKenna, “Under pressure from an unprecedented constellation of forces—from state 

lawmakers to prestigious private schools and college admissions offices—the ubiquitous one-

page high school transcript lined with A–F letter grades may soon be a relic of the past” (para. 

1). A simple change from the use of a letter grade to a standard indicator will have great 

ramifications on the educational system as well as student achievement. 

 The implementation of Standards-Based Report Cards will enhance student achievement 

and growth for all learners. According to Townsley and Buckmiller (2016), students should have 

multiple opportunities to redo assignments and demonstrate learning based on feedback. 

Womalli “argued retakes are necessary in order for the grade to truly capture student growth at 

the time of reporting rather than a single moment in the past. According to Marzano and 

Heflebower (2011), if the purpose of a grade is to report mastery, then educators must look for 

evidence of learning over time with multiple opportunities for updates” (Townsley & 

Buckmiller, 2016, p.4). Students need time and practice to master specific skills. These skills do 

not happen overnight for most students. Feedback and clear expectations should be a necessity 

by the teacher to enhance student learning.  

 Implementation of standards-based report cards is indispensable for student learning that 

is rigorous and applicable in the real-world. Teachers need to be able to create daily lesson plans 

that meet these goals and standards. Parents first question when they meet with a teacher is “how 

is my child doing?” Parents are entitled to know and understand how their child is doing and if 

they are meeting the required state standards. “Grades and report cards represent a primary 

source of that information; indeed, as Olson noted, “The use of grades is one of the most sacred 

traditions in American education” (Peters & Buckmiller, 2014, p. 24). The change to SBRCs is 
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essential to student growth and achievement.  

 SBRCs are universal for all students regardless of their needs or disabilities. SBRCs are 

beneficial to all students especially special education and RtI students. The goals for a student 

should be linked to the grade level standards. All goals should be achievable yet challenging for 

the student. Also, SBRC indicates if that student is accomplishing their goal or goals. SBRCs are 

a clear indicator of student achievement regardless of their disability or skill set. SBRCs offers 

the ability to asset all skill sets for all students at any level.  

Grades and learning should have meaning to better all stakeholders especially our 

students. “Approximately, only 75% of students who enter 9th grade graduate from high school.” 

(Chapman, Laird, & KewalRamani, 2010). One of the biggest contributing factors to this dropout 

rate is academic gaps. Educators must face how to close these achievement gaps early. This is 

the problem for educations face every day, and while it is a challenge, it is not impossible. 

SBRCs help to close achievement gaps for all learners, regardless of their skill set as they will 

provide the necessary indicators and feedback to identify areas of needs. The procedures (see 

Appendix E) explain the use of SBRCs and student needs. 

The SBRC provides clear and precise communication for students, parents, and teachers 

thus allowing them to quickly identify areas where a student may struggle compared to generic 

report cards. This data may provide a bridge for students with special needs or in need of the RtI 

process.  

The purpose of SBRCs is to provide a thorough education for all learners as they 

highlight the most important skills students should learn in each subject at a particular grade 

level. Also, SBRCs isolate specific strengths and challenges of the students allowing for more 

differentiated instruction and enrichment. Grades are a great form of feedback to students and 
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parents during their process toward mastering a standard as they need to be accurate as well as 

meaningful. This process will increase consistency among teachers as well as student learning, as 

focusing on all stakeholders moves one from a fixed mindset to a growth mindset. The world is 

evolving, and the education system needs to evolve as well. The use of generic report cards for 

many decades does not mean it is the right way. The transformation of grading will help students 

accelerate at a higher level as this will offer an equal opportunity for all learners.  
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Chapter 3: Research Methods 

School districts across the country are moving forward to standard based report cards to 

help better convey student achievement to parents. Standards-Based Report Cards improve 

culture and climate by promoting confidence to the student population. Also, student can have 

greater success, improved growth, and achievement with the implementation of SBRCs as they 

give grades meaning, thus motivating staff and students. Also, SBRCs enable students to own 

their learning as well as provide clear and precise communication to all stakeholders. 

The New Jersey Quality Single Accountability Continuum (QSAC) is the Department of 

Education's monitoring and district self-evaluation system for public school districts. The system 

shifts the monitoring and evaluation focus from compliance to assistance, capacity-building, and 

improvement. It is a single comprehensive accountability system that consolidates and 

incorporates the monitoring requirements of applicable state laws and programs and 

complements federally required improvements. The system focuses on monitoring and 

evaluating school districts in five key components that, based on research, have been identified 

to be key factors in effective school districts. The purpose of QSAC is to better the education 

across the state with the goals of bettering the education of our students. 

 NJQSAC will eventually require all districts to transition to SBRCs in the years coming. 

This will allow districts time to formulate a plan to develop and implement SBRCs into their 

districts. Each district is given the freedom to choose their direction to implement this new 

grading system as there are no direct guidelines on the implementation process. According to the 

NJQSAC manual, “New Jersey’s schools and districts will spend less time, energy, and resources 

on providing evidence of compliance, and more time, energy and resources on teaching, learning 

and assessment” (New Jersey Department of Education, 2018, p.5). SBRCs assit in the learning, 
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teaching, and assessment of a student’s education. 

The Mixed Methods Paradigm 

The dissertation used mixed methods research to conduct the study. The researchere 

objectively collected and analyzed both quantitative and qualitative data (strands). The 

quantitative strand was deductive and value free as the researcher served as the independent 

observer. For the qualitative strand, the researcher was in close contact with all participants 

establishing a fair, respectful, and trusting relationship. In addition, the researcher blended the 

data together to answer the research questions.  

Research Question 1: What effect do Standards-Based Report Cards (SBRC) have on 

student learning and achievement? 

Research Question 2: Will districts that utilize Standards-Based Report Cards over 

traditional generic report cards see improvement in standardized test?  

Research Question 3: Does utilizing Standards-Based Report Cards and eliminating 

letter grades associated with failing such as Ds and Fs enhance student achievement? 

Research Question 4: Does the inclusion of Standards-Based Report Cards promote 

motivation? 

Research Design 

This study was conducted using a causal-comparative approach research design. In a 

causal-comparative research designs the researcher “seeks to find relationships between 

independent and dependent variables after an action or event has already occurred” (Salkind, 

2010). Research question 1 was best answered in this approach because the data was used to 

determine if there was a relationship between standard based reporting and student achievement. 

Additionally, there were no variables that were manipulated.  
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The District Factor Group (DFG) was utilized to determine all the “I” and “J” districts. 

The districts were broken into two groups:  

1. Those districts who utilize Standards-Based Report Cards. 

2. Those who utilize tradition report cards. 

The PARCC scores was divided into ELA and Math scores. The scores were compared to the 

other district to identify if SBRCs affect student achievement. The research used an independent 

T-test between Math and ELA analyzing those that use SBRCs and those that use traditional 

report cards. The researcher looked for significant difference at the .05 level. The purpose of the 

.05 is to show there is a .95 difference between the results proving the research is not a failure.  

Participants and Sampling 

Students in kindergarten through eighth grade across New Jersey were the target grade 

levels for this study. The reasons why this population was chosen: (a) Standards-Based Report 

Cards are utilized in the lower grades, and (b) standard based reporting will have a higher impact 

at the lower grades as they will provide parents clear communication where their child may be 

having a difficult time at an early age. Parents are more involved in the earlier years of their 

child’s education.  

Also, with the use of SBRCs, teachers may be able to realize learning disabilities at an 

earlier age. The sample used was convenience sample, which was determined by the number of 

schools that transitioned to SBRCs in the past few years. Several school districts in New Jersey 

have already made the transition to standard based reporting. In September 2018, all districts will 

be required by the state as part of QSAC to use standard based reporting.  
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Variables 

Independent variables: There was one independent variable and that was the Standards-

Based Report Card the district was utilizing. For this study one SBRC was utilized and its effect 

on student achievement and district’s SGPs. 

Dependent variables: This study utilized student achievement on state assessments as 

the measure of student progress as well as Student Growth Percentage (SGP). 

Most school Districts in NJ currently using standard based reporting started to implement 

in the lower grades. There are 40 “I” and “J” districts that currently use Standards-Based Report 

Cards out of a total of 116 “I” and “J” districts. 

Instruments 

There were various instruments that were used during the course of the study. One 

instrument was the PARCC assessments. The PARCC assessments monitor student progress in 

achieving state standards. These tests are aligned to the New Jersey Student Learning Standards 

and test student achievement in ELA, math, and science. A student’s PARCC score can be 

compared from one year to the next. In addition, it can help determine a student’s level of 

progress and readiness for the next year. Other instruments that were utilized are effective tests 

throughout the duration of the school year such as:  

● Pre-test  

● Unit tests  

● Midterms   

● Final exam 

● Formal Assessments 

● Informal Assessments 
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● Benchmarks 

● DRA Levels 

● Lexile Levels 

Understanding a student’s overall understanding of a concept helped with writing a 

standard based report. Teachers also have to deal with disruptive students. It may be appropriate 

to also implement a behavioral scale. This can help keep track of student behavior, the severity 

of the problem, and how the behavior is disrupting the class. All these assessments helped guide 

the SBRC. 

All teachers could collaborate on the behaviors of the student and tally up the total 

number of occurrences. These behaviors were attached to the standard based report card for 

parents to understand as well. Lastly, a survey was conducted to gather information regarding the 

benefits of SBRCs. The survey included when the district began the implementation of standard 

based report cards, the demographic data of the district, the enrollment population, and 

percentage of special needs population.  

Research Procedures 

 This dissertation surveyed teachers and administrators regarding the benefits of SBRCs. 

Also, the analyzation of PARCC scores compared to other “I” and “J” districts that use SBRCs 

were compared to those that do not. The survey was sent to the principals as well as the teaching 

staff via Google Docs. The dissertation used a questionnaire for participants to answer regarding 

the implementation of SBRCs in the district. Teachers and administration answered questions 

regarding the implementation of the SBRCs. Also, the questions asked about student 

achievement and progress after the implementation of the SBRCs. 
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Data Analysis 

The quantitative and qualitative data was analyzed separately to begin. The results of 

both types of data were used to help answer the research questions. The researcher thoroughly 

analyzed all surveys and state report cards for the district. Every response was reviewed to 

determine patterns and motifs. All patterns and motifs were compared to each other as well as 

the research questions presented earlier in the dissertation. Administrative approval from the 

school district was assured as well. IRB approval and district support letters are included in the 

Appendices. The researcher sought to demonstrate that SBRCs affected student learning and 

achievement. 

The researcher sought to answer the overall question: Do Standards-Based Report Cards 

have an effect on student achievement? A survey was be presented to the administration and staff 

regarding their feelings on SBRCs and how they have affected their student’s learning, growth, 

and achievement. Secondly, state assessment report cards were carefully reviewed and analyzed. 

The dissertation used data from the prior year to the implementation of SBRCs and compared to 

the first two years after their implementation.  

Ultimately the researcher sought to prove all research questions as well as that the 

implementation of SBRCs enhanced student growth and achievement. SBRCs provide the 

necessary feedback that help to identify struggling students and areas of weakness, thus 

providing more insight to close education gaps compared to generic report cards. Clearly identify 

standards utilizing a rubric result in higher levels of growth and performance on standardized test 

and eliminating letter grades associated with failing will improve student achievement. Finally, 

SBRCs improve culture and climate by promoting self-motivation to the student population. 
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Ethical Considerations 

 This dissertation abided by the policy of Centenary University for the protection of 

human subjects. Also, it was imperative to the researcher that all participants were able to speak 

openly regarding their thoughts on the inclusion of SBRCs. All participants were made aware of 

the study and its purpose, which ensured that they were be treated ethically with all their 

decisions respected, protected, and kept private. A thorough investigation of the nature of scope 

was conducted to ensure the safety and rights of all participants. Fair procedures selecting and 

identifying participants were established. The Student Growth Percentile and PARCC data was 

collected from the New Jersey Department of Education website from the participating school. 

All state assessment report cards were generated from the state regarding PARCC scores 

and overall SGPs for the district. The PARCC State Summary Report is broken into the 

following categories: 

● Subject 

○ ELA 

○ Math 

● Race/Ethnicity 

○ White 

○ African American 

○ Asian 

○ Pacific Islander 

○ Hispanic 

○ American Indian 

○ Other 
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● Gender 

○ Male 

○ Female 

● Subgroup 

○ ELL 

○ Current ELL 

○ Former ELL 

○ Students with Disabilities 

○ Economically Disadvantaged 

○ Non-Economically Disadvantaged 

○ Special Education Accommodations 

Also, the report includes population, number of valid scores, median score scale, and 

scale score range. Lastly, it contains performance level categories. The categories include the 

following: 

● Not Yet Meeting Expectations 

● Partially Meeting Expectations 

● Approaching Expectations 

● Meeting Expectations 

● Exceeding Expectations 

Summary 

Chapter 3 explored an overview of the action research methodology used to conduct this 

action research study during the 2018-2019 school year. This district, a “J” district was compared 

to all “I” and “J” districts that utilize Standards-Based Report Cards and those “I” and “J” 
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districts that do not and continue to use a traditional report card. This eliminated some factors, 

such as socioeconomic, that may affect a student’s education. Utilizing a survey and state 

assessment data, data was analyzed to reflect the influence of Standards-Based Report Cards on 

student achievement. Taking advantage of a Google survey and state data on assessments, this 

dissertation looked for the perceptions of both standard and standards-based grading (SBG) 

practices on student achievement.  

The researcher utilized one district with two schools. Staff answered a survey regarding 

the implementation of SBRCs and their effect on student achievement. The interviewed 

participants received a survey on SBRCs and compared their effects on standard generic report 

cards. Also, district report cards were viewed and analyzed to determine student growth and 

achievement after the year of the implementation of SBRCs. This dissertation analyzed the 

responses as well as identified any patterns and motifs that may have emerged from the data 

collection. A detailed explanation and analysis of those patterns and motifs are in Chapter 4 of 

this dissertation. The researcher sought to prove that the implementation of SBRCs enhanced 

student achievement and growth for all learners regardless of their skill set or ability. 
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Chapter Four: Report of Research Findings 

 The purpose of Chapter 4 is to present the findings of the action research study that was 

conducted to determine that Standards-Based Report Cards affect student achievement, along 

with the implications of those findings. This study examined district report cards regarding their 

PARCC scores and student achievement on the state assessment. Data was analyzed to prove that 

SBRCs improve student achievement by closing the educational gap for all learners compared to 

a generic report card with the use of letter grades. All “I” and “J” districts that use SBRCs were 

compared to those “I” and “J” districts that use traditional report cards. Finally, Chapter 4 

provides an overview of all data and the effect of SBRCs. 

One district was asked to participate in this study. The PARCC scores from the 2017-

2018 school year were compared to other districts of the same or similar District Factor Group 

(DFG). SBRCs implementation in those districts was analyzed and compared to other districts 

that do not use SBRCs and continue to use traditional report cars. The district’s Student Growth 

Percentiles (SGPs). Also, the staff completed a survey regarding questions of the implementation 

of SBRCs and their effect on student achievement on state assessments as well as in the 

classroom. The survey (see Appendix D) provided feedback regarding if SBRCs provide the 

necessary indicators to identify students who may struggle or special needs students.  

Problem of Practice 

 The described problem of the research involved the implementation of Standards-Based 

Report Cards compared to the use of standard generic report cards. The elimination of letter 

grades and the implementation of SBRCs helps to guide instruction generating educational gains 

with a more detailed communication of learning. Generic report cards that utilize letter grade 

and/or percentages has been the practice for the last century. The grading system provides 
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limited indication to the skills learned, rather is it just a percentage of points earned over the 

duration of a marking period or semester. Also, generic report cards have no meaning as a letter 

grade of a “B” does not provide any real detail of a child’s ability or areas they may struggle.  

A student may earn a 100% on their homework as well as participation may yet still 

struggle with content. Even so, they may still receive a high grade without learning the necessary 

skills and content needed to be successful and move forward with more difficult materials. The 

process of generic grading and reporting hinders the student’s ability to learn the necessary 

skills. The letter grade or points does not indicate where that student may struggle, as SBRCs 

breakdown the educational process and pinpoint areas that may need improvement and where the 

student is struggling. A letter grade does not provide the necessary communication for success. 

The goal of switching to SBRCs is to be able to provide more and specific feedback to 

the parents and the students. This promotes more educational conversations between the teacher 

and student, including the parents/guardians and teacher at conferences throughout the duration 

of the school year. SBRCs can be even more helpful parents, teachers, and students. For 

example, on one of the grade level report cards, English Language Arts can receive ratings in 

areas such as, “Analyzes plot and character development based on contributing portions of text, 

and “determines the meanings of words and phrases as used in text.”  

On the same grade level report card, one example of an area in math is “draws, 

constructs, and describes geometrical figures and describes the relationships between them.” 

SBRCs provide much more useful and specific information, whereas on the former reports one 

would only be provided with English Language Arts: 92 or in the elementary school B, and 

Mathematics: 87 or in the elementary school a letter grade. So, a point, a letter grade, a 

percentage, a check, or a sticker does not provide feasible feedback to the learners, teachers, and 
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parents. Also, SBRCsare able to provide a more detailed path to learning as they identify 

strengths and weaknesses and eliminate the competition of letter grades. The purpose of the 

SBRCs is for learners to achieve success, creating lifelong learners who thrive in an ever-

evolving world.  

Data Analysis 

  All research was approved from the Institutional Review Board (IRB) of Centenary 

University. The IRB approval was requested and obtained in December 2018 prior to all data 

being collected. Administrative approval from the school district was approved by the district’s 

superintendent. Also, all IRB approval and district support letters are included in the appendices. 

Finally, survey responses were collected into a Google sheet. The state report card for the district 

was put into graphs and compared to state averages of every state. The purpose of the state 

comparison was to indicate that there are many factors that influence a child’s education, and it 

would seem that SBRCs do heavily influence student achievement. To further research the 

necessary data, an independent T-Test was used comparing “I” and “J” districts that utilize 

SBRCs to those who utilize traditional report cards. The purpose was to use similar districts with 

their District Factor Group (DFG). The use of similar DFG eliminated other factors that affect a 

student’s education. This eliminated socioeconomic factors that affect a child’s learning process.  

The motivation that drives the research is that the implementation of SBRCs improves 

student achievement, growth, and learning for all students. Districts that utilize Standards-Based 

Report Cards can have higher student growth and achievement on state assessments. Also, 

SBRCs help drive instruction, providing a clear path to learning for all stakeholders as they 

clearly communicate strengths and weaknesses providing the necessary ingredients to improve 

student achievement. SBRCs allows students the necessary tools and motivation to own their 
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education and learning. This dissertation aimed to prove that the relations between standards-

based grading and student achievement is greatly enhanced by SBRCs. The implementation of 

SBRCs could reshape the educational landscape. 

Results 

 The principal research question for this research study: The implementation of Standards-

Based Report Cards affects student achievement as well as growth. Also, this section of the 

chapter presents the interpretation of the data collected on SBRCs compared to traditional report 

cards. Every district in New Jersey is required to take Partnership for Assessment of Readiness 

for College and Careers (PARCC). Each student receives a Student Growth Percentile (SGP) for 

English Language Arts/Literacy (ELA) in grades 4 through 8 and for mathematics in grades 4 

through 7 that explains their progress compared to students who had the same test scores in the 

prior year.  

Students SGP is scored on a scale from 1-99 that are grouped into three levels: (a) Low 

Growth less than 35, (b) Typical Growth 35 and 65, and (c) High Growth higher than a score of 

65. For the 2016-2017 school year, the school that utilized SBRCs, an elementary school, scored 

a 67 in ELA showing high growth compared to a state median of 50, which is considered typical 

growth. The district is considered to be “excelling” in their ILA student growth. The school 

scored a 56 in math showing typical growth compared to a state median of 50 also showing 

typical growth. The district is considered to be showing “progress” in their math student growth.  

The graphs include how the district utilized SBRCs compared to the entire state of New Jersey. 

The data includes every District Factor Group (DFG) of the state. It does not include other 

factors that affect education as explained in Chapter 2. 
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Figure 1. ELA and math student growth percentile (SGP) 

As stated in Chapter 3, students are categorized into five levels for the PARCC 

assessment:  

Level 1: Did Not Meet Expectations (650-699) 

Level 2: Partially Meet Expectations (700-724)  

Level 3: Approaching Expectations (725-749) 

Level 4: Met Expectations (750-809) 

Level 5: Exceeded Expectations (810-850) 

In ILA, 88.3% of students who participated in the PARCC assessment either Met (Level 

4) or Exceeded Expectations (Level 5) compared to the state average of 54.90% either Meeting 

or Exceeding Expectations. The school outperformed the state average by 33.4% in ELA. In 

Math, 83.4% of student who participated in the PARCC assessment either Met (Level 4) or 
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Exceeded Expectations (Level 5) compared to the state average of 43.50% either Meeting or 

Exceeding Expectations. The school outperformed the state average by 39.9%. 

 
Figure 2. Percentage of student who met or exceeded expectations in ELA and math.  

Also, 92.3% of all White students Met or Exceeded Expectations compared to the state 

average for White students at 63.9%. The White students outperformed the state average by 

28.4%. All Hispanic students with a score of 100% either Met or Exceeded Expectation 

compared to the state average for Hispanic students at 39.80%. Hispanic students outperformed 

the state average by 60.2%. Black students, 75% of the students either Met or Exceeded 

Expectation compared to the state average for Black students at 35.20%. Black students 

outperformed the state average by 39.8%. Lastly, 92.9% of students with two or more races 

either Met or Exceeded Expectation compared to the state average for two or more races of 

54.90%. Two or more races outperformed the state average by 38%. 
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Figure 3. Percentage of students who met or exceeded expectations in their race. 

Students with Disabilities exceeded the state average by 57.1% as 77.6% of student with 

Disabilities either Met or Exceeded Expectations compared to the state average of 20.5%. Also, 

95.3% of Student without Disabilities either Met or Exceeded Expectations compared to the state 

average of 61.9%. Students without Disabilities outscored the state average by 33.9%. Lastly, 

92.3% of Non-English Learners either Met or Exceeded Expectations compared to the state 

average of 57.4%.  
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Figure 4. Percentage of students with or without disabilities who met or exceeded expectations. 

Non-English Learners outscored the state average by 34.9%. As one can see by the data, 

the school exceled in every aspect. Not only is it excelling and showing high growth it has 

exceeded all state averages in every category. The school outperformed the state by an average 

of 36% in every category. 
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Figure 5. Percentage of non-English learners who met or exceeded expectations.  

The comparison of the district that utilized SBRCs to the state averages significantly 

shows a difference in PARCC State Report Cards. It would seem that the inclusion of SBRCs 

increased student achievement, hence proving the main focal point of this dissertation that the 

inclusion of SBRCs enhances student achievement as well as student growth. After further 

research, this is not a true comparison from district to district. There are many other variables 

and factors that affect student achievement making the analysis of the data inaccurate. So, to get 

a more accurate comparison of districts with the same District Factor Group (DFG). “I” and “J” 

districts were utilized for this research. Utilizing similar districts with the same DFG eliminated 

factors that affect education such as socioeconomic, hence it became more of a fair comparison.  

For the research there were 116 districts utilized from New Jersey. All the districts were 

of similar District Factor Groups (“I” and “J”), which creates a better comparison for the 

research. Out of the 116 districts, 40 of the districts utilize SBRCs as the remaining 76 districts 
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used traditional report cards. Also, all scores, grades K-5 were from the district report cards 

reported by the state. A T-Test was applied with all the necessary data to compare the SBRCs 

districts to traditional report card districts of “I” and “J” districts. In ELA the results of the T-

Test mean for the districts who utilize traditional report cards was 76.6539. The results of the T-

Test mean for the districts who utilize SBRCs was 78.1225.  

In math, the results of the T-Test mean for the districts who utilize traditional report cards 

was 70.2895. The results of the T-Test mean for the districts who utilize SBRCs was 72.4550. 

Comparing the results of the T-Test indicated that there was no significant difference between 

the districts that use SBRCs compared to those who use traditional report cards in both ELA and 

math. The results need to be a .05 difference to indicate a significant difference between the 

SBRCs and traditional report cards.  

T-Test Results 

Table 4 

T-Test Group Statistics: ELA Scores 

Standard-Based 

Report Card 

Number Mean Std.Deviation Std. Error Mean 

No 76 76.6539 8.79313 1.00864 

Yes 40 78.1225 9.53930 1.50830 
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Table 5 

T-Test Group Statistics: Math Scores 

Standard-Based 

Report Card 

Number Mean Std.Deviation Std. Error Mean 

No 76 70.2895 10.19564 1.16952 

Yes 40 72.4550 9.56655 1.51260 

 

Survey Results:  

 The Standards-Based Report Card Survey was used to determine teacher insight to the 

implementation of SBRCs. The purpose of the survey was for educators to have a voice 

regarding SBRCs in their district. Forty-seven teachers responded to the survey regarding their 

thoughts and feelings toward SBRCs. Also, the term “traditional report cards” was left off the 

survey to keep the focus on SBRCs. A Likert scale was used with a 1 through 5 scale: 

1. Strongly Disagree 

2. Disagree 

3. Neutral 

4. Agree 

5. Strongly Agree 
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Figure 6. Question 1: Overall teachers feel that Standards-Based Report Cards do affect student 

achievement. 

 Data provided by SBRCs helps to drive instruction, 86.7% of teachers agreed or strongly 

agreed that the data helped educators to drive instruction as it communicates areas of weakness 

to drive instruction while 13.4 % remained neutral, disagree, or strongly disagree. SBRCs allows 

educators to focus on areas of weakness, hence driving their instruction. Also, SBRCs provided 

clear and precise communication to all stakeholders allowing parents, teachers, and student to 

know exactly how a student is progressing in their education. “SBRCs provide real 

accountability by focusing squarely on results and helping the public and local and state 

educators evaluate which programs work best” (“Summary: Advantages,” para. 7). 
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Figure 7. Question 2: SBRCs improves pedagogy. 

According to the survey, 73.3% of teachers agree or strongly agree that the inclusion of 

SBRCs improves their pedagogy and makes them a better teacher while 26.7% remained neutral, 

disagree, or strongly disagree. Teacher can use the indicators to assess a student’s ability, helping 

he or she progress with his or her teaching methodology. SBRCs allows educators to pinpoint 

areas of weakness toward a set standard as this is crucial for planning and carrying out classroom 

instruction. A lesson may be simple at first but becomes more complex as students develop 

mastery. Teachers are able to reteach and provide meaningful feedback to further aid their 

instruction. The learning process can be repeated until students show mastery, allowing teachers 

to drive instruction and improve student achievement. Furthermore, SBRCs focuses more on the 

specific skills a student knows or needs to improve, thus driving instruction and teacher 

pedagogy as well as improving overall student achievement.  
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Figure 8. Question 3: SBRCs gives students the ability to control their learning and achievement. 

Forty percent of all teachers agree or strongly agree that the implementation of SBRCs 

allows students the opportunity to own their learning as they are able to maintain their learning 

process as 60% remained neutral, disagree, or strongly disagree. SBRCs allows students to 

identify the areas they may struggles, thus motivating them to improve and own their education. 

Furthermore, students can clearly see their learning toward the standards and goals of their 

education, hence identifying that all their learning is within their control. Lastly, this will 

empower and encourage students to a high educational achievement. 
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Figure 9. Question 4: Standards-based teaching, learning and grading challenges students. 

Of all teachers surveyed, 83.2% agree or strongly agree that SBRCs and Grading 

challenges their students in their academics as 17.8% remained neutral, disagree, or strongly 

disagree. SBRCs provide the ability to focus on the needs of students as it can eliminate all the 

unnecessary grades that do not account for student learning. Thus, this will challenge students to 

focus on more challenging materials or standards.  
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Figure 10. Question 5: SBRCs provide clear communication to parents and students regarding 

areas that may need improvement or show mastery of a skill enhancing test scores compared to 

numeric report cards. 

Of all teachers surveyed, 77.7% agreed or strongly agreed that SBRCs provide clear and 

precise communication to all stakeholders and enhances ability and test scores as 22.2% 

remained neutral, disagree, or strongly disagree. One of the main purposes of SBRCs is that it 

clearly outlines the student’s ability toward the standards, as it allows parents and students the 

power to gauge the weaknesses or strengths to the assigned standards.   
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Figure 11. Question 6: State assessments improved since the implementation of SBRCs. 

Of all teachers surveyed, 28.8% agreed or strongly agreed that state assessments have 

improved since the implementation of Standards-Based Report Cards. Also, 71.1% of teachers 

surveyed remained neutral, disagree, or strongly disagree regarding the impact of SBRCs on 

state assessments. Furthermore, most teachers indicated that they do not feel that SBRCs directly 

affect student achievement on state assessments.  
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Figure 12. Question 7: Parents and students are aware of skills that need improvement with 

SBRCs. 

Of all teachers surveyed, 83.2% agreed or strongly agreed that both parents and students 

are aware of the skills or standards that needed improvement as 17.8% remained neutral, 

disagree, or strongly disagree. SBRCs clearly provide indicators to the standard(s) that a student 

may have difficulty attaining mastery. SBRCs allows all stakeholders to see the areas of 

weakness, thus providing a clear path to success as a generic traditional report card does not 

offer the same opportunity.  
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Figure 13. Question 8: SBRCs are aligned with state standards that provide teachers a clear 

expectation of standards to be covered in their content areas enhancing state assessment scores. 

Of all teachers surveyed, 88.9% agree or strongly agree that if SBRCs correctly align 

with state standards, then they enhance student achievement on state assessments as 11.1% 

remained neutral, disagree, or strongly disagree. Also, SBRCs provide the pivotal focus on the 

standards being taught. Again, SBRCs provide the essential ingredients to enhance student 

achievement.  
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Figure 14. Question 9: SBRCs provide more insight to learning compared to the use of a letter 

grade. 

Of all teachers surveyed, 73.3% agree or strongly agree that the implementation of 

SBRCs provide more insight to learning compared to letter grades as 26.7% remained neutral, 

disagree, or strongly disagree. SBRCs provide much more detail and insight into standards 

learned. Letter grades do provide any detail into learning as it is just a percentage of points 

earned. Furthermore, letter grades include class participation, homework, behavior, and other 

components that do not factor into the standards learned. Overall SBRCs provide much more 

detail to the learning process compared to letter grades, thus providing more insight into a 

student’s learning. 
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Figure 15. Question 10: The implementation of SBRCs has led to improvement in student 

achievement. 

Of all teachers surveyed, 53.3% agree or strongly agree the implementation of SBRCs 

has led to improvement in student achievement, while 46.7% remained neutral, disagree, or 

strongly disagree. SBRCs communicated to all stakeholders skills or standards learned or not 

learned giving insight for teachers to better their pedagogy, students a clear path to improve their 

learning, and parents the key to understand areas where their child needs to improve to master 

the standards. Hence, all these factors can improve student achievement across all levels.  
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Figure 16. Question 11: SBRCs provide more definitive path to learning as they provide a 

clearer path to skills compared to a letter or numeric grading system. 

Of all teachers surveyed, 82.2% agreed or strongly agreed that SBRCs do provide a more 

definitive path to learning compared to a letter or numeric grading system as 17.7% remained 

neutral, disagree, or strongly disagree. Letter grades or numeric grades do not clearly 

communicate or indicate the skills or standards learned as SBRCs create a more definitive path 

to success outlining the process in each academic area. 
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Figure 17. Question 12: SBRCs allow for redos and retakes so the emphasis is on mastery the 

skill rather than organizational skills or points earned. 

Of all teachers surveyed, 71.1% agree or strongly agree that emphasis on mastery of a 

skill or standard through redos or retakes is a key element for students to achieve success as 

28.8% remained neutral, disagree, or strongly disagree. Instead of failing a test or quiz greatly 

affecting the overall average, SRBCs allows for students to continue a standard until they show 

mastery. This allows students to feel comfortable and not stressed for a poor grade as students 

are able to continue the learning process without being punished for performing poorly on an 

assessment.  
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Figure 18. Question 13: SBRCs motivate students to work harder and achieve success. 

Of all teachers surveyed, 28.8% agree or strongly agree that SBRCs motivate students to 

work hard and achieve success. Also, 71.1% of teachers remained neutral, disagree, or strongly 

disagree. SBRCs allows students to monitor their learning as they are able to identify the 

standards they have difficulty mastering. If students are able to identify their weaknesses this 

will motivate them to achieve mastery. 
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Figure 19. Question 14:  Standards-Based Report Cards (SBRCs) provide clear indicators to 

enhance student growth and achievement compared to standard generic report cards. 

An overwhelming 84.4% of teachers surveyed agree or strongly agree that SBRCs 

provide clear indicators to enhance student growth and achievement compared to standard 

generic report cards as 15.6% remained neutral, disagree, or strongly disagree. Standards-Based 

Report Cards provide clear indicators to the standards. Also, they provide rubrics to further 

develop the skills towards the standards. Traditional grading is inaccurate as student work may 

be easier or weak, allowing a student to earn a high grade without mastery of the subject being 

taught. SBRCs can measure if a student has truly mastered a standard and/or skill. Hence, this 

can further enhance student growth and achievement compared to traditional grading. SBRCs 

provide the map and path to climb to the top of the mountain. 
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Figure 20. Question 15: SBRCs promote a growth mindset encouraging students to own their 

learning compared to a generic report card. 

Again, 46.6% of teachers surveyed agree or strongly agree that SBRCs promote a growth 

mindset encouraging students to own their own learning as 53.4% remained neutral, disagree, or 

strongly disagree. SBRCs incorporate clear and precise indicators as well as communication that 

promote intrinsic motivation, allowing students to own their learning as well as providing 

responsibility and accountability. Students can strive to improve with the standards they struggle 

with rather than trying to complete meaningless work to earn points as this does not promote 

students to own their learning. With SBRCs, the learning process is further mapped out 

providing a clear direction to success.  
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Figure 21. Question 16: Learning is a journey rather than accumulation of points allowing 

student to feel confident rather than punished for receiving a low letter grade or points. 

Finally, 80% of all teachers surveyed agree or strongly agree that learning is a process of 

skills or standards master rather than an accumulation of points earned and students feeling 

punished for receiving a low letter grade or low points, as 20% remained neutral, disagree, or 

strongly disagree. With SBRCs, students are allowed time to master a standard as they are not 

punished with a low grade for not grasping the standard when it is first introduced. Rather a 

student can proceed at their rate as they become more familiar with the standard and achieving 

mastery, thus promoting confidence. SBRCs are like climbing a mountain as the higher you 

climb the more skills you master.  

Summary of Research Findings 

 Chapter 4 presented and discussed the findings of the research presented regarding 

SBRCs and their effect on student achievement. Also, this chapter has presented the results of 

the survey as well as the state report card regarding scores of the PARCC. First, the district 

report card from the state of New Jersey was utilized to represent how students in the district 
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performed on states assessments compared to all other districts in the state. Secondly, a T-Test 

was utilized to compare districts with the same DFG as “I” and “J” districts were the DFG of 

choice. Those districts were then divided into districts that use SBRCs compared to the districts 

that use traditional report cards. The purpose was to eliminate some factors that influence 

education. Lastly, surveys were completed by the staff who utilized Standards-Based Report 

Cards and Grading. A total of 47 teachers completed the survey conveying their opinions on the 

inclusion of Standards-Based Report Cards and Grading. 

The primary research question for this study is: The influence and effects of Standards-

Based Report Cards (SBRC) on student achievement, growth, and learning. All “I” and “J” 

districts were utilized for this study as the research utilized state assessments as well as a survey 

for the teachers. The research accurately represented student academic performance of state 

assessments (PARCC) on the district’s report card. The district report cards compared those “I” 

and “J” districts that use SBRCs to the “I” and “J” who use traditional report cards.  

Also, teachers were surveyed regarding their thoughts and feelings towards SBRCs as 

well as Standards-Based Grading. The district utilized for the research is located in northern NJ 

consisting of two schools, an elementary and middle school. The elementary school was the focal 

point of the research as the middle school does not utilize SBRCs. As of the 2016-2017 school 

year, the district houses approximately 1,200 students consisting of 83.1% white, 7.2% Asian, 

3.5% Hispanic, 2.7% Black or African American, and 3.5% two or more races (NJ School 

Performance Report, n.d.). The district is considered a “J” district according to the district factor 

group. A “J” district is the top score in the factor group. According to the New Jersey 

Department of Education (n.d.-a), District Factor Groups organize districts statewide to allow 

comparison by common socioeconomic characteristics of the local districts. From lowest 

https://en.wikipedia.org/wiki/Socioeconomic
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socioeconomic status to highest, the categories are A, B, CD, DE, FG, GH, I and J. To be fair 

and get a true understanding of the influence of SBRCs, the district was compared to all other “I” 

and “J” districts in the state. The state report card of the district used was compared to all other 

127 “I” and “J” districts in New Jersey. 

 In the state of New Jersey, every district is required to take the state assessment (PARCC) 

to gauge student achievement for each district. The test consisted of two ILA sections as well as 

two math sections. Once the results are recorded, each district is given the data with all scores as 

well as their SGP (Student Growth Percentile). According to the data, the district that utilize 

SBRCs excelled in every aspect including overall SGP scores in math and ILA, race, students 

without disabilities, students with disabilities, as well as non-ELL learners. The district showed 

high level of growth on the PARCC, exceeding all state averages of all the other districts in the 

state. Finally, the teacher responses were overwhelming positive toward Standards-Based Report 

Cards and Standard-Based Grading proving the implementation of SBRCs enhances student 

achievement. In summary, the results of this study indicate that Standards-Based Report Cards 

and Grading have an effect on student achievement that further develops the education of 

students as well as enhance teacher pedagogy compared to the state average, but compared to 

other districts with the same DGF showed no significant difference in test results in those 

districts.  As a result of the data analysis, the researcher was able to determine that SBRCs do not 

affect the educational growth of students. Surveys and district report cards were examined 

numerous times to identify the effect of SBRCs in hopes they would have an influence on 

student achievement. 
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Chapter Five: Summary 

 The purpose of Chapter 5 is to abridge the findings in this dissertation that the 

implementation of Standards-Based Report Cards affects student learning and growth for all 

learners. This study examined districts that have implemented SBRCs and their effects on 

student achievement. The district’s report card from the state were analyzed to compare all test 

scores compared to the state averages regarding the district’s results on the PARCC. Also, to 

provide a more and precise comparison all “I” and “J” districts were utilized comparing those 

districts that use SBRCS and those districts that use traditional report cards. The usage of “like” 

districts provided more concrete data via the T-Test. 

Lastly, the staff were surveyed regarding their thoughts regarding standards-based 

grading and their impact on student learning, growth, and achievement. A single district was 

utilized for this research. According to Marzano, “Standards-based grading is a system of 

assessing and reporting that describes student progress in relation to standards” (Heflebower, 

Hoegh, & Warrick, 2014, p. 44). Chapter 5 provides an overview and summary of the study as 

well as the results. Next, Chapter 5 concludes with thoughts of the future for SBRCs and their 

effect on student achievement.  

Review of Research Questions 

Research Question 1: What effect do Standards-Based Report Cards (SBRC) have on student 

learning and achievement? 

 According to Michaels (2018), “Traditional letter grades could become a thing of the 

past” (para. 1). Standards-Based Report Cards significantly improve student learning and 

achievement. The purpose of the SBRC is to clearly and objectively communicate to parents and 

teachers how a student does in school and his or her progression toward the standards being 

https://www.marzanoresearch.com/tammy-heflebower
https://www.marzanoresearch.com/jan-k-hoegh
https://www.marzanoresearch.com/phil-warrick
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taught. The intent of the SBRC is to specifically indicate how a child is progressing with their 

education and to point out areas of weakness in the standards being taught. The student’s 

learning is measured against attainable standards as this put the emphasis on learning eliminating 

comparison amongst peers and competition for higher grades.  

The Standard-Based Report Card is able to provide clear and precise communication to 

all stakeholders as it allows all involved to see areas that need improvement hence advancing 

student learning and achievement. Students are able to own their learning as they can identify 

areas they need to improve. SBRCs drives instruction allowing teachers to teach to the needs of 

the student. Also, it eliminates extra credit, homework, class participation, attitude, 

responsibility, effort, behavior, or any other grade that does not indicate progress to toward the 

standard being taught. The SBRC provides concrete evidence to academic performance gains. 

 The Student Growth Percentile (SGP) of students in the district has outperformed all state 

averages in every category of student’s SGP across the state. Therefore, the implementation of 

Standards-Based Report Cards would seem to improve student learning and achievement. All 

data indicates that SBRC greatly improves the student’s learning and their achievement on state 

assessments compared to the state as a whole. Comparing to the entire state does not provide 

clear precise results as it does not include the many factors that may influence education. The 

data indicates there is not a significant difference between districts of the same DFG that utilize 

SBRCs compared to those district that use traditional report cards. So, the many other factors 

that may affect student achievement play a significant role in student achievement as just the 

implementation of SBRCs will not influence student achievement. Newell (2013) conducted a 

research study on the impact of standards-based report cards on reading development of primary 

grade students. The results stated, “Standards-based report card implementation was not shown 
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to be associated with statistically significant change in DRA2 reading text level growth in 

comparison to traditional report card implementation. However, the process of moving toward 

standards-based assessment in the district being studied resulted in positive instructional changes 

in classrooms” (p. 74). The implementation of SBRCs did not directly affect student 

achievement but it did indirectly affect teacher pedagogy. If teacher pedagogy is affected by the 

implementation, then that would eventually enhance student achievement.  

Research Question 2: Will districts that utilize Standards-Based Report Cards over traditional 

generic report cards see improvement in standardized test?  

 Research Question Two focuses on how the utilization of SBRC affects student 

achievement on standardized tests. SBRCs drive instruction as they provide clear and precise 

indicators that help identify areas that need improvement with the use of the appropriate rubrics. 

Henry (2018) conducted a study titled, Standards-Based grading: The effect of common grading 

criteria on academic growth. The results indicated “no significant difference attributable to 

standards-based grading, the increase in the proportion of students demonstrating appropriate 

progress in early literacy after the introduction of the common rubrics does present opportunities 

for further analysis because the rubric development process was different at each grade of the 

three grade levels” (p. 76). Though the research did not identify a significant difference, it did 

identify a trend in pedagogy. So, if implemented correctly with the right training for teachers, the 

implementation of SBRCs will affect student growth in time. SBRCs allows all stakeholders to 

the progress of a student’s learning. SBRCs gives not only the students but the teachers a focal 

point to drive instruction to enhance the learning process. Also, this allows parents or guardians 

to provide the necessary assistance to their child as they will be able to identify the areas of 
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weakness as well. All these factors will enhance student achievement not only in the classroom 

but on state assessments as well.  

The research indicates that the utilization of SBRCs over traditional report cards does not 

affect standardized test according to the T-Test. The results did not present a significant 

difference between the districts that utilized SBRCs compared to the districts that use traditional 

report cards. The district that was utilized had higher averages compared to the rest of the state in 

both academic areas, math and ELA. Also, the district excelled in every category including race, 

students with disabilities, students without disabilities, as well as non-English learners. Also, the 

students in the district had a higher SGP (student growth percentile) in both math and ELA 

compared to the state averages. The comparison to the state averages indicates that the inclusion 

of SBRCs greatly affects students’ education as well as their test scores. That comparison is not 

fair comparison as it does not include other factors that may influence a student’s education. 

Again, compared to other like districts there is no significant difference in the outcome of state 

assessments or student achievement. 

 The teacher survey indicated that 87.2% of teachers agree or strongly agree that the 

utilizations of SBRCs improve student achievement of state assessments such as PARCC. This 

indicates that SBRCs drive instruction to better student achievement. Lastly, it indicates that it 

motivates students as well as providing clear and precise communication to all stakeholders 

regarding to the skills learned or the skills that need improvement. This allows teachers to focus 

on the weakness to improve student achievement and increase the scores on state assessments. 

Research Question 3: Does utilizing Standards-Based Report Cards and eliminating letter 

grades associated with failing such as Ds and Fs enhance student achievement? 
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 According to Alfie Kohn (2006), “That’s why the best teachers and schools replace 

grades (and grade-like reports) with narrative reports – qualitative accounts of student 

performance – or, better yet, conferences with students and parents” (p. 76). Letter grades such 

as Ds and Fs negatively affect a student’s confidence learning. Those grades are associated with 

failing and not being able to meet a certain percentage of points offered. Often, students who 

receive Ds and Fs get down on themselves and give up on their education as accepting failure as 

the normal expectation of their ability as failing grades will lower a student’s self-esteem. Also, 

failing grades may lower a student’s creativity as they do not offer any detail into a student’s 

ability to learn.  

Numerical grades or letter grades creates competition amongst peers as they become 

competitive for the higher GPA eliminating the learning process. This competition may create 

problems amongst students as they compete against each other for the higher percentage causing 

unwanted stress. SBRCs indicate the precise standard that a student may be having difficulty 

comprehending. Students are not punished with a low grade for not grasping a standard being 

taught. A low grade will greatly skew a student’s final average. SBRCs allows the opportunity to 

keep attempting the standard until mastered as a low grade will lower the overall point 

percentage.  

The SBRC will provide motivation to the student to continue to work toward learning the 

standard as they continue to comprehend and repeat mastery as the indicator provides motivation 

to achieve the highest level. The SBRC measures how a student is performing in relation to the 

standards rather than the traditional report card that gives a compiled grade for work completed 

in a subject area. According to Anderson (2017), “Grades appear to be objective and precise, but 

in fact can be subjective” (para. 13). The removal of letter grades associated will failure having a 
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negative effect on students will motivate students to excel as well as to own their education. 

SBRCs provide the essential ingredients to promote student achievement. In theory, all of the 

above should have an effect on student achievement with the elimination of failing letter grades 

such as Ds and Fs.  

The data explains it does not matter if it is a letter grade, percentage, or a standard based 

grade as it does not affect the outcome because there was not a significant difference between the 

grading systems. According to Georges Vanier Elementary School Principal Antonio 

Vendramin, “As long as we're getting into the habit of communicating student learning on an 

ongoing basis, we're on the right track . . . Scales, letters and numbers are only as good as the 

meaning you give them” (Grinberg, 2014, para. 47). 

Research Question 4: Does the inclusion of Standards-Based Report Cards promote 

motivation?  

 The inclusion of Standards-Based Report Cards allows students to own their education 

and their learning. As stated earlier, SBRCs clearly communicates and identifies the area or 

standard a student may struggle. This indication will show students where they need to work to 

improve mastery of the standard. Allowing student to see their weakness will motivate them to 

improve to achieve mastery. The inclusion of SBRCs will empower and encourage students as 

the learning process is in their control. Letter grades do not provide motivation as they do not 

indicate or communicate a child’s learning process or understanding of a skill rather, they are 

just an overall percentage of points.  

 Grades do not challenge students as they take away higher level thinking questions. 

SBRCs requires higher skilled questions to show mastery of a skill. Students may lose interest 

when presented with letter grades. They do not indicate or communicate the necessary skills for 
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success. Students may lose interest as they view their work as a chore. Grades strip a student’s 

ability to think or be creative. Also, letter grades do not provide the necessary comments or 

feedback as SBRCs provides quality feedback regarding a student’s progress toward the 

standard. Providing students with comments in addition to a grade did not help: the highest 

achievement occurred only when comments were given instead of numerical scores (Butler & 

Nisan, 1986). According to Cherry (2019), intrinsic motivation refers to behavior that is driven 

by internal rewards. In other words, the motivation to engage in a behavior arises from within the 

individual because it is naturally satisfying to you. SBRCs motivate students to work hard to 

achieve success in their education and the mastery of the standard being taught. It allows 

students to own their work providing a clear path for education gains that can enhance a 

student’s intrinsic motivation. If the data indicates that there is no significant difference between 

districts who use SBRCs compared to those who use traditional report cards, then the motivation 

is not affected. A student could be motivated using either grading systems. This evidence 

suggests that there are many other factors that influence students. 

Implications on Previous Research 

 As stated earlier in Chapter 2, the grading system in the United States has been stagnant 

since its conception in the late 1800s to early 1900s. As our educational world has rapidly 

changed over the past few decades, the system we used to grade and assess our students has 

remained at a standstill. Peters and Buckmiller (2014) state, “As Marzano has pointed out, our 

current system of grading is more than a century old and, even more improbable, has been 

carried out for that long without a meaningful body of supporting research” (“Review of the 

Literature,” para. 4). There is a need to change as schools across the country have begun to 

implement Standards-Based Grading. According to Iamarino (2014), “Modern grading practices 
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are rife with complexity and contradiction. They are remnants of archaic conventions, and 

hybrids of newer methodologies not yet tried by time and application. To further develop this 

research other studies were investigated to indicate if the inclusion of Standards-Based Report 

will better enhance the achievement of students compared to the traditional report cards used for 

the past century” (p. 9). 

 The Journal of Research in Education published a research study to further explore what 

affects Standards-Based Grading had on state assessment (ACT) and grade point averages 

(GPAs). Two high schools utilized were of similar socioeconomic status. According to Townsley 

and Varga (2018), “the GPAs remain unchanged and ACT scores may be negatively impacted 

when high schools utilize standards-based grading practices. In addition, traditional grading 

practices were a small factor combined with GPA in predicting ACT scores” (p. 1). 

 At Western Kentucky University, a doctoral student conducted their research titled 

Effects of Standards-Based Grading on Student Performance in Algebra 2. Rosales (2013) 

concluded that, “Students in the SBG classes did not outperform their peers in the traditionally-

graded classes” (pg. 70). Also, Craig (2011) at Northeastern University conducted a study, 

Effects of standards-based report cards on student learning. The outcome of this study “did not 

find a significant relationship between report card type and growth or performance for fourth 

grade students in mathematics on the 2010 MCAS” (p. 116). Most of the outcomes do not 

indicate a significant difference between the implementation of SBRCs compared to the use of 

traditional grading and report cards. 

 Studies may have shown no significant difference between the grading systems, but that 

does not indicate there should not be a change or that these studies were a failure. The 

educational world is fixated on data and “sure thing” outcomes, yet they have not given the 



 

 

SBRCs AND EFFECTS ON STUDENT ACHIEVEMENT 87 

 

 

SBRC the opportunity to prove its worth. SBRCs offer more depth and knowledge into a 

student’s education as they are not merely the collection of points. They have the ability to 

communicate the learning process to all stakeholders, drive instruction, and most importantly 

motivate students to own their learning. All of those characteristics aided with some time, 

dedication, understanding, patience, and learning will enable SBRCs to enhance student 

achievement and growth. According to Iamarino (2014), “In order to truly appreciate the 

deficiencies of points-based grading, we must understand not only the ways in which standards-

based grading is superior to points-based grading, but also what characterizes a ‘superior’ 

education” (p. 2). 

Conclusions 

 According to Marzano (2001), “Standards hold the greatest hope for significantly 

improving student achievement” (para. 3). SBRCs highlights the most important skills students 

should learn in each subject at a particular grade level not an overall average. Also, SBRCs 

identifies students’ levels of progress with regard to state standards, areas of strength, and areas 

where improvement is needed. Rubrics are utilized to determine if the student is progressing 

toward the end of year standards. The purpose of SBRCs is to communicate with 

parents/guardians and the student regarding progress toward identified learning standards and 

indicate student strengths and where additional support or enrichment is needed. Standards-

Based Report Cards provide more insight as well as clear and precise communication compared 

to standard generic report cards as they provide specific information towards student progress 

rather than a point system.  

Evidence is directly linked to the standards and they communicate progress more clearly 

to parents and students. This allows for specific strengths and challenges of each student to be 
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isolated. It also creates the opportunity for more differentiated instruction and enrichment as this 

affords the teachers the opportunity to focus instruction and enables the students to own their 

learning. SBRCs give feedback about the learning and not their organizational skills, homework 

completion, or extra credit, meaning grades show what the student has learned. The report cards 

are not accumulation of points utilizing meaningless work. According to Marzano (2010), “The 

range of scores between classrooms is one source of error associated with the 100-point scale. 

This type of scale provides little to no reflection of the difficulty level of each assessment (p. 

103). A student still may be able to achieve high grade through extra credit or completion of 

homework. Students could achieve success without ever learning the skill or standard. The 

implementation eliminates this as they are able to communicate if a student has mastered a skill 

or standard. 

SBRCs will focus on student’s progress with specific skills. These skills align to the New 

Jersey Student Learning Standards. Instruction is connected to these standards and students are 

assessed in terms of these standards. SBRCs drive instruction as they allow all stakeholders to 

focus of the skill, standard, and activity being taught. Furthermore, this provides a direction and 

clear path to learning and attaining the necessary skills to be successful in the educational 

process. Also, SBRCs can be a tool for teachers to focus on certain skills or areas of weakness. 

SBRCs will require teachers to have higher thinking questions with purpose of challenging 

students. So, grading actually makes sense! Additionally, students will have more ownership in 

their learning as they will know exactly what is necessary to achieve a higher rating.  

Teachers will be able to offer clear performance standards based on levels of proficiency, 

not points and percentages eliminating meaningless work as it eliminates behavior, penalties, 

extra credit, attendance, and group scores from grades. The use of SBRCs is a recognition that 
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mistakes and misconceptions are a natural part of the learning process and students will not be 

penalized for those that occur early in the learning process. Also, the use of SBRCs is a 

recognition that effective learning and teaching processes result in students knowing more and 

performing better now than they did then.  

Lastly, grades are determined by the most consistent level of achievement with emphasis 

on the more recent evidence rather than the average allowing students ability to own their 

learning. All these components will enhance student achievement as well as student growth in all 

academic areas. Lastly, the purpose of a report card is to communicate to parents and students 

regarding their progress towards specific learning standards as the report card should indicate 

areas of strengths as well as where additional practice is needed. SBRCs is able to achieve all of 

those goals mentioned. 

All of the above factors seem justify that the implementation of SBRCs affects student 

achievement and growth. The data does indicate that there is no significant difference between 

Standards-Based Report Card and traditional report cards. The data does not shut the door on 

SBRCs rather it indicates that SBRCs alone will not deter or enhance student achievement. There 

need to be other factors to assist in student achievement. Those other factors can include teacher 

effectiveness and motivation as well as the necessary training and professional development. 

Also, each district varies from district to district as some may get more state funding or have 

more technology than others. Some districts are poor as others are not. All of these factors play a 

significant role in a student’s education.  

The implementation of SBRCs will not be an easy task. The role of the administration or 

educational leaders is to provide the best possible education for each and every student. At times 

decisions will be difficult, as well as the “kickback,” but educational leaders must remember to 
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always ask one question, Is it best for the students? If the answer is “yes” the troubled road will 

be well worth the daunting task. First, all stakeholders need to not only be on board but to be 

educated with Standards-Based Report Cards. According to Gusky and Jung (2006), the first 

challenge to address is clarifying the report card’s purpose. Consider these three key questions:  

1. What information do we want to communicate?  

2. Who is the primary audience for that information?  

3. How would we like that information to be used?  

Before the rollout to the community, staff, and students the administration needs to be 

well versed in SBRCs, as they are the ones everyone will be coming to with questions and 

looking for assurance this will all be alright. The rollout to all must be very detailed to further 

educating teachers, students, and parents. They need to understand the purpose of SBRCs and 

how they better develop the learning skills of students. Teachers need the time to develop the 

necessary skills for standard based grading as well as giving them time to adjust their 

instructional practices. Secondly, the growth mindset of all stakeholders must be further 

developed. According to Davis (2019), “Standards-based grading research shows that a 

standards-based mindset paired with standards-based grading correlate to higher academic 

achievement” (para. 6). Lastly, there will be negative comments and kickback from parents and 

teachers. Change for most is very difficult.  

Traditional grades make sense for parents and teachers alike, as this is all they know or 

understand, as that is what they had in school. Parents need to understand that letter grades or 

percentages do not clearly depict the skills a student has learned the way a Standards-Based 

Report Cards does. SBRCs provide parents with a more detailed communication of their child’s 

progress. This type of report card demonstrates exactly where a child is struggling and shows 

https://repository.library.northeastern.edu/files/neu:1127
https://repository.library.northeastern.edu/files/neu:1127
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true mastery of content, as SBRCs remove the “fluff” that often times gets added into traditional 

grades such as extra credit, class participation, and homework. While a parent understands a “C” 

means their child passed but needs to put in more work, a “C” does not tell the parent the exact 

skill the student needs to work on.  

A letter grade does not provide evidence of learning, thus making communication vague 

and confusing. However, a student earning an approaching standard on a report card standard 

such as, determines author’s purpose and analyzes development of various points of view, allows 

the parent to know exactly the skill the student should be focusing on. This allows both parents 

and teachers to provide targeted support to the student. According to Gusky and Jung (2006), 

“Standards-based grading thus facilitates collaborative efforts on the part of parents and 

educators to help students improve their performance” (p. 2). When moving to standards-based 

report cards one must ask parents to let go of the idea of stating to anyone that will listen, their 

child is a straight, “A” student. While what knowledge a child gains and how much they grow 

academically should be more important, it sometimes boils down to being able to put that “Proud 

parent of an honor roll student” bumper sticker on their car as opposed to true academic growth.  

This is where administrators need to feel confident in their decision that standards-based grading 

is what is in the best interest of the students they serve and hold firm in their decision.  

The inclusion of Standards-Based Report Cards has the ability to affect student 

achievement and growth as well as the ability to enhance state assessments. For SBRCs to fully 

work to their potential there must be a process to educate all involved prior to the 

implementation. There must be clear and precise communication to all stakeholders. Also, all 

stakeholders must be thoroughly educated on the process of SBRCs and how they properly work 

to enhance pedagogy and student achievement by providing the necessary communication to 
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parents, teachers, and students. Allow time for adaptation and for the change. There will be many 

bumps in the road with this new grading system, but with time it will be worth the hardship as 

they will only help students academically and enhance their growth. 

Limitations 

 A limitation of this study was that only one district was utilized. Also, this district is a “J” 

district meaning this district is a higher achieving district and is the top tier of districts in New 

Jersey. The district is consisting of mostly White and Asian students, which comprise over 90% 

of the student population. There are 0% economically disadvantaged students in the district. 

Parents are actively involved in their child’s education helping with homework and supplying 

tutoring if needed. The data will be compared to the averages of the state for all districts 

including those who are economically disadvantaged.  

Also, there are many other factors that affect a student’s education. The research includes 

these factors such as socioeconomics, school funding, safety of the building, location, available 

materials, and home life. All these factors can be a contributing factor to a child’s learning 

process. To further the research and even the playing field, the research also contained the test 

scores from all “I” and “J” districts in the New Jersey. These districts are similar to the district 

being utilized for this research. This will eliminate many factors that influence a child’s 

education as all districts are similar in their make-up and DFG. Furthermore, districts are able to 

make up their rendition of Standards-Based Report Cards as they will differ from district to 

district. There are no formal guidelines or correct way to implement SBRCs. Lastly, the duration 

of which each district has implemented SBRCs will vary from district to district. Some districts 

may have been utilizing SBRCs for many years giving that district an advantage over others as 

other districts may have recently implemented SBRCs giving them a disadvantage. Newly 



 

 

SBRCs AND EFFECTS ON STUDENT ACHIEVEMENT 93 

 

 

implemented districts may not have full “buy-in” from parents and teachers. Also, teachers may 

not have been properly trained. All those factors may affect student achievement. 

Another limitation is the surveyed is based on teacher opinions regarding SBRCs. The 

staff in this district have been utilizing Standards-Based Grading for the last decade clearly 

giving them an advantage over other districts. Parents, students, and administrators were not 

surveyed for this study. Also, the survey is based on opinions of individuals that could be 

subjective for interpretation. It does not provide concrete data that SBRCs do or do not affect 

student achievement. SBRCs provide a more comprehensive picture to further the educational 

system enhancing student growth and achievement. The implementation of SBRCs alone will not 

affect student achievement and growth. 

Recommendations for Future Study  

This dissertation began due to implementation of SBRCs in the district where the author 

of this research project is employed. The purpose was to analyze this new grading system and the 

significant effects on all learners. This study utilized one school district and their implementation 

of SBRCs. Their state report cards were then reviewed comparing their scores to districts 

throughout the state of New Jersey. Also, all teachers were surveyed conveying their thoughts 

and feeling regarding standards-based grading. It is imperative to know how educators feel 

towards Standards-Based Grading as they are the ones doing the work with the students. A total 

of 47 teachers were surveyed that work with SBRCs. 

The grading system had been stagnant for many years and the purpose of this research 

was to show how the grading system was lacking the necessary ingredients to enhance student 

achievement and growth for all learners. The traditional grading system does not communicate to 

all stakeholders nor does it provide a clear and precise path to student success toward standards 
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taught and learned. Student achievement data should be continued to be collected and reviewed 

regarding the implementation of SBRCs and their effects on learning and as well as teacher 

pedagogy. Teacher perception as well as their Student Growth Percentiles should be included in 

the research. Parents input should also be included in future research. Parents need to be taught 

the new grading system and how it works. As stated earlier, the grading system has not changed 

for the last century. The grading system is what parents, grandparents, and even great 

grandparents relate to and understand. It is essential that all stakeholders are properly educated 

on Standards-Based Grading and Report Cards prior to the implementation as people are 

resistant to change. They need to fully understand the system and doing away with letter grades 

and/or percentages.  

All stakeholders need to develop a growth mindset when changing grading and reporting 

systems. If stakeholders are not properly educated there may be misconceptions and perceptions 

leading to kickback due to the lack of misunderstanding. Clear and precise details regarding 

SBRCs must be communicated to parents, teachers, and students. The proper education is 

essential for a successful implementation of SBRCs. Educators need to change the mindset of 

parents and students for the future. Parents, students, and educators only know letter-based 

grading as that is how they were assessed for their educational careers. They are being taken out 

of their comfort zone and change is difficult for most.  

It is imperative they have the necessary instruction on the meaning of Standards-Based 

Grading as well as SBRCs. According to the Rado (2016), one parent stated, “This tells me 

nothing” (para. 2). Also, they must allot time to accept, understand, and learn the new system. 

Time is essential in the transformation of the grading change. Lastly, educators should not give 

up as change is difficult and education is essential ingredient to make that change an easy 
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transition.  

As the education system moves forward, more districts will be implementing SBRCs. 

Future studies should research the ethnic, racial, and socioeconomic diversity of the district as 

well. High School and college graduates’ rates should be compared to the rate prior to SBRCs. 

The research could even go further to delve into job employment and the success of students 

upon completion of college. All DFG (District Factor Groups) should be compared to each other, 

between those who utilize SBRCs and those who utilize traditional grading. Again, this would be 

more precise comparison eliminating other factors that may influence the educational process.  

In the future, student achievement from each state should be compared and analyzed to 

indicate the necessary indicators for success. The states that have implemented SBRCs should be 

compared to states that have kept with same grading system over the last 100 years. The correct 

research aligned with the correct implementation of SBRCs could successfully reform today’s 

educational systems. The educational system could make gains as educators recognize the need 

for change. Also, it will indicate if changes need to be made to Standards-Based Grading. With 

further research the educational world could work out the kinks, thereby evolving the grading 

system to better student achievement. 
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Appendix A: Email to Staff for Recruitment 
 

Email to staff for recruitment: 

 

Dear Teaching Staff, 
  

This email is an invitation to consider participating in a research study that I am conducting 
as part of my dissertation for a Doctoral degree in the Department of Education at 

Centenary University under the supervision of Dr. Timothy Frederiks. 

  
I am engaged in a research study of the implementation of Standards-Based Report Cards 

and their effect on student achievement. In particular, this study will focus on how SBRCs 
improve student achievement providing a more detailed path to student achievement and 

learning. I would like teacher's input, opinions and thoughts regarding SBRCs and how you 

feel they affect student achievement. The research will be conducted via a Google survey 
that should take approximately 10 minutes to complete. Once I receive an acknowledgment 

of consent to participate, you will gain access to the survey questions on a Google Form. 
The answers provided will transfer to Google Sheets. Responses will be completely 

anonymous. The answers provided will not be linked to any identifying information in the 

Google spreadsheet. All collected data will be compiled into one inclusive database in which 
the researcher will use to conduct an analysis for the dissertation. 

  

You may ask questions about the research study or about being a participant at any time by 
calling me at (973) 867-8386 or via e-mail at omalley44@yahoo.com. In addition, for any 

research questions regarding your experience in this study, you can also contact my 
dissertation committee chair, Dr. Timothy Frederiks by email 

atfrederikst@centenaryuniversity.edu<mailto:frederikst@centenaryuniversity.edu>. I would 

also like to inform you that this study has been reviewed and received ethics clearance 
through the IRB at Centenary University. However, the final decision about participation is 

yours. I hope that the results of my study will be of benefit to educational leaders as well as 
to the broader research community. Please click the link below to participate in this research 

or forward to an administrative staff member involved in your career or vocational 

programs. 
Your participation in this study is completely voluntary and you may refuse to participate. If 

you do not wish to participate in the study, simply do not consent to participating in the 

survey. 
Consent to participate: 

 
I have read the above information and I fully understand the nature of my participation. I 

understand that my involvement in this study will be confidential, and that if a summary of 

the results is used for educational or publication purposes, my individual results will not be 
identified. Lastly, I understand the risks of participating in the study, including the self-

consciousness I may feel while participating. Lastly, I certify that I am at least 18 years of 
age. 

  

You will be directed to the survey questions once you agree to participate below. 
  

Consent Form: https://goo.gl/forms/6cfxQHgvNe9nTY693 
  

Survey Questions: https://goo.gl/forms/ohWU1zuEXXvmhS142 

  

mailto:omalley44@yahoo.com
mailto:frederikst@centenaryuniversity.edu
mailto:frederikst@centenaryuniversity.edu
https://goo.gl/forms/ohWU1zuEXXvmhS142
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Appendix B: SBRC Approval Letter 
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Education Department 

400 Jefferson Street   |   Hackettstown  |   NJ 
07840 

CentenaryUniversity.edu 

 

 

 

Appendix C: SBRCs Letter 

 

 

 

 

 

 

 

 
September 18, 2018 
 
Dear School Administrator, 
 
This letter is an invitation to consider allowing your staff to participate in a research study that I am 
conducting as part of my dissertation for a Doctoral degree in the Department of Education at Centenary 
University under the supervision of Dr. Timothy Frederiks. 
 
I am engaged in a research study of the implementation of Standards-Based Report Cards and their 
effect on student achievement. In particular, this study will focus on how SBRCs improve student 
achievement providing a more detailed path to student achievement and learning. The research will be 
conducted via a Google survey that should take approximately 10 minutes to complete. Once I receive 
an acknowledgment of consent to participate, you and/or your staff will gain access to the survey 
questions on a Google Form. The answers provided will transfer to Google Sheets. Responses will be 
completely anonymous. The answers provided will not be linked to any identifying information in the 
Google spreadsheet. All collected data will be compiled into one inclusive database in which the 
researcher will use to conduct an analysis for the dissertation. 
 
Participation in this study is completely voluntary and you may refuse to participate. You may ask 
questions about the research study or about being a participant at any time by calling me at (973) 867-
8386 or via e-mail at omalley44@yahoo.com>. In addition, for any research questions regarding your 
experience in this study, you can also contact my dissertation committee chair, Dr. Timothy Frederiks by 
email at frederikst@centenaryuniversity.edu<mailto:frederikst@centenaryuniversity.edu>. I would also 
like to inform you that this study has been reviewed and received ethics clearance through the IRB at 
Centenary University. However, the final decision about participation is yours. I hope that the results of 
my study will be of benefit to educational leaders as well as to the broader research community. Please 
click the link below to participate in this research or forward to an administrative staff member involved 
in your career or vocational programs. 
 
Informed Consent and Survey Link: https://goo.gl/forms/OgCOAtjnCSE7Odce2 
 
Sincerely, 
 
 
Dr. Patrick Ketch, Principal 
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Appendix D: Survey Questions 

 

Research Question 1: What effect do Standards-Based Report Cards (SBRC) have on student 

learning and achievement? 

1A: Data provide by SBRCs help drive instruction. 

2A: SBRCs improves teacher pedagogy. 

Iteration 1: SBRCs gives students the ability to control their learning and achievement  

Iteration 2: Standards-based teaching, learning, and grading challenges students 

Research Question 2: Will districts that utilize Standards-Based Report Cards over traditional 

generic report cards see improvement in standardized test?  

1A: SBRCs provide clear communication to parents and students regarding areas that may need 

improvement or show mastery of a skill enhancing test scores compared to numeric report cards. 

2A: State assessments improved since the implementation of SBRCs. 

Iteration 1: Parents and students are aware of skills that need improvement with SBRCs. 

Iteration 2: SBRCs are aligned with state standards that provide teachers a clear expectation of 

standards to be covered in their content areas enhancing state assessment scores. 

Research Question 3: Does utilizing Standards-Based Report Cards and eliminating letter 

grades associated with failing such as Ds and Fs enhance student achievement? 

1A: SBRCs provide more insight to learning compared to the use of a letter grade. 

2A: The implementation of SBRCs has led to improvement in student achievement. 

Iteration 1: SBRCs provide more definitive path to learning as they provide a clearer path to 

skills compared to a letter or numeric grading system. 

Iteration 2: SBRCs allow for redos and retakes so the emphasis is on mastery of the skill rather 

than organizational skills or points earned. 
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Research Question 4: Does the inclusion of Standards-Based Report Cards promote 

motivation?  

1A: SBRCs motivate students to work harder and achieve success. 

2A: Standards-Based Report Cards (SBRCs) provide clear indicators to enhance student growth 

and achievement compared to standard generic report cards. 

Iteration 1: SBRCs promote a growth mindset encouraging students to own their learning 

compared to a generic report card. 

Iteration 2: Learning is a journey rather than accumulation of points allowing student to feel 

confident rather than punished for receiving a low letter grade or points. 
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Appendix E: SBRCs Informed Consent and Survey Responses 

 

 

Timestamp I have read and understand the terms of the research. I am willing to participate in the study.1: Data provide by SBRCs helps drive instruction.2: SBRCs improves teacher pedagogy.3: SBRCs gives students the ability to control their learning and achievement.4: Standards-based teaching, learning and grading challenges students.

11/30/2018 7:53:42 Yes 4 5 4 5

11/30/2018 8:28:14 Yes 5 4 3 4

11/30/2018 8:58:59 Yes 4 4 2 3

11/30/2018 15:00:37 Yes 2 2 2 2

11/30/2018 18:18:05 Yes 5 5 3 5

12/1/2018 16:18:44 Yes 4 4 3 4

12/1/2018 17:54:35 Yes 4 3 3 4

12/9/2018 11:20:19 Yes 4 4 3 4

12/10/2018 10:17:11 Yes 3 3 4 3

12/10/2018 12:31:24 Yes 4 4 4 5

12/10/2018 18:00:56 Yes 5 4 4 4

12/11/2018 11:47:30 Yes 4 4 3 2

12/11/2018 13:23:26 Yes 2 4 2 2

12/11/2018 13:29:13 Yes 5 5 4 2

12/11/2018 19:37:10 Yes 2 3 2 4

12/12/2018 7:45:16 Yes 3 2 2 4

12/12/2018 8:18:38 Yes 4 5 4 5

12/12/2018 9:07:30 Yes 4 4 4 4

12/12/2018 10:21:22 Yes 5 4 4 4

12/12/2018 12:14:14 Yes 4 4 4 4

12/12/2018 12:40:20 Yes 4 4 4 3

12/12/2018 13:15:53 Yes 5 5 3 4

12/12/2018 13:45:04 Yes 3 2 4 2

12/12/2018 13:45:18 Yes 4 3 2 4

12/12/2018 18:09:51 Yes 4 3 3 4

12/12/2018 20:28:43 Yes 4 4 4 4

12/12/2018 20:31:33 Yes 5 3 5 4

12/12/2018 20:45:31 Yes 4 4 3 4

12/12/2018 20:47:33 Yes 4 3 3 4

12/12/2018 20:47:59 Yes 5 5 3 4

12/12/2018 20:49:23 Yes 4 4 3 4

12/12/2018 20:51:58 Yes 4 4 3 4

12/12/2018 21:13:25 Yes 4 4 3 4

12/12/2018 21:14:31 Yes 4 4 3 4

12/12/2018 21:15:18 Yes 5 5 4 5

12/12/2018 21:27:30 Yes 5 4 3 4

12/12/2018 21:29:35 Yes 5 5 5 5

12/13/2018 5:54:56 Yes 4 4 4 4

12/13/2018 7:23:20 Yes 4 4 3 4

12/13/2018 7:45:34 Yes 4 3 3 4

12/13/2018 7:51:40 Yes 4 4 3 5

12/13/2018 8:05:30 Yes 5 5 4 4

12/13/2018 8:27:39 Yes 4 3 3 4

12/13/2018 8:54:06 Yes 4 4 4 4

12/13/2018 11:47:00 Yes 5 4 3 4

12/31/2018 17:22:37 Yes 2 2 2 2

1/2/2019 11:32:38 Yes 5 5 5 5
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Appendix E: SBRCs Informed Consent and Survey Responses (Continued) 

 

 

5: SBRCs provide clear communication to parents and students regarding areas that may need improvement or show mastery of a skill enhancing test scores compared to numeric report cards.6: State assessments improved since the implementation of SBRCs.7: Parents and students are aware of skills that need improvement with SBRCs.8: SBRCs are aligned with state standards that provide teachers a clear expectations of standards to be covered in their content areas enhancing state assessment scores.9: SBRCs provide more insight to learning compared to the use of a letter grade.10: The implementation of SBRCs has led to improvement in student achievement.

5 5 4 4 5 4

5 4 4 4 4 4

4 3 4 5 4 3

2 2 2 4 2 3

5 3 5 4 4 4

5 4 4 4 5 4

4 4 4 3 4 4

5 3 3 4 3 4

5 2 5 4 5 3

5 3 5 4 4 3

4 3 4 2 4 3

4 3 4 4 2 2

4 3 2 4 4 2

5 3 5 5 4 3

2 1 4 5 4 3

3 2 2 4 4 2

5 3 5 5 5 4

5 3 5 4 4 4

4 3 4 4 3 3

4 3 4 4 3 3

5 3 5 5 5 4

4 3 5 5 4 2

4 2 4 4 2 3

4 3 4 4 4 2

3 3 4 3 3 3

5 4 4 3 4 4

5 5 4 5 5 5

5 3 5 4 4 4

5 3 4 4 3 4

5 4 4 5 5 4

4 3 5 5 5 4

3 3 3 4 4 3

3 3 3 4 4 3

3 3 4 3 3 3

5 4 4 4 5 4

4 4 4 4 5 4

5 4 5 5 5 4

5 3 4 4 3 4

3 3 5 4 4 3

4 3 4 4 3 4

3 3 2 5 4 3

3 4 3 5 4 4

5 4 5 4 3 4

4 4 4 5 4 4

4 3 4 4 4 4

2 1 2 3 1 1

5 3 3 5 5 4
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Appendix E: SBRCs Informed Consent and Survey Responses (Continued) 

 

  

11: SBRCs provide more definitive path to learning as they provide a clearer path to skills compared to a letter or numeric grading system.12: SBRCs allow for redos and retakes so the emphasis is on mastery the skill rather than organizational skills or points earned.13: SBRCs motivate students to work harder and achieve success.14: Standards-Based Report Cards (SBRCs) provide clear indicators to enhance student growth and achievement compared to standard generic report cards.15: SBRCs promote a growth mindset encouraging students to own their learning compared to a generic report card.16: Learning is a journey rather than accumulation of points allowing student to feel confident rather than punished for receiving a low letter grade or points.

5 5 4 5 4 5

4 4 4 4 4 5

5 3 3 5 2 5

2 2 3 2 3 2

4 4 4 4 2 4

5 4 4 4 3 4

4 3 4 4 3 4

3 3 3 4 3 3

4 5 3 4 4 4

4 4 2 4 4 4

4 4 3 4 3 4

4 3 1 4 2 4

3 4 1 3 1 2

4 4 3 5 4 4

4 5 2 4 1 5

4 4 1 4 2 3

5 5 3 5 4 5

4 3 3 4 3 3

4 4 3 4 4 4

4 4 3 4 4 3

5 4 3 5 5 4

2 5 2 4 4 5

3 2 2 3 2 4

4 5 2 3 2 5

4 4 3 4 4 4

4 4 4 4 4 3

5 3 5 5 4 5

4 3 3 4 4 4

3 4 4 4 3 4

5 4 3 5 3 4

5 4 4 4 3 4

4 3 3 4 3 4

4 3 3 4 3 4

3 3 2 3 3 4

5 4 4 5 4 5

5 4 3 4 3 5

5 5 5 5 5 5

4 3 3 4 3 3

4 4 3 3 4 4

4 4 3 4 3 4

4 4 3 4 4 3

4 5 3 4 4 5

4 4 4 5 3 4

4 4 3 4 4 4

3 4 4 3 4 4

1 2 1 1 1 2

5 5 4 5 4 4
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Appendix F: Procedures of SBRC and Student Needs 

 

IEP Goals and Objectives: Goals should be standards based, taking into consideration present 

levels of performance with steps toward meeting the grade level standard (like a task analysis or 

list of prerequisite skills). Teachers need to consider progress towards meeting goals and 

objectives when grading. 

  
 

1) Accommodations Page of IEP:  Under the grading section, options are given for 

accommodations in the following areas: 
● Use of essential standards as basis for instruction 

● Grading based on essential standard 

● General education report card with special education notation 

Please make sure that all IEP team meetings address this section and make appropriate 

recommendations for developing grades. 

 

2) Explanation of Effort vs. Progress Toward standards: Grades on the report cards are 

based on achievement of or progress toward standards.  Student are in special education 

because of a disability that most often hinders them in meeting grade level standards. 

This may be a better reflection or indicator of their student’s level of meaningful 

participation in his/her program. 
 

3) Achievement Grades: Special education students (SDC and RSP) may be graded as 

“Approaching Standard” if they are making adequate progress towards their standards-

based goals for all subjects excluding their Language grade. RSP teachers must 

collaborate with the general education teachers when completing grades using 

guidelines from IEP Accommodation page mentioned above. (Courtesy of 

Weehawken School District). 

A comprehensive RtI model combines effective instruction, process monitoring, and functional 

assessment linked to strategic intervention.  At the core is a data-based, functional assessment, 

problem solving process.  While there are many sound problem-solving models and processes, 

all of the effective ones have four primary components: 

● Problem identification: What is the problem?” 
● Problem Analysis: “Why is the problem occurring?” 
● Intervention: “How will we solve the problem?” 
● Evaluation: “Did the intervention work to solve the problem?” 

 

RtI begins in the general education classroom, with evidence-based curricula taught by highly 

qualified teachers (HQT) who use effective instructional and differentiated practices and who are 

supported by effective classroom management and positive classroom process. 

 

The goal of RtI is to support the learner to become an independent learner and self-manager of 

emotions and behaviors. The focus is on favorable student outcomes that will best equip the 

learners to ultimately become ready for college and careers. 
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Academics: RtI involves the ongoing process of providing effective, differentiated instruction to 

all students and determining their mastery of material through authentic curriculum-based, 

formative assessments and progress monitoring.  Student grades, work samples, and authentic 

assessments; teacher observations and evaluations and evaluations (current and prior); state 

standardized assessments and other benchmark assessments; and student self-reports should be 

used as part of universal screening. 

 

Behavior: RtI also involves the ongoing process of creating and maintaining positive classroom 

climates, using effective classroom management strategies and social skills instruction and 

determine students’ mastery and demonstration of pro social skills through classroom 

assessments, behavioral observations and reports from teachers and other staff in the classroom. 

 


