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Abstract 

This study determines if there are significant differences in how character education is being 

implemented in New Jersey school districts and if these significant differences in implementation 

affect academic and behavioral indicators. More specifically, the purpose of this comparative 

study is to determine whether students attending school districts with “effective” character 

education programs differ on attendance rates and suspension rates when compared to students 

who are attending “noneffective” character education programs. 
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Chapter 1: Introduction 

 

The challenges facing character education and character education programs are 

numerous and continue to grow.  In a country where harassment, intimidation, and bullying 

(HIB), as well as prison culture and gang association are glamorized, it is difficult to fathom how 

character education programs stand a chance.  According to Miller (2001), the number of cities 

and counties experiencing youth gang problems increased exponentially between the mid-1980s 

and mid-1990s. Egley and Ritz (2006) reported results of the 2004 National Youth Gang Survey 

(NYGS). These results indicated an estimated 29% of the jurisdiction that city (i.e., population of 

2,500 or more) and county law enforcement agencies serve have reported youth gang problems.  

The 2004 NYGS estimated that youth gangs were active in more than 2,900 jurisdictions by city 

and county law enforcement agencies (Egley & Ritz, 2006). 

Gang involvement and the glamorization of prison life are only a few of the many 

challenges facing character education programs.  Underage binge drinking occurs routinely 

across America, as well as the increase in prescription drug use among adolescents.  Prescription 

drug use remains high with nonmedical use of individual prescription drugs.  Researchers pulled 

together data for all prescription drugs as a measurable group (including amphetamines, 

sedatives/barbiturates, tranquilizers, Vicodin, and OxyContin) and found that 15.4% of high 

school seniors reported nonmedical use of at least one prescription medication within the past 

year. 

Premarital sexual activity continues to be on the rise.  According to the Guttmacher 

Institute (2006), “Nearly half (46%) of all 15-19-year olds in the United States have had sex at 

least once” (para. 1).  Other factors that appear commonplace in American schools include 

prejudice, discrimination, peer pressure, and violence.  The previously mentioned issues are only 
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a small piece of a larger picture pertaining to the challenges facing character education programs 

and character education in general.  Society appears to be neglecting its duty to instill morals, 

ethics, and values in its youth.  Not only has society neglected its duty concerning young 

adolescents, society has even dismissed ethical violations perpetrated by many leaders in 

business and politics.  This neglect is evident on both local and national levels, from Fortune 500 

CEOs and established politicians, to presidents (e.g., Enron, New York State’s former Governor 

Eliot Spitzer’s long-running extramarital affair with a female prostitute, President Clinton’s 

Monica Lewinsky scandal).  

Family units are also contributing to the difficulty that many youths have regarding 

decisions about right and wrong.  Family units (and society) seem to reinforce an overly 

indulgent lifestyle that appears to be contributing to the entitled attitude of many of today’s 

youth.  Consequently, the school appears to be one of the only reliable institutions where 

children can learn basic moral and ethical values. It also appears that school systems are 

expected to become surrogate parents.  No longer is it the sole authority of the school to teach 

children to read, write, and develop math skills.  Most recently, schools have gained the added 

responsibility of teaching parents how to be parents.  American schools are being affected by a 

society that is plagued with dilemmas.  

Evidence demonstrates that a need for change is apparent.  In order for society to change, 

character education must again top the list of each politician’s agenda, as it once did in the early 

1900s.  According to Zins and Elias (2007),  

Genuinely effective schools—those that prepare students not only to pass tests at school 

but also to pass the tests of life—are finding that social-emotional competence and 

academic achievement are interwoven and that integrated, coordinated instruction in both 
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areas maximizes students’ potential to succeed in school and throughout their lives. 

Schools are now seen as an important if not central arena for health promotion [and] 

primary prevention... in addition to the education of students.  (p. 233). 

History of the Problem 

 Although the behavior of today’s youth may seem shocking and appalling, these 

behaviors have been occurring since the beginning of time.  The definition of what is shocking 

and appalling may have changed, but the issues raised about the character of today’s youth has 

repeatedly occurred throughout American history.  How does this behavior develop, and why is 

this behavior allowed to develop?  The answers may lie in a fundamental lack of moral, ethical, 

and character development among the individuals perpetuating these shocking and appalling 

behaviors.  These same behaviors ignited the need for moral training in schools during the first 

three decades of the 20th century.  This training was referred to as character education.  

Moral reasoning and values clarification of the 1960s and 1970s had an impact on 

character education in the public schools.  During this timeframe, the teacher’s role as a moral 

educator was reduced to the point of nonexistence (Lerner, 2006).  Moral reasoning, a 

developmental approach posited by Harvard University psychologist Lawrence Kohlberg, aided 

discussion of what to do in complex situations.  This approach invited subjective interpretation, 

rather than a call for the application of moral principles, and it failed to provide clarity and 

meaningful guidance.  Lerner (2006) continued to explain that “Values Clarification,” which is 

associated with Sidney Simon, a University of Massachusetts professor, “emphasized self-

esteem.  It encouraged sharing one’s values, what someone does well, what they desire to learn, 

and what has brought them personal success.  It didn’t acknowledge the development in youth of 

a strong moral compass” (pp. 133-134).  
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Moral reasoning and values clarification appeared to keep families and communities 

away from the school.  The job of the teacher during this period was to facilitate student 

reasoning and, consequently, respect the values established by the students during discussion 

sessions.  Teachers were directed to withhold their opinions so that students would not be 

skewed as they learned and developed moral reasoning skills.  The ensuing effects of values 

education and moral reasoning were disastrous. Leming (1997) explained, “Children seemed to 

be doing nothing more than creating their own rationalizations for their morally unacceptable 

behaviors” (p. 14).  

Statement of the Problem 

 President Bush’s signature educational reform package, No Child Left Behind (NCLB; 

2002), mandated that school districts across America successfully implement character education 

in their schools and/or curriculum.  This reform package, coupled with the renewed vigor with 

which school systems were incorporating character education, led to the development of many 

character education programs and curricula.  Nevertheless, character education programs vary 

significantly concerning their content, goals, and outcomes.  Leming (1997) posited that the 

pedagogical orientation of current character education programs is a mixture of research-based 

insights as well as practice-based insights on how to teach character.  Moreover, Leming (1997) 

suggested that when creating a character education program, many developers utilized general 

teaching ideas and strategies derived from experienced teachers, rather than using psychological 

literature on character development and moralization.  It appears the downside of this 

development approach is the lack of proven research concerning the strategies and teaching ideas 

employed by these “experienced teachers.” According to Leming (1997), “A research-based 

theoretical perspective is essential for the development of effective practice” (p. 28).  
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It is encouraging that the high demand for quality character education has brought with it 

many new research initiatives.  To date, “character education research has not been subjected to 

the critical scrutiny that is the characteristic of publication of peer-reviewed research articles” 

(Leming, 1997, p. 30).  School districts across the country also demonstrate much variability in 

how they evaluate the quality and validity of the programs they are implementing.  The 

measurement of character education effectiveness, in order to ascertain whether these initiatives 

are being “successfully implemented,” has been unclear.  It is possible that this variability is 

contributing to inconsistent findings assessing the relationship between character education 

programs and certain behavioral and academic indicators.  Skaggs and Bodenhorn (2006) 

explained that because character education focuses globally on character-related behavior rather 

than specific behavior, there is no universal set of outcomes measured. Goals for character 

education programs are usually stated in ambiguous terms.  For example, character-driven 

behavior for the “Character Counts!” caring school community for “Community of Caring,” and 

moral school culture for “Educating for Character.”  These websites described character 

education program evaluations that include other outcome variables such as student achievement, 

student behavior (e.g., risk behaviors, behavioral referrals, suspensions, dropouts, and the like), 

and perceptions of student behavior (e.g., school climate, student attitudes, self-esteem; Skaggs 

& Bodenhorn, 2006, p. 90). 

One apparent truth pertaining to character education is that if school administrators fail to 

implement character education programs into their schools, or fail to measure the effects of their 

current character education programs, devastating consequences for their schools may result. 

Consequences such as increased suspensions, increased drug and alcohol referrals, and declining 

attendance rates are only the beginning.  Royal (2003) stated, “Violence and discipline, school 
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climate, classroom management, suspensions, and dropouts have created serious concern among 

educators” (p. 13).  

Royal (2003) highlighted the results of a study of one school district located in southwest 

Missouri composed of students from a variety of socioeconomic backgrounds.  The data was 

collected over a 5-year period and documented infractions at the school that included fighting, 

theft, alcohol/drugs, disrespect, and arson/destruction of property.  The results of this study 

revealed that over that 5-year period of time the administration dispensed 303 out-of-school 

suspensions or 60.6 out-of-school suspensions a year (pp. 91-92).  These numbers are alarming.  

Royal (2003) provided evidence regarding potential benefits of character education.  Multiple 

studies show that good behavior and academic success go hand-in-hand. When schools ascribe to 

proper conduct, regular attendance, and respect for teachers, students are more likely to learn 

effectively and get better grades (Bennett, Finn, & Cribbs, 2000).  Just as violence is a learned 

behavior, nonviolence, peace education, social skills, cooperative behavior, and character 

education can be taught.  

 It appears that character education can be taught, but there is much variability in what and 

how it is being taught.  When implementing character education in the schools, the schools need 

to implement curriculum/programs that have been deemed effective by methodologically and 

conceptually sound research approaches.  

The Character Education Partnership (CEP) coalition is the top-rated national 

organization for character education, and it endorses a multifaceted approach to character 

education.  The principles endorsed by the CEP synthesize and incorporate the components of 

effective character education programs.  The CEP developed Eleven Principles of Effective 

Character Education with the goal to immerse students in an atmosphere that models, 
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encourages, and teaches the practice of values society needs.  Through this process, students are 

educated about values and have the opportunity to internalize them (Lickona, Schaps, & 

Catherine, 2007). 

Purpose of the Study 

The overall purpose of this research study is to determine if character education is being 

taught and whether positive effects can be expected on academic and behavioral indicators when 

character education is implemented properly.  This study attempts to determine whether 

significant differences exist in how character education programs are being implemented and, if 

so, whether the differences are affecting certain indicators.  That is, do students attending high 

schools with “effective” character education programs differ on attendance rates and suspension 

rates when compared to students who are attending “non effective” (that is, poorly constructed 

and/or implemented) character education programs? Effective versus ineffective was determined 

based on compliance with the CEP’s (2008) Eleven Principles of Effective Character Education.  

Noneffective school districts were placed in the category noneffective based on a score of 

0, 1, or 2 on the Character Education Quality Standards.  A score of 0 reflects a school district 

that has character education practices that are not evident, visible, or poor.  A score of 1 reflects 

a school district that has some implementation of their character education practices.  Moreover, 

school districts with effective (i.e., good, very good, and exemplary) implementation of their 

character education practices are school districts that exhibit the following 11 principles of 

character education as defined by the CEP (Lickona et al., 2007): 

1. Agree on and actively promote core ethical values. 

2. Help the whole school understand, care about, and act upon core values. 

3. Incorporate core values in all phases of school life. 
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4. Foster caring relationships throughout the school. 

5. Offer students opportunities to practice moral behavior. 

6. Integrate ethics with academics. 

7. Develop students’ motivations. 

8. Involve the entire school staff. 

9. Cultivate leaders to champion the effort. 

10. Partner with parents and community.  

11. Assess results. 

Research Questions 

The following research questions are addressed: 

1. How many of the sampled school districts have effectively implemented character 

education programs that meet guidelines described by the Character Education 

Partnership’s Eleven Principles of Effective Character Education by having a median 

overall score on the survey instrument at or above 3? 

2. Is there a significant difference in attendance rates between districts who have effectively 

implemented character education programs that meet guidelines described by the 

Character Education Partnership’s Eleven Principles of Effective Character Education 

and those that have an ineffective character education program? 

3. Is there a significant difference in suspension rates between districts who have effectively 

implemented character education programs that meet guidelines described by the 

Character Education Partnership’s Eleven Principles of Effective Character Education 

and those that have an ineffective character education program? 
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Limitations 

This study was designed to target a topic area that has received much attention, but 

comparatively speaking, has not seen much implementation.  Character education is a topic that 

has been around for decades, yet studies and research assessing which programs are effective are 

relatively sparse considering the amount of attention and controversy the topic has generated.  

Moreover, in the studies that were done on specific character education programs, the studies did 

not assess whether and how the programs were being implemented and, instead, appeared to just 

assume proper implementation.  To improve upon this trend, this study first assessed the degree 

of implementation of the studied character education programs.  

 Many of the previous studies have also targeted a specific program in a specific school.  

While there are significant benefits of such research, this study tried to build upon previous 

research by including several schools across the entire state that are employing several different 

character education programs with several different ethnic and socioeconomic groups. Still, 

despite these attempts to improve upon previous research, some limitations still existed. 

 First, the return rate for the distributed questionnaires was 60%.  Although not 

significantly different from what might be expected from mailed questionnaires, it could reflect 

that character education is not a priority and stakeholders may not be certain of the character 

education efforts within their school. Moreover, because the qualities of those schools that 

returned the surveys may be different from the qualities of those schools that did not return 

surveys, a randomly sampled population does not exist. 

 Return rates may be improved if follow-up phone calls are utilized or site visits were 

incorporated to gather survey results.  A visit to a school district (i.e., potential survey 

participant) or a phone call reminder may be the determining factor, which sways a district 
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employee to become a participant in a research study.  Follow-up emails did not seem to garner 

additional surveys.  

 Another study limitation is related to the survey itself.  Although the Character 

Education Quality Standards appeared to be the most appropriate measure to use to answer the 

research questions being tested, it lacks statistics on its reliability and validity.  Therefore, 

because of the lack of psychometrics, the reliability and validity of the instrument is in doubt.  

Fortunately, however, the instrument does have excellent face validity, but face validity alone is 

not sufficient.   

In addition, because the instrument used was a self-assessment, it is unclear whether the 

information reported was accurate by objective standards.  The persons selected to complete the 

questionnaires may have had incentive to fill out the questionnaires either more positively or 

more negatively than what was accurate.  If they believed the information was not anonymous, 

they may have chosen to report that their character education programs were more effective than 

they actually were.  In contrast, if the persons believed that much-needed attention, assistance, or 

funding may result from their responses, they might have chosen to answer the questions in a 

more negative way.  Also, although the entire state of New Jersey was included in the electronic 

distribution of the survey, survey results may not necessarily be representative of the entire state. 

Some counties in New Jersey did not submit any completed surveys, while others were either 

overrepresented or underrepresented. 

 Finally, in as much as the results of the t-tests reflect associations and not causal 

connections, there may be other variables that could account for the significant findings. Many 

variables such as socioeconomic status, ethnicity, leadership, family involvement, alternative 
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discipline techniques, and sickness, not to mention a host of other variables, could be responsible 

for the results found in this study.  

Definition of Terms 

Attendance: Defined in New Jersey’s ESSA State Plan as the percentage of a school’s 

students who are not present for 10% or more of the days that they were “in membership” at a 

school. 

CEP: Character Education Partnership coalition is a top-rated national organization for 

character education that endorses a comprehensive approach to character education.  

Character: The effort of living out one’s core values and working on continuous growth 

through ethical and compassionate decision-making with fidelity. All core values are an 

individual or group’s most significant, deeply held beliefs that serve as a guide for how we think, 

feel and act upon. 

ESSA: Every Student Succeeds Act is the federally mandated legislation that replaced 

the No Child Left Behind Act. 

HIB: Harassment, Intimidation, and Bullying. 

NCLB: No Child Left Behind federal legislation enacted in 2001 by President George W. 

Bush.   

School District: Local education agency or regional school district established pursuant 

to Title 18A of the New Jersey Statues in Chapter 8 or Chapter 13 in the New Jersey 

Administrative Code. 

Superintendent: The certificated chief school administrator selected and duly appointed 

by the local board of education to serve as executive officer of the school district and educational 

leader of the district. 
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Suspension: Removal of a student for one but not to exceed more than 10 consecutive 

school days from the general education program or the special education program. This is in 

accordance with New Jersey Administrative Code 6A:14-2.8. 
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Chapter 2: Review of Literature 

Definition of Character Education 

In order to arrive at a better understanding of character education, one must first consider 

the numerous definitions, concepts, and theories developed by character education researchers. 

Character is defined by the Character Education Partnership (CEP) as “knowing, caring about, 

and acting upon core ethical values such as caring, honesty, fairness, responsibility and respect 

for self and others” (Berkowitz & Fekula, 1999, p. 18). Additionally, developmental 

psychologist Diana Baumrind defined character as the “ethical estimate of an individual” 

(Berkowitz & Fekula, 1999, p. 18).  Marvin Berkowitz (as cited in Berkowitz & Fekula, 1999) 

defined moral development as the growth of “an individual’s capacity to function as an effective 

moral agent” (p. 18) and identified seven elements of moral functioning, which include behavior, 

values, personality, affect, reasoning, identity, and meta-moral characteristics.  

Character education can be defined in various and diverse ways.  Most advocates of 

character education want to see a comprehensive approach that targets cognitive, behavioral, and 

affective domains of education and development.  This approach highlights the importance of the 

school climate, partnership with the community, leadership, and curriculum for effective 

character education.  In order for character education efforts to be effective and successful, all 

stakeholders involved in the development of the child must deliver, reinforce, and, more 

importantly, model consistent and proper character education concepts, strategies, behaviors, and 

skills (Lickona, 1991,  p. 51).  

History of Character Education 

 The proverbial phrase “it takes a village to raise a child” truly captures the spirit of the 

character education movement.  As a whole, character education has been referred to the moral 
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obligation of the previous generation to mold the character of the young through life lessons 

affecting their attitudes, knowledge, and behaviors (Benniga, Berkowitz, Kuehn, & Smith, 2006). 

Character education is not a new phenomenon but has in fact been utilized since the founding of 

the United States.  Both Thomas Jefferson and Benjamin Franklin founded schools that not only 

focused on increasing learning skills such as reading, writing, and mathematics, but on building 

virtuous citizens loyal to the new nation of America (McClellan, 1999). 

 In “Historical Perspectives on Character Education,” Lerner (2006) outlined the 

progression of character education dating back several centuries.  Beginning in the late 1700s 

and carrying into the early 1800s, the training of children, based largely upon Christian ethics 

and beliefs, involved protecting them from their “own evil impulses” (Lerner, 2006, p. 130).  “In 

tightly knit communities where children belonged to the same church and school, teachers 

effectively used coercion and exhortation to mold” (Lerner, 2006, p. 130).  These early schools 

believed that individuals had the capacity for reason and self-control, and these innate faculties 

could be developed.  Lerner explained, “By the late 1800s, the public school—owing to 

increased immigration rates and ensuing pluralism—succumbed to secularization.  ‘Character,’ a 

universally desirable education goal, was now open to ‘dispassionate analysis.’ Coercion and 

exhortation were no longer effective strategies” (p. 131).  

 In an attempt to deal with the influx of new immigrants, whose behavior was quite 

different from naturalized American citizens, issues of moral education in schools became 

political, heading the list on each politician’s agenda (Lerner, 2006). In late 1918, a businessman 

sponsored the National Morality Codes Competition, which offered a $20,000 prize to the best 

method and/or plan submitted for character education in public schools. The winning method of 

the competition was titled the Iowa Plan.  The Iowa Plan had numerous goals, including 
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preparation of civic relations, vocation, family life, appreciation of beauty, as well as mastery of 

tradition. “This whole school, whole-child approach, gave rise in the 1920s to extracurricular 

activities and constructions as we know them today (e.g., service organizations, hobby clubs, 

orchestras, and homeroom)” (Lerner, 2006, p. 132). By the decade courses of study on character 

were required by several states.  “Disagreement on methodology arose, however, with the 

beginning of the scientific approach, which found its way into educational practices.  Were moral 

values a sacred and untouchable realm or was science able to ascertain the truth?  Did schools 

have the responsibility to foster moral reasoning and teach certain norms or were character traits 

unchangeable, habitual responses to specific situations” (Lerner, 2006, p. 132). 

 This type of scientific questioning led to research projects and studies focusing on 

character education.  One such study, Studies in the Nature of Character, found that “the mere 

urging of honest behavior by teachers or the discussion of standards and ideals . . . has no 

necessary relation to conduct . . . the prevailing ways of inculcating ideals probably do little good 

and may do some harm” (Hartshorne & May, 1930, p. 413).  This study prompted educators to 

begin teaching the values of self-control, honesty, and service by other means.  These means 

were implemented through peer group discussions, as well as classes on social living.  

 This scientific approach appears to have fallen victim to “progress educators, who 

pressed their case with increasing urgency in the 1930s when economic and social dislocations 

seemed to call for a more critical approach to moral education” (McClellan, 1999, p. 55). These 

progressive educators rejected the concept of teaching specific moral precepts and particular 

traits, and instead, focused on creating and teaching students the quality of open-mindedness that 

would give them the ability to make moral judgments.  To accomplish this goal, progressive 
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educators focused primarily on social and political issues, while keeping matters of private 

conduct to oneself (McClellan, 1999).  

 Despite the difficulties of the scientific period, most of American society felt compelled 

to emphasize the importance of character after World War II.  The National Education 

Association advocated suffusing schools with moral and spiritual values (Lerner, 2006).  Though 

strong moral education was evident in many schools in the 1950’s, certain developments like 

racial tensions, religious tensions, the “red scare,” the “new psychology,” and the turning of 

public attention to academic training, caused character education to be relegated to the back 

burner (p. 133). 

 Character education gradually shifted toward a civics focus with the infringing Cold War. 

Postwar public education spawned innovations such as homerooms, additional student clubs, and 

citizenship/conduct grades (Leming, 1997).  This lack of focus on “traditional” character 

education efforts caused new issues in American society, including racial and religious tensions.  

What ensued during the 1960s and 1970s was the progression of a society that appeared 

uninterested in teaching morals, but instead focused on teaching about social and intellectual 

trends. This time period saw a dramatic acceleration of “personalism” through a movement 

termed values clarification.  Lickona (1991), wrote in his book, Educating for Character: How 

Our Schools Can Teach Respect and Responsibility,  

Personalism brought to prominence the worth, dignity, and autonomy of an individual 

person, including the subjective self or inner life of the person. It made relevant 

individual rights more than responsibility, freedom more than commitment.  It allowed 

citizens to express and fulfill themselves as free individuals rather than fulfilling their 

obligations as members of groups such as family, church, community, or country.  (p. 9) 
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During this personalism timeframe, teachers encouraged students to develop their own 

values, but did little direct instruction of the right and wrong influence of the students’ own value 

positions.  Although many positive outcomes resulted, this period of personalism negatively 

influenced moral education in the schools. Reflecting on this period in American education, 

many educational experts believe this era deprived many public-school children of elementary 

moral training.  Lickona (1991) elaborated, “values clarification and personalism took the 

shallow moral relativism loose in the land and brought it into the schools . . . Values clarification 

discussions made no distinction between what you might want to do and what you ought to do” 

(p. 11).  Beach (1992) highlighted the following criticisms of values clarification: (a) it makes 

matters of ethical right and wrong a matter of individual preference, and (b) it lacks guidance in 

situations of moral collusion when a cherished value collides with another (e.g., robbing Peter to 

pay Paul).  

During the late 1970s and early 1980s, both values clarification and moral reasoning 

approach received much criticism because of its endorsement of moral relativism and potential 

violations of student privacy.  Values clarification and moral reasoning were the victims of much 

criticism, however, teachers encountered much difficulty implementing the moral dilemma 

discussions in the classroom, which led to a lack of salient outcomes that inevitably led to the 

demise of values clarification and moral reasoning (Leming, 1986).  

 The American educational system is under scrutiny because of the increased violence in 

schools, coupled with the numerous violent mass shootings on American school campuses. 

Consequently, there has been a greater emphasis on character education/programs. Education 

legislation (on the state and national level) has been passed. 
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Issues Facing Character Education and the NCLB/ESSA Legislation 

 School systems, administrators, teachers, parents, and adults are each pondering the 

reasons for a breakdown in morals, values, and ethics in the current society and the answer 

remains unclear.  Perhaps the breakdown is due to changes in family values, rising divorce rates, 

or an increasing number of single parents raising children.  Of the couples who first got married 

in the late 1980s, only 57% reached their 15th anniversary, compared with 79% of couples in the 

late 1950s (“The Divorcing Kind,” 2007).  Gallagher, the president of the Institute for Marriage 

and Public Policy, and Waite (2000) wrote, if we consider only first births, “close to half” may 

be born to unmarried mothers.  As Bethell (2007) purported, having sex and children before 

marriage comes all too naturally and that is the problem.  According to the U.S. Department of 

Health and Human Services (2002), 54% of first-year marriages end in divorce.  

 Possibly the breakdown is connected to mass media and the prominent place it occupies 

in the lives of children.  Because children are growing up in this media culture, moral judgment 

has become stunted, and increasing numbers of youth do not know the difference between right 

and wrong.  For example, during a survey conducted by the Rhode Island Rape Crisis Center, 

1,700 sixth-through ninth-graders were asked whether “it is acceptable for a man to force a 

woman to have sex if he has spent money on her?” Twenty-four percent of the boys and 16% of 

the girls answered yes.  When asked, “‘Is it acceptable for a man to force a woman to have sex if 

they have been dating for more than six months,’ 65% of the boys and 47% of the girls answered 

yes” (Lickona, 1991, p. 5).  

 It appears today’s youth are not being exposed to the appropriate moral, ethical, and 

virtuous principles necessary to form character.  What the aforementioned statistics reflect are an 

overall change in value systems and a lack of direction for young minds.  With the rising divorce 
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rates, media violence, and the high number of single parents raising children, it appears the 

current generation of parents and/or guardians is depending on the school to teach, mold, 

develop, and instill values in their children. 

 With each passing year, schools and school systems are expected to become surrogate 

parents.  No longer is it the job of the school to just teach children to read, write, and develop 

math skills.  Schools have gained the added responsibilities of feeding, clothing, and providing 

proper medical attention for students, in addition to teaching its students proper morals, values, 

and ethics.  By providing these services, the school’s intention is to produce individuals who will 

become productive members of society.  As Pam Christi (2005) stated, the role of education is 

crucial in molding young students in the rudiments of learning skills and values.  The objective 

of formal educational learning is to take students through a formal process of curriculum 

learning, but it is the informal medium that teaches about ethics.  Rebecca Jones (1998) outlined 

in her article, “Looking for Goodness,” that a child’s conscience begins forming at an early age, 

even in the first few weeks of life.  It is imperative that parents and other significant others have 

discussions that foster the development of empathy throughout the young child’s development. 

Unfortunately, such discussions do not appear to be happening and, even worse, parents of today 

appear averse to impose restriction.  Additionally, many parents have an overly indulgent style 

that appears to be contributing to the entitled attitude of youth and the difficulty many of them 

have with decisions about “right and wrong.” Many parents are themselves too busy (e.g., 

working, playing, vacationing, dating, etc.) for their children and, in essence, are absentee 

parents.  

 This issue appears to extend beyond the behavior of parents.  Teachers, politicians, and 

society in general appears confused about what boundaries to set and what lessons to teach.  It is 
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these same attitudes that have also caused some schools to refrain from character education 

altogether.  Fortunately, the option to choose to implement a character education program or not 

was taken away from the schools when then President Bush signed the NCLB Act of 2002.  

 The implementation of President Bush’s NCLB Act of 2002 forced school systems to 

institute and comply with numerous policies, programs, and mandates that focused on improving 

American education.  NCLB requires schools to contribute not only to students’ academic 

performance but also to their character.  Both the federal government and the National Education 

Association (NEA) agreed that schools have this dual responsibility (Benniga et al., 2006).  In a 

statement introducing a new U.S. Department of Education Character Education Website, then 

Secretary of Education Rod Paige stated why the country needed such programs, by informing 

the country that students live in a culture without role models. This culture of callousness has led 

to a staggering achievement gap, poor health status, overweight students, crime, violence, 

teenage pregnancy, and tobacco and alcohol abuse.  Furthermore, good character is the product 

of good judgments made every day.  

 As a result of this legislation, school districts across the country are researching 

numerous character education programs in hopes of answering many questions they are now 

forced to answer.  Such questions include, but are not limited to the following: What is character 

education?  What constitutes a successful character education program?  What are successful 

strategies and/or components of a character education program?  Are schools implementing 

character education programs, and, if so, are they doing so effectively?  What benefits can be 

expected from implementing a character education program? 

 The evolution of researching character education programs was school districts 

movement to Social Emotional Learning for students. Zins and Elias (2007) stated, “social 
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emotional learning is the capacity to recognize and manage emotions, solve problems effectively, 

and establish positive relationships with others, competencies that clearly are essential for all 

students” (p. 234). Similarly, to the way students learn academic skills, students learn, practice, 

and apply SEL skills by participating in positive activities in and out of the classroom and school 

building.   

Components of Effective Character Education Programs 

 According to the research, characteristics of a successful character education program 

includes a multitude of components.  Rebecca Jones (1998) in her article, “Looking for 

Goodness,” reinforced the importance of explaining character-education programs to parents and 

supported communities forming a group commitment to meet established goals.  In “Living Up 

to a Code of Ethics” (McDonnell, 1999), several components found to be instrumental for an 

effective character education program are highlighted and include gaining a group commitment 

to goals.  McDonnell suggested that the teachers and parents in each district collectively identify 

and agree on what values they want to endorse and what those values mean.  By doing so, all 

parties take ownership and responsibility for the plan.  This kind of participation increases 

commitment and decreases dissension since a consensus was achieved.  

 McDonnell (1999) went on to insist that once values are identified, the most crucial 

component is that teachers must be role models, and caregivers must be “moral people.” 

Character education does not occur simply through having a “word of the day” or a weekly 

lesson, instead, character education needs to be embedded in every aspect of the school.  The 

values need to be seen through staff behavior, through curriculum, through assemblies, and in 

every other possible way, and the students should be encouraged to engage in moral reflection 

through reading, writing, and discussion. So as students also feel responsibility and 



CHARACTER EDUCATION PROGRAMS                  22  

accountability, they too should be involved in the determination of the rules and in deciding the 

rules of their enforcement.  By doing so, a democratic society is created in the classroom, and the 

students themselves help keep order and discipline in the classroom.  The creation and 

enforcement of the rules provide opportunities for the teacher to foster the principles of respect 

for others and moral reasoning.  

McDonnell also stressed the importance of cooperative learning whereby students learn 

how to work together and help each other.  Whether it is through service projects for the 

community, acknowledging virtuous behavior, conflict resolution inside the classroom and out, 

or during sporting events, there are opportunities for character education lessons to be taught.  

All of these situations provide opportunities to reinforce the traits that build good character.  If 

the entire community can become involved in, and reinforcing of, character education, then the 

effects will be more pronounced, more reinforced, and more generalizable.  

As McDonnell (1999) mentioned and as supported by other researchers, the importance 

of building a sense of community within and outside the school has been highlighted as essential 

for a program to have beneficial effects (Jones, 1998; Joyner, 1996; Schaps, Watson, & Lewis 

1997; Sudeck, Dinovi, & Gehringer, 2003).  Lickona (1991) identified the following six facets, 

which he believed constitute an effective character education program: (a) direct teaching of 

character values within the school curricula; (b) high expectations for responsible behavior; (c) a 

process for implementing positive values when making decisions: (d) visual reinforcement of 

character values to keep students focused on the words, concepts, and behaviors: (e) a school 

culture that fosters positive peer recognition and empowers all members of the school 

community to exemplify behaviors consistent with respect and responsibility; and (f) parents, 

students, and community involved in decision making of the character education programs. 
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As Zins and Elias (2007) mentioned, a growing number of programs, strategies, and 

techniques are available for promoting strong development and preventing negative outcomes 

within the SEL field.  A number of evidenced based SEL curriculum and programs have 

emerged the lead to positive outcomes such as prevention of substance abuse, violence, 

promotion of mental health, and academic achievement.  Effective character education programs 

help ensure their success by keeping the curriculum simple and straightforward to increase the 

likelihood of it being used and decreasing the likelihood that it is being perceived as an 

additional pressure.  

Teachers are already busy and stretched enough, so if they feel they have to learn new 

ideas and utilize different materials and strategies, they may become disillusioned and 

noncompliant.  Even though it is important that the basic tenets and curriculum being taught are 

standard, teachers should be able to use their own personal style and creativity to influence how 

material is taught: “sometimes a teacher has to experiment to find what works” (Lickona, 1991, 

p. 125).  Different classes have different dynamics, and each class may benefit from a different 

approach.  Teachers require the flexibility to direct the material in the way they feel is optimal.  

Conversely, some educators have taken this opportunity as a challenge. In fact, creative and 

ingenious character education lessons have been designed using standard social studies curricula 

to engage students in moral discussions that highlight dramatic moments of moral dilemmas in 

American History.  Lickona (1991) explained, “Carol Transou is an award-winning teacher at 

Science Hill School in Johnson City, Tennessee.  She developed her own Vietnam War course, 

focusing on the origins of the war, the war experience, and the war’s legacies . . . . Transou’s 

approach is designed to expose students to a diversity of views” (pp. 270-271).  
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 Stumpers, Breen, Pooley, Cohen, and Pike (2005) highlighted the importance of personal 

characteristics of teachers.  Their study, which entailed a semi-structured interview of 15 

seventh-grade students, found that the qualities most valued in the teacher were ones that 

contributed to creating a good social climate and sense of respect and belonging within the 

school. Teachers who demonstrated fairness, respect, and caring attitudes, and who valued and 

respected the students as individuals, were the ones who made the students feel most connected 

to the school and most competent. 

 The Child Development Project’s (CDP) approach to staff development is the same as the 

approach they endorse teachers use with their students.  The principles that underlie their 

approach to staff development include creating a caring community where everyone is a learner. 

Like students, teachers need to have opportunities to learn and foster their intrinsic.  They need 

to be reminded how influential they are and how important it is to be motivated and excited by 

teaching.  The Center for Child Development also endorses a social constructivist approach to 

staff development.  Their workshops are designed to use the teachers’ personal experiences and 

to challenge them with new ideas so ultimately, they are constructing their own understanding 

and approach. Another principle is the use of cooperative learning strategies.  Their workshops 

are dominated by collaborative learning activities that not only help them build their own skills 

at collaboration but also are used to model the cooperative learning they will do with their 

students.  

As Christi (1994) pointed out and Rycik (2003) reinforced, without proper training, 

reinforcement, and support, teachers can readily fall back into negative language and use the 

tenets being espoused as a means of discipline and order. The most effective teachers of 

character education, and the most successful programs, are ones that do not address “character” 
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in a separate class.  Instead, character education works when ideals permeate the teachings, 

curriculum, and climate and are modeled daily by the teachers and administrators who are 

endorsing them.  Jones (1998) agreed that character education can work effectively when it is not 

taught as a separate lesson, but instead permeates the climate of the school.  As she pointed out, 

goodness occurs every day, but this goodness needs recognition and encouragement.  This 

broader approach encourages that teachers, administrators, and students use opportunities 

presented each day to make the character connection and facilitate the development of 

conscience.  It could occur as learning about justice through a discussion of To Kill a 

Mockingbird, or learning about compassion from a principal comforting parents coping with a 

loss, or learning about generosity from a second-grader sharing his lunch with someone less 

fortunate (Jones, 1998). Still, the beneficial effects are not limited to improved character, but 

rather can also translate into improved achievement and performance.  Jones summarized the 

results of Fort Middle School in Utah whose reading scores on the SAT went up 18% in 1 year 

(and the number of hallway fights were drastically reduced) when they emphasized reading and 

bused students to a local rest home to read aloud to the elderly.  

 In Educating Hearts and Minds: A Comprehensive Character Education Framework, 

Edward DeRoche and Mary Williams (2001b) outlined values they felt are appropriate to teach,  

reinforcing the importance of community involvement, and validate the necessity of staff 

development for the success of any character education program.  Ultimately, these trained 

teachers lead classrooms characterized by good classroom management, conflict resolution, 

cooperative learning, citizenship, and critical thinking, which ultimately translates into high 

academic achievement and positive character.  
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 In the book Building Character in Schools: Practical Ways to Bring Moral Instruction to 

Life, Ryan and Bohlin (1999) presented strategies for providing moral instruction. These 

strategies are now being recognized by most researchers and program developers as instrumental 

for successful character education.  Ryan and Bohlin, like some of the authors highlighted 

previously, articulated the importance of getting everyone involved and aware of what is being 

done.  They suggested holding a public meeting where the program is described as board 

members, administrators, and community members understand the plan. Additionally, they 

agreed with Jones (1998) and McDonnell (1999) that efforts should be dedicated to gaining the 

commitment of all of these people and seizing opportunities to model, communicate, and 

celebrate virtues everywhere—at community events, during sporting events, and in the 

classroom. Ryan and Bohlin (1999) created 10 commandments for parents,  

“Thou shalt put parenting first, thou shalt be a good example, thou shalt not carry this 

burden alone, thou shalt be deeply involved in thy child’s school life, thou shalt monitor 

what enters thy child’s heart and mind, thou shalt stick to the basics, thou shalt punish 

with a loving heart, thou shalt use moral language, thou shalt not reduce character 

education to words alone, and thou shalt make good character a big priority in your 

home.”  (pp. 243-245)  

Ryan and Bohlin (1999) also described the difference between debating moral dilemmas and 

absorbing moral lessons. They contended, “students must be encouraged to be intellectually 

honest, to ground their discussion by gathering facts, to respect the religious significance 

attached to certain moral issues, and to remain humble before what they have yet to learn” (p. 

143). 
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Another strategy for character education was teaching content such as polite is better than 

impolite, and children should also be taught the process of making decisions. By creating a 

strategy for students to identify options, outcomes, and consequences, students can then 

approach decisions in a way that helps them make moral decisions.  These same 

choices/decisions need to be visually reinforced throughout the school, so children are reminded, 

encouraged, and reinforced for acting morally.  The principles they are learning in the classroom 

also need to spill over onto the playground, the bus, in the community, and at home. When the 

same principles are being encouraged and demonstrated everywhere, the climate reinforces and 

encourages positive behavior.  So, when parents and visitors enter the school they might see a 

banner proclaiming “Be Polite Month” and then see a calendar with different ways of being 

polite for each day outlined (Brooks & Kann, 1993). 

As Lickona (1991) wrote, “schools need more than a list of values, they need a concept of 

character and a commitment to developing it in their students” (p. 49).  Lickona believed that an 

effective character education program develops awareness of the human condition because social 

awareness is needed to develop a social conscience.  Students should be encouraged to find 

examples of young students doing good deeds and of inspiring individuals making a difference in 

their own communities (Lickona, 1991).  What is learned in school can be reinforced by doing 

service in the community.  Such service develops the commitment to the values being espoused 

in school.  Older students can also reach out to younger ones through the buddy system or cross-

age tutoring so the development can continue.  If done effectively, character education can mold 

students who can work to change the world.  As Mother Teresa (2009) stated,  

I never look at the masses as my responsibility; I look at the individual.  I can only love 

one person at a time—just one, one, one.  So, you begin.  I began—I picked up one 
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person.  Maybe if I didn’t pick up that one person, I wouldn’t have picked up forty-two 

thousand.  The same thing goes for you, the same thing in your family, the same thing in 

your church, your community.  Just begin one, one, one.  (para. 9) 

Brooks and Kann (1993) reviewed a character education program they piloted in 25 Los 

Angeles schools and reported their findings in “What Makes Character Education Programs 

Work?”  Brooks and Kann first evaluated effective character education programs throughout the 

United States and then developed their program utilizing the key elements that had determined 

the effectiveness of these programs in the past. These key elements included direct instruction, 

language-based curriculum, positive language, student participation, parental involvement, 

content and process, visual reinforcement, school climate approach, teacher friendly materials, 

teacher flexibility and creativity, and evaluation.  The importance of direct instruction cannot be 

overlooked because schools cannot assume character education is being taught. Instead, students 

need to see and hear and understand the words.  Especially for younger children, the character 

traits being taught are vague and often children have difficulty connecting the meaning of the 

words to explicit behaviors.  Teachers need to help the children specify what the words mean in 

terms of behavior.  

For example, in one third-grade class, the students decided one example of courage is 

“being nice to kids that other kids tease” (Brooks & Kann, 1993).  Children need to know what is 

expected of them and what is desired in a positively phrased message.  Parents and teachers often 

are caught up in directives that tell a child what he or she should not be doing.  Teachers will say 

“don’t be late” or “don’t forget your books.” Directives such as these are both negative and not 

clear about what is expected.  Instead, the researchers suggest clearly verbalizing what is desired, 

for example “be on time,” “be prepared,” “sit down.” 
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Character Education Partnership 

One of the most well-respected and well-regarded organizations concerning successful 

character education programming, as well as successful character education efforts, appears to be 

the Character Education Partnership.  “CEP’s membership includes the nation’s leading 

education organizations, and its board of directors is made up of corporate leaders and leading 

experts in the field of character education” (Character Education Partnership [CEP], n.d.-a, para. 

3). The Bonner Center for Character Education (2008) at California State Fresno explained,  

The Character Education Partnership (CEP) is a nonpartisan coalition of organizations 

and individuals dedicated to developing moral character and civic virtue in our nation’s 

youth as one means of creating a more compassionate and responsible society. The CEP 

has grown to be an umbrella organization for national character education efforts.  It 

provides a National Resource Center which distributes information, support for school 

boards, teachers and administrators, and publications and annual meetings.  The CEP 

offers a variety of special projects including a national Schools of Character Awards 

program, newsletters, other publications, and a research division.  (p. 10) 

The principles endorsed by the CEP synthesize and incorporate the components of 

effective character education programs.  The goal of the CEP’s Eleven Principles of Effective 

Character Education (Lickona et al., 2007) is to immerse students in an atmosphere that models, 

encourages, and teaches the practice of values society needs.  Ultimately, through this process, 

the students are not only educated about the values, but also have the opportunity to internalize 

them.  Ideally, once these values are internalized, the students can make decisions and engage in 

behaviors that are consistent with the value systems they possess.  These 11 principles are as 

follows:  
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1. Promote core ethical values and supportive performance values as the foundation of 

good character. 

2. Define “character” comprehensively to include thinking, feeling, and behavior. 

3. Use a comprehensive, intentional, and proactive approach to character development. 

4. Create a caring school community. 

5. Provide students with opportunities for moral action. 

6. Include a meaningful and challenging academic curriculum that respects all learners, 

develops their character, and helps them to succeed. 

7. Strive to foster students’ self-motivation. 

8. Engage the school staff as a learning and moral community that shares responsibility 

for character education and attempts to adhere to the same core values that guide the 

education of students. 

9. Foster shared moral leadership and long-range support of the character education 

initiative. 

10. Engage families and community members as partners in the character-building effort.  

11. Evaluate the character of the school, the school staff’s functioning as character 

educators, and the extent to which students’ manifest good character (Lickona et al., 

2007).  

 In order to ascertain whether the aforementioned 11 principles are being implemented 

properly, the CEP (2008) developed a tool for school districts titled Character Education Quality 

Standards: A Self-Assessment Tool for Schools and Districts.  Using the Character Education 

Quality Standards as a guide, hundreds of schools and school systems apply each year for the 

CEP’s coveted National Schools of Character & Promising Practice Award.  The CEP strongly 
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recommends that administrator’s use the Character Education Quality Standards in order to 

measure the quality of the current character education program or character education initiative 

currently operating in their school. 

 The CEP has assisted numerous school districts and states with their character education 

efforts.  For example, New Jersey sought the assistance of the CEP when implementing their 

character education efforts.  The CEP has not only assisted schools and districts in the state of 

New Jersey, their assistance has been sought and awards have been provided to schools and 

districts located in the States of California, Colorado, Florida, Georgia, Illinois, Indiana, Iowa, 

Kansas, Kentucky, Maryland, Massachusetts, Michigan, Minnesota, Missouri, New York, North 

Carolina, Ohio, Pennsylvania, South Carolina, South Dakota, Texas, Utah, Virginia, West 

Virginia, and Wisconsin (CEP, n.d.-b). 

Results of Successful Character Education Programs 

 Schools that have been found to be successful at developing academics and character are 

schools with committed school leadership—that is, having a principal or other administrator who 

takes the lead.  These schools also agree on the core values they are going to teach; and there is a 

common thread that runs through the curricula.  Successful schools integrate the character 

education into the academics, so its effects are more widespread.  These broad strokes are further 

reinforced by the promotion of acting on these core values in the community and then reflecting 

on such behavior through essays and discussion.  

 As reported in “A Key Condition for Character Development: Building a Sense of 

Community in School,” Schaps et al. (1997) evaluated the Child Development Project (CDP).  

As part of the evaluation, baseline data was gathered in 24 elementary schools in six districts 

across the United States.  They collected data on the students’ sense of community before the 
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implementation of the CDP program in 12 of these schools.  The other 12 schools served as a 

matched comparison group.  The baseline data suggested that sense of community was consistent 

across schools.  The higher the sense of community, the more likely the students were to 

evidence a number of positive characteristics, including higher general self-esteem, higher 

academic self-esteem, and greater empathy.  The CDP program has shown significant positive 

effects in prior studies and in the author’s evaluation of this study, they found statistically 

significant change in the students’ sense of community in the 12 schools using the program.  

The statistical analyses identified five key practices that reflect the importance of teacher 

commitment, education, and involvement (Schaps et al., 1997).  These key practices were (a) 

being warm and supportive to students, (b) emphasizing prosocial values, (c) emphasizing 

student cooperation, (d) eliciting student thinking and discussion, and (e) using extrinsic controls 

sparingly to manage student behavior. These principles are similar to those highlighted by the 

character education programs reviewed previously.  It was found that when teachers used these 

practices, their students interacted more positively with peers, took more responsibility dealing 

with classroom problems and issues, engaged more academically, and felt more positively 

toward their school.  The teacher’s responsibility is to help these behaviors flourish by endorsing 

the principles above (Schaps et al., 1997).  

 Twenty-five elementary and middle schools that participated in the Jefferson Center-

LAUSD pilot program were evaluated by Brooks and Dunn.  In their study, they utilized pre-

assessment, periodic meetings during the course of the program, and a post-assessment to 

evaluate the effectiveness of the program.  The results the researchers obtained were both 

staggering and encouraging.  Overall, there was a 25% decrease in major disciplinary problems 

and a 39% decrease in minor disciplinary problems.  There was a 16% decrease in suspensions 
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and a 40% decrease in tardiness.  Teachers (many of whom were skeptical and resistant at the 

start) also felt that students took greater responsibility for both their behavior and their 

schoolwork and principals noticed a significant increase in the number of students on the honor 

roll (Brooks & Kann, 1993).  

 Omar Headen (2006) critically examined what was considered a model character 

education program within an urban elementary school.  His dissertation research questions aimed 

to determine whether the character education programs within the Chicago Public Schools had 

realized their outcome goals and, if not, what problems impeded their success.  The researcher 

also tried to determine whether the administrators, teachers, and students differed in their 

perceptions of the effectiveness of the program.  The conclusions and the recommendations were 

based on a critical narrative analysis of archival data, detailed descriptions of direct observations, 

and a content analysis of the findings related to a small set of interviews and one focus group.  

There appeared to be some positive results of the character education program as reflected in 

student behavior.  A decrease in student truancy and violent incidents and an increase in student 

attendance and classroom attendance were observed.  In addition, teachers and administrators 

also attributed improved student-staff relationships, improved peer relationships, and a 

heightened sense of job satisfaction to the implementation of the program.  Students were the 

least content with the effectiveness of the program, and this dissatisfaction appeared linked to 

their belief that being “good” was often equated with being “victimized.”  Based on the results, 

the researcher recommended the program be continued and identified its usefulness as both a 

preventive program and an intervention for disciplinary problems. 

 The effectiveness of character education was measured with numerous assessment tools, 

including school surveys, behavioral observations and statistics, self-assessment questionnaires, 
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and most recently evaluation studies.  Through these evaluation studies, the impact of character 

education can be seen with changes in school climate, student attitudes, and behavior.  For 

example, many character education schools are reporting reduced violence, discipline referrals, 

and vandalism, and improved attendance and academic performance.  While it is challenging for 

a district or school to assess its program, all stakeholders agree it is worth the effort.  

The Character Education Partnership provides the following examples of positive studies 

associated with the implementation of effective character education programs such as Students 

trained in Second Step, a violence prevention program. Students in the program used less 

physical aggression, hostility, and aggressive comments and engaged in more prosocial 

interactions than peers who were not exposed to the curriculum. 

An independent evaluation of the Resolving Conflict Creatively Program found that of  

those participating in the program 64% of teachers reported less physical violence and 75% 

reported an increase in student cooperation.  Additionally, 92% of students felt better about 

themselves, and more than 90% of parents reported an increase in their own communication and 

problem-solving skills. 

 Longitudinal studies from the Responsive Classroom (n.d.) program, which emphasizes 

social skills and good character, have shown increased academic performance across several 

grade levels. The Iowa Test of Basic Skills scores rose 22% for the Responsive Classroom 

students and only 3% for the control group.  This classroom has also resulted in above average 

academic growth between grades four and eight, decreases in discipline referrals, and increases 

in prosocial behaviors (Responsive Classroom, n.d.).  
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Noneffective Character Education Programs and Problems with Previous Research 

 There are many who do not believe in character education.  There are many who believe 

that public schools should refrain altogether from teaching character education.  Some believe 

that by instilling morals and values through a character education program, individuals have not 

truly learned appropriate behaviors.  According to John Covaleskie (1992), the shortcomings in 

any type of “ethical discipline” program is that it is aimed at controlling behavior rather than 

shaping character.  

 Character education programs face numerous obstacles that may cause them to be 

unsuccessful.  Still, one process that seems to have been repeatedly overlooked, but is integral to 

all programs and their effectiveness, is the identification of traits that are reflective of character. 

Typically, the central principles being endorsed are terms like empathy, pride, responsibility, 

fairness, citizenship, honesty, etc.  While these words sound commonplace and acceptable, they 

are vague and complicated.  The importance of this statement cannot be overlooked.  It seems 

that in every direction there are calls or mandates to develop the character of the youth, yet they 

are flawed from the outset because staff is expected to teach complex and multifaceted virtues as 

if they were simple.  

 In Glanzer and Milson’s (2006) article, “Legislating the Good: A Survey and Evaluation 

of Character Education Laws in the United States,” a major hurdle facing character education 

programs is that few state laws approach the sophistication of the CEP recommendations for 

“local choice, programmatic integration, comprehensiveness, community involvement, K-12 

implementations, and allocation of staff development resources. Moreover, some of the 

provisions of the state laws run counter to these recommendations” (p. 545).  The legislation 
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does not appear to reflect the comprehensive approach to character education that is now 

endorsed by character education experts.   

DeRoche and Williams (2001a) pointed out that program development and 

implementation of character education programs is outpacing research efforts.  Few controlled, 

empirically valid, comparative studies have been done that compare students of similar 

backgrounds who do and do not participate in character education programs.  Of the studies that 

have been done, the methodology does not allow for great generalization because of the 

populations involved.  Because outcome variables have historically included behavioral change, 

results are misleading because typically, behavior change is incremental and developmental 

(DeRoche & Williams, 2001a).  Brooks and Kann (1993) asserted that determining whether a 

character education program is effective requires proper evaluation.  

Joyal (2006) reiterated this obstacle in his dissertation that evaluated the impact of a 

character education program on at-risk behaviors in middle school students.  His dissertation 

focused on the effectiveness of the “Character Counts!” education program on students who 

were attending a public school in the Midwest.  The author utilized the Youth Risk Behavior 

Survey (YRBS) as an outcome measure and had four independent evaluators compare the Six 

Pillars of Character to questions from the YRBS.  The researcher attempted to assess whether the 

“character pillars” of the “Character Counts!” program was related to differences in risk 

behaviors (as determined by scores on the YRBS).  The independent evaluators were utilized to 

determine whether a link existed and their questions specifically targeted, whether YRBS scores 

changed between the years 2001 and 2003, whether differences were affected by gender, and 

whether scores on the “character pillars” were related to the risk behaviors being addressed by 

the YRBS.  
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The results of the study showed that significant differences existed between the student 

scores in 2001 and 2003.  However, the scores reported a decrease in the number of positive 

behaviors from 2001 to 2003.  There was no effect for gender and a significant negative 

relationship was found between the character pillars and risk behaviors.  As these findings 

suggest, and Joyal went on to discuss, behavior change is difficult to assess, and it can be 

difficult to quantify change.  These difficulties do not necessarily indicate that change does not 

occur.  As most of the previous researchers also recommended, Joyal (2006) too highlighted the 

importance of integrating character education throughout the entire school program and 

community and stated the importance of appropriate staff development for teachers and 

administrators.  

 Character education programs can easily be undermined or rendered noneffective if the 

staff is not properly attended to.  The proper involvement and training of staff is often 

understated, but its oversight can have crippling effects on any program, so attention to staff 

needs requires proper prioritization (DeRoche & Williams, 2001b; Jones, 1998; Glanzer & 

Milson, 2006; Christi, 1994). As Asayesh (1992) pointed out in his article, “Creating Values and 

Character Education Programs,” programs differ in the amount of attention they give to staff 

development.  For example, an evaluation of the Baltimore County program highlighted the need 

for greater staff development, as a survey of teachers indicated that 52% of them reported not 

receiving individual help in dealing with values education.  DeRoche and Williams (2001b) 

reiterated this finding and asserted that character education programs that fail typically fail as a 

result of either neglecting the training of stakeholders or not sustaining the training and support 

over time.  Ryan and Bohlin (1999) stressed the importance of making educators aware that 

“learning and teaching are moral in nature—the expectations you hold, the encouragement you 
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provide, and the sustained intellectual and personal challenge your students experience in your 

classroom have much more staying power than a mini-sermon on hard work” (p. 240).  

 Character education programs have been shown to be effective and make a difference in 

the lives of children.  To effectively change today’s children, these programs must be given the 

proper time, resources, and commitment; school systems need to continue to evaluate the 

programs so better programs can continue to be developed.  

Conclusion 

 Character education programs are not being implemented consistently or uniformly. This 

complicates the assessment of character education programs’ effectiveness since inconsistent or 

marginal results may be due to ineffective implementation rather than ineffectiveness of the 

program.  The first objective of this study was to identify whether school districts are 

implementing character education programs and, if so, whether they are doing so effectively 

(e.g., following the Eleven Principles of Effective Character Education; Lickona et al., 2007). 

This objective was addressed through the research question: Are the sampled school districts 

effectively implementing character education programs that meet guidelines described by the 

Character Education Partnership’s Eleven Principles of Effective Character Education? 

After this objective was addressed, attempts were made to determine qualitatively 

whether the effectiveness of implementation has an impact on students’ behavior as measured by 

attendance rates and suspension rates.  First, the participating school district was rated based 

upon their responses to the Self-Assessment Tool for Schools and Districts survey and classified 

into either the “effective” group or the noneffective” group.  These two groups were then 

compared on their attendance and suspension rates.  The research questions that addressed these 

hypotheses were as follows: Is there a significant difference in attendance rates between districts 
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who have effectively implemented character education programs that meet guidelines described 

by the Character Education Partnership’s Eleven Principles of Effective Character Education and 

those that have an ineffective character education program?  Is there a significant difference in 

suspension rates between districts who have effectively implemented character education 

programs that meet guidelines described by the Character Education Partnership’s Eleven 

Principles of Effective Character Education and those that have an ineffective character 

education program? 
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Chapter 3: Methodology  

Research Design 

The study employed a quasi-experimental design with the use of naturally occurring 

groups.  Quasi-experimental design differs from experimental design in that the study does not 

have controlled groups (Creswell, 2015).  This study was designed to measure the differences in 

attendance rates and suspension rates between high schools that scored high on a scale of 

effectiveness in character education implementation when compared to high schools that scored 

low on a scale of effectiveness in character education implementation. A solitary survey 

instrument collected quantitative data to answer the research questions (Babbie, 1990; Fink 

2013; Creswell, 2015).  The research questions addressed the impact of character education 

programs on academic and behavioral indicators.  

Setting and Participants  

  

  The location for this study was the State of New Jersey.  The study was limited to an 

investigation of only the input of superintendents from public school districts in New Jersey. The 

complete population of New Jersey superintendents was invited to take part in the Character 

Education Quality Standards: A Self-Assessment Tool for Schools and Districts.  Sixty-one 

superintendents completed the survey.  Therefore, there is a N=61 for the statistical analysis of 

this study.  

 Instrumentation  

The Character Education Quality Standards: A Self-Assessment Tool for Schools and 

Districts (CEP, 2008) was the survey instrument employed during this study.  It was developed 

by the CEP and is published online so as to allow school administrators to assess their current 

character education efforts.  On its website the CEP posted “this instrument provides a means for 
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all stakeholders the ability to reflect on current practices, identify short- and long-term 

objectives, and develop or improve a strategic plan” (p. 2). 

The Character Education Quality Standards (CEP, 2008) are based on CEP’s Eleven 

Principles of Effective Character Education and the Eleven Principles Survey.  The Center for 

the Advancement of Ethics and Character (CAEC) at Boston University and the 1999 National 

Schools of Character (NSOC) blue-ribbon panel collaborated on the design to assess applicants 

for CEP’s NSOC awards.  CEP revised the document in 2003 and again in 2006, with Kathy 

Beland writing the latest revision after coordinating feedback from the NSOC blue-ribbon panel, 

the NSOC site visitor team, and other experts in character education.  A 2008 reprinting added 

performance values to Principle 1. 

Ethical Issues: Consent and Confidentiality 

The study was created and administered in an ethical manner pursuant to the rules, 

regulations, and approval of the Centenary University Institutional Review Board (IRB).  The 

researcher contacted potential participants via an email message that contained the Centenary 

University IRB-approved invitation letter and the data collection instrument. The invitation letter 

and the instrument explained to the participants that completion of the online survey instrument 

constituted their consent to participate and all responses were anonymous and confidential.  This 

method of implied consent by completion of the survey has been a readily accepted practice for 

thirty years (Babbie, 1990).  The survey was devised to maintain the anonymity of participants 

and adhere to the highest ethical standards consistent with the National Institutes of Health.  The 

data collected via the Google Form automatically and electronically populated a time-stamped 

password-protected Google Spreadsheet.  Utilizing the Google Applications platform to develop 

the survey instrument and collect the data, the researcher ensured the anonymity of participants.  
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All data was kept until the defense of this study in a password-protected Google Drive 

spreadsheet.  After the defense of this study, all data was deleted.  

Data collection 

  

  The researcher converted the survey into Google Forms, which was distributed via email 

invitation to 600 superintendents within New Jersey. The Google Form survey anonymously 

collected all survey results and populated the data in a Google Spreadsheet that was viewed only 

by the researcher. Thirty days after sending the participation invitation, the researcher began the 

analysis phase.   

 Data Analysis  

   This study utilized a quasi-experimental design methodology that utilized quantitative 

and data analysis.  All research questions were answered utilizing qualitative data.   

Statistical Analysis of the Quantitative Data 

 For this study, there was one dependent variable, i.e. the perception of equity based upon 

participants’ responses, collected via Likert scale survey.  There were three independent 

variables: the participants’ district socioeconomic status, geographic classification, and 

enrollment dynamic (Welkowitz, Cohen, & Lea, 2012).   

The first step was to gather all the quantitative data results via the Google Spreadsheet 

populated by the survey instrument and assign an inventory score for each participant. The self-

assessment tool utilizes a point value system for scoring character education implementation 

using the following scale: 0 (Not evident or visible; poor), 1 (Some implementation), 2 (Good 

implementation), 3 (Very good implementation), and 4 (Exemplary implementation). When 

scoring the measure, a score for each of the 11 principles was first tabulated, and then the scores 
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of the 11 principles are added and then averaged to determine one overall score.  The overall 

score can fall in the range of 0 through 4 and each school received one score.  

In order to address Research Question 1, the scores on each of the eleven principles were 

pooled across the schools and averaged. The average scores for each principle were then reported 

and represented in table form. 

The next two research questions required that the school districts were classified into 

either the “effective” group or the “non effective” group. As mentioned previously, these two 

groups were categorized as either effective or ineffective based upon their scores on the 

Character Education Quality Standards.  Those districts scoring below an average score of 3 

were determined to be low in effectiveness, while those districts scoring at or above an average 

score of 3 were considered high in effectiveness. Once schools were rated and grouped into 

either the effective or ineffective category, the two groups were compared on two dependent 

variables.  The first dependent variable was district suspension rates, and the second dependent 

variable was district attendance rates. All district suspension rates, and attendance rates were 

measured using the New Jersey School Report Card for the 2017-2018 school year (September 

2017 through June 2018).  Noneffective districts were then compared to effective districts using 

the mean number of suspensions and mean attendance rates during the aforementioned time 

period.  Two separate independent sample t-tests were used to measure differences in these rates.  

The independent samples t-test was chosen because it is a useful test when the purpose of the 

research question is group comparison—there is one categorical independent variable, one 

continuous dependent variable, and the distribution of the scores is normal. The null hypotheses 

for the t-tests were that there would be no difference in attendance or suspension rates of districts 

with effective character education programs and those with noneffective character education 
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programs. The alternative hypotheses were that the two groups would differ on attendance rates 

and suspension rates; more specifically, the schools in the effective group would demonstrate 

better attendance rates and fewer suspensions than the schools in the non-effective group.  

The first step was to produce quantitative data results via the Google Spreadsheet 

populated by the survey instrument so as to assign an inventory score for each participant.  Each 

of the 20 Likert questions produced an associated point value of 1-5.  Participants could score up 

to 100 points.  The higher an inventory score, the more likely the superintendent perceived the 

Choice Program as having a positive effect on educational equity in New Jersey (Babbie, 1990; 

Welkowitz et al., 2012).   

The second step was to use Google Spreadsheet functions to categorize all participants’ 

responses based upon the survey’s independent variables (self-identifications of district 

socioeconomic status, geographic classification, and enrollment dynamic). The means of each 

categorized group (based upon the variables of socioeconomic status, geographic classification, 

and enrollment dynamic) were then obtained utilizing Google Sheet functions (Welkowitz et al., 

2012).  

Lastly, the mean, median, mode, and standard deviation for each group was determined.  

An independent t-test was utilized to analyze the data and determine if there was a statistically 

significant difference between the two groups.  The t-value is the number that determines the 

significance of the scores between the two groups.  A t-value result that is greater than +2.0 or 

less than -2.0 was used as the benchmark to determine if there was a statistically significant 

difference between the two groups academic achievement levels as measured by the results of 

their AP macroeconomics exams.  The standard deviation describes the distance in points from 

the lowest and highest scores from each group average.  The median is the middle exam score of 

all of the scores being compared.  This means that if there were seven scores, the fourth score 
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would be the median.  All of these scores are arranged in numerical order.  The mode is the 

score that appears most often in the score report.     

Validity and Reliability  

             

            The research questions were valid to frame a study that contributes to the academic and 

professional literature related to educational leadership.  This study was reliable in that it used an 

established methodology that can easily be replicated in another study (Creswell, 2015; Teddlie 

& Tashakkori, 2009).  The survey instrument and the data collected were reliably developed and 

stored utilizing Google Docs and Google Drive Google Apps Domain.  Google Apps products 

have been IRB-approved at major universities throughout the world.  The Google Apps domain 

is a password-secure cloud-based environment for sharing data and documents.  Google Drive is 

SSAE 16 / ISAE 3402 Type II and SOC 2-audited and has achieved ISO 27001 certification.  It 

also supports FISMA, FERPA, and HIPAA and adheres to the Safe Harbor Privacy Principles.   
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Chapter 4: Data Analysis  

Overview 

  This study employed a quasi-experimental design with the use of naturally occurring 

groups.  Quasi-experimental design differs from experimental design in that the study does not 

have controlled groups (Creswell, 2015).  This study was designed to measure the differences in 

attendance rates and suspension rates between high schools that scored high on a scale of 

effectiveness in character education implementation when compared to high schools that scored 

low on a scale of effectiveness in character education implementation. A single survey 

instrument collected quantitative data to answer the research questions (Babbie, 1990; Fink, 

2013; Creswell, 2015).  The research questions addressed the impact of character education 

programs on academic and behavioral indicators.  

The location for this study was the State of New Jersey.  The study was limited to an 

investigation of only the input of superintendents from public school districts in New Jersey. The 

complete population of New Jersey superintendents was invited to take part in the Character 

Education Quality Standards: A Self-Assessment Tool for Schools and Districts.  Sixty-one 

superintendents completed the survey.  Therefore, there is a N=61 for the statistical analysis of 

this study.  

  The survey instrument employed during this study was developed by the CEP and is 

published online so as to allow school administrators to assess their current character education 

efforts.  The Character Education Quality Standards: A Self-Assessment Tool for Schools and 

Districts (CEP, 2008).  The CEP posted to its website, “This instrument provides a means for 

educators, administrators, and community members to reflect on current practices, identify short- 

and long-term objectives, and develop or improve a strategic plan” (p. 2). 
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The Character Education Quality Standards (CEP, 2008) are based on CEP’s Eleven 

Principles of Effective Character Education and the Eleven Principles Survey.  Originally, the 

Center for the Advancement of Ethics and Character (CAEC) at Boston University and the 1999 

National Schools of Character (NSOC) blue-ribbon panel collaborated on the design to assess 

applicants for CEP’s NSOC awards.  The Character Education Quality Standards continue to be 

used for that purpose.  CEP revised the document in 2003 and again in 2006, with Kathy Beland 

writing the latest revision after coordinating feedback from the NSOC blue-ribbon panel, the 

NSOC site visitor team, and other experts in character education.  A 2008 reprinting added 

performance values to Principle 1. 

Results of the Quantitative Data 

 

This researcher assessed the quantitative data results via the Google Spreadsheet 

generated by the survey instrument for validity.  All questions were answered by participants. 

Based on survey participants’ mean overall scores, the researcher grouped schools into one of 

two categories: effective character education programs and noneffective character education 

programs (see Table 1).  This grouping occurred based on a score of 3 and answers the first 

research question.  There were 35 districts with effective character education programs and 25 

with noneffective programs.  School Districts with overall scores at or above the score of three 

on the Character Education Quality Standards were placed in the “effective” category, while 

school districts with overall scores below a score at or below two were placed in the 

“noneffective” category. Fortunately, the independent samples t-test is fairly robust against 

violations of assumptions; however, if the variances of the two groups are unequal (as is 

indicated by Levene’s test of homogeneity of variances), any violations of the assumptions were 

reported along with the test results. Still, even if the group sizes are significantly different, this 
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difference does not affect the statistical results unless the variances of the two groups are 

significantly different.  

Table 1 

Mean Overall Scores on Character Education Quality Standards per School District 

 

Respondent  #                     Mean Score                     Effective                  Noneffective 
  

1 2  x 

2 2.942857143  x 

3 2.529411765  x 

4 3.882352941 x  

5 3.176470588 x  

6 1.705882353  x 

7 3.411764706 x  

8 3 x  

9 2.757575758  x 

10 3.764705882 x  

11 2.970588235  x 

12 3.558823529 x  

13 2.771428571  x 

14 3.514285714 x  

15 2.514285714  x 

16 2.685714286  x 

17 3 x  

18 2.4  x 

19 3.382352941 x  

20 3.514285714 x  

21 3.2 x  

22 2.085714286  x 

23 3.457142857 x  

24 3.571428571 x  
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25 3.2 x  

26 2.285714286  x 

27 3.914285714 x  

28 2.371428571  x 

29 2.828571429  x 

30 3.057142857 x  

31 3.457142857 x  

32 2.057142857  x 

33 3.4 x  

34 3.714285714 x  

35 3.485714286 x  

36 2.828571429  x 

37 2.882352941  x 

38 3.171428571 x  

39 3.542857143 x  

40 2.457142857  x 

41 2.971428571  x 

42 3.114285714 x  

43 3.538461538 x  

44 2.028571429  x 

45 3.428571429 x  

46 3 x  

47 2.857142857  x 

48 3.257142857 x  

49 1.088235294  x 

50 3.371428571 x  

51 2.628571429  x 

52 2.371428571  x 

53 3.171428571 x  

54 3.257142857 x  

55 3 x  
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56 3 x  

57 3.142857143 x  

58 3.114285714 x  

59 3 x  

60 2.142857143  x 

61 3.257142857 x  

 

Note. School Districts exhibiting exact scores may represent schools located within one district 

where only one survey/questionnaire was returned.  The one survey/questionnaire was 

representative of each high school within the district.  For example, a superintendent may have 

sent back one survey/questionnaire; however, there are four high schools within their district. 

The one survey was applied to each of the four high schools.  Additionally, grouped were placed 

into effective or noneffective groups based on their mean average score. 

 

Dependent Measures 

 Two dependent measures were assessed in this research study.  The first dependent 

measure used in this research study was attendance rates of students who attend high schools 

throughout New Jersey for the 2017-2018 school years (September 2017 through June 2018).  

The second dependent measure used in this research study was suspension rates of students who 

attend the same high schools throughout New Jersey during that same time period.  The data 

pertaining to the two measures (attendance rates and suspension rates) came from data gathered 

by the New Jersey Department of Education (see Table 2).  New Jersey’s Department of 

Education provided this information in their yearly New Jersey School Report Card.  The New 

Jersey Department of Education (2018) School Report Card contains exhaustive statistical 

profiles of all public school districts in the state in the areas of school environment, student 

information, student performance indicators, staff information, and district/charter financial 
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information. The annual reports enable members of the public to measure the progress of their 

local schools in all of these aspects.  
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Table 2 

Attendance and Suspension Percentage Rates per School District as Found on the NJDOE Web 

Site 

 

Respondent #                        Mean Score              Attendance %                  Suspension % 
 

 

1 2 6.4 0 

2 2.942857143 4.6 .8 

3 2.529411765 2.9 0 

4 3.882352941 5.8 2.8 

5 3.176470588 10 0 

6 1.705882353 5.5 7.5 

7 3.411764706 7 4.5 

8 3 2.7 2.4 

9 2.757575758 7.4 4.1 

10 3.764705882 4.3 0 

11 2.970588235 6.87 8.2 

12 3.558823529 4.7 0 

13 2.771428571 3.3 2.2 

14 3.514285714 1.4 1.4 

15 2.514285714 10.4 6.3 

16 2.685714286 8.6 3.6 

17 3 3.7 2.4 

18 2.4 5 3 

19 3.382352941 5 2 

20 3.514285714 9.7 0 

21 3.2 4.7 2 

22 2.085714286 14.5 4 

23 3.457142857 6.7 0 

24 3.571428571 6.4 8 

25 3.2 4.5 0 
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26 2.285714286 4.7 0 

27 3.914285714 3.3 0% 

28 2.371428571 7.5 2.8 

29 2.828571429 1.4 2 

30 3.057142857 6.8 0% 

31 3.457142857 8.8 0 

32 2.057142857 1.2 1.9 

33 3.4 0 1 

34 3.714285714 7 2.0 

35 3.485714286 6.6 0 

36 2.828571429 9.5 6 

37 2.882352941 3.8 7 

38 3.171428571 8.3 0 

39 3.542857143 5 0 

40 2.457142857 6.9 3.9 

41 2.971428571 7.9 1.2 

42 3.114285714 5.2 0 

43 3.538461538 5.5 8 

44 2.028571429 4.8 0 

45 3.428571429 3.8 0 

46 3 2.5 2 

47 2.857142857 12.5 1.8 

48 3.257142857 9.8 0 

49 1.088235294 6.5 2.9 

50 3.371428571 1.5 1.6 

51 2.628571429 6.3 2.2 

52 2.371428571 6.8 2.4 

53 3.171428571 3.9 0 

54 3.257142857 5 0 

55 3 6 0 

56 3 4.5 2.3 
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57 3.142857143 1.1 1.3 

58 3.114285714 9.5 6.6 

59 3 9.5 4.8 

60 2.142857143 17.2 2.4 

61 3.257142857 8.4 2 

____________________________________________________________________________ 
Note. All attendance rates and suspension rates are found on the NJDOE Web site in percentage 
form.   
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Individual Survey Item Analysis 

Survey item 1.1 stated, “The school community has agreed upon or given assent to the 

core ethical values and performance values (or virtues, positive character traits, pillars, 

principles, or thematic words that form an umbrella for ethical content) it promotes in its 

character education initiative.” This was a positively keyed item, and the mean score was found 

to be 3.11. Results on this question indicated that 42.6% of respondents indicated very good 

implementation.  Two percent reported some implementation. The frequency and percent of 

responses are presented in Figure 1.  

 
Figure 1. A bar graph presents the frequency and percentage of responses to survey item 1.1.



EFFECTIVE AND NONEFFECTIVE CHARACTER EDUCATION PROGRAMS 56 

Survey item 1.2 stated, “The school community develops definitions of its core ethical and 

performance values in terms of observable behaviors.” This was a positively keyed item, and the 

mean score was found to be 2.8. Results on this question indicated that 39% of respondents 

indicated very good implementation.  10.2% reported some implementation.  The frequency and 

percent of responses are presented in Figure 1.  

 
Figure 2. A bar graph presents the frequency and percentage of responses to survey item 1.2.  
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 Survey item 1.3 stated, “The school has made deliberate and effective efforts to make its 

core ethical values, the justification for them, and their behavioral definitions widely known 

throughout the school and parent community.” This was a positively keyed item, and the mean 

score was found to be 3.13. Results on this question indicated that 36.7% of respondents indicated 

very good implementation.  Two percent reported some implementation. The frequency and 

percent of responses are presented in Figure 3.  

 
Figure 3. A bar graph presents the frequency and percentage of responses to survey item 1.3.  
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Survey item 2.1 stated, “The school takes deliberate and effective steps to help students 

acquire a developmentally appropriate understanding of what the core values mean in everyday 

behavior and grasp the reasons why some behaviors are right and others wrong.” This was a 

positively keyed item, and the mean score was found to be 3.13. Results on this question indicated 

that 42.6% of respondents indicated very good implementation.  Two percent reported some 

implementation.  The frequency and percent of responses are presented in Figure 4. 

 
Figure 4. A bar graph presents the frequency and percentage of responses to survey item 21.  
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Survey item 2.2 stated, “The school takes deliberate and effective steps to help everyone 

appreciate the core values, reflect upon them, desire to embody them, and become committed to 

them.” This was a positively keyed item, and the mean score was found to be 3.  Results on this 

question indicated that 53.3% of respondents indicated very good implementation and 3.3% 

reported some implementation.  The frequency and percent of responses are presented in Figure 5. 

 

Figure 5. A bar graph presents the frequency and percentage of responses to survey item 2.2.  
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Survey item 2.3 stated, “The school takes deliberate and effective steps to help students 

practice the core values so that they become habitual patterns of behavior.” This was a positively 

keyed item, and the mean score was found to be 3.11. Results on this question indicated that 

58.3% of respondents indicated very good implementation and 3.3% reported some 

implementation.  The frequency and percent of responses are presented in Figure 6. 

 
Figure 6. A bar graph presents the frequency and percentage of responses to survey item 2.3. 
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Survey item 3.1 stated, “The school community is intentional and proactive in addressing 

character at all grade levels.” This was a positively keyed item, and the mean score was found to 

be 3.15. Results on this question indicated that 41.7% of respondents indicated very good 

implementation.  3.3% reported some implementation.  The frequency and percent of responses 

are presented in Figure 7. 

 
Figure 7. A bar graph presents the frequency and percentage of responses to survey item 3.1.  
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Survey item 3.2 stated, “The school community is intentional and proactive in addressing 

character at all grade levels.” This was a positively keyed item, and the mean score was found to 

be 2.89. Results on this question indicated that 49.2% of respondents indicated very good 

implementation and 6.8% reported some implementation. The frequency and percent of responses 

are presented in Figure 8. 

 
Figure 8. A bar graph presents the frequency and percentage of responses to survey item 3.2.  
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Survey item 3.3 stated, “The school community is intentional and proactive in addressing 

character at all grade levels.” This was a positively keyed item, and the mean score was found to 

be 2.66. Results on this question indicated that 49.2% of respondents indicated very good 

implementation and 6.8% reported some implementation. The frequency and percent of responses 

are presented in Figure 9. 

 
Figure 9. A bar graph presents the frequency and percentage of responses to survey item 3.3.  
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Survey item 3.4 stated, “Character education is infused throughout the school day to 

include sports and extracurricular activities; core values are upheld by adults and taken seriously 

by students throughout the school environment.” This was a positively keyed item, and the mean 

score was found to be 2.98. Results on this question indicated that 54.2% of respondents indicated 

very good implementation and 3.4% reported some implementation. The frequency and 

percentage of responses are presented in Figure 10. 

 
Figure 10. A bar graph presents the frequency and percentage of responses to survey item 3.4.  
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Survey item 4.1 stated, “Character education is infused throughout the school day to 

include sports and extracurricular activities; core values are upheld by adults and taken seriously 

by students throughout the school environment.” This was a positively keyed item, and the mean 

score was found to be 4.3. Results on this question indicated that 36.7% of respondents indicated 

very good implementation and 0% reported some implementation. The frequency and percent of 

responses are presented in Figure 11. 

 
Figure 11. A bar graph presents the frequency and percentage of responses to survey item 4.1.  

   



CHARACTER EDUCATION PROGRAMS                  66  

Survey item 4.1 stated, “The school makes it a high priority to help students form caring 

attachments to each other.” This was a positively keyed item, and the mean score was found to be 

3.38. Results on this question indicated that 44.9% of respondents indicated very good 

implementation and 0% reported some implementation. The frequency and percent of responses 

are presented in Figure 12. 

 

Figure 12. A bar graph presents the frequency and percentage of responses to survey item 4.2.  
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Survey item 4.3 stated, “The school does not tolerate peer cruelty or any form of violence 

and takes steps to prevent peer cruelty and violence and deal with it effectively when it occurs.” 

This was a positively keyed item, and the mean score was found to be 3.7. Results on this 

question indicated that 22% of respondents indicated very good implementation and 0% reported 

some implementation. The frequency and percent of responses are presented in Figure 13. 

 

Figure 13. A bar graph presents the frequency and percentage of responses to survey item 4.3.  
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Survey item 4.4 stated, “The school sets clear expectations for students to engage in moral 

action in terms of civility personal responsibility, good sportsmanship, helping others, and service 

to school and community.” This was a positively keyed item, and the mean score was found to be 

3.1. Results on this question indicated that 44.1% of respondents indicated very good 

implementation and 6.8% reported some implementation. The frequency and percent of responses 

are presented in Figure 14. 

 

Figure 14. A bar graph presents the frequency and percentage of responses to survey item 4.4.  
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Survey item 5.1 stated, “The school sets clear expectations for students to engage in moral 

action in terms of civility personal responsibility, good sportsmanship, helping others, and service 

to school and community.” This was a positively keyed item, and the mean score was found to be 

3.31. Results on this question indicated that 46.7% of respondents indicated very good 

implementation and 1.7% reported some implementation. The frequency and percent of responses 

are presented in Figure 15. 

 

Figure 15. A bar graph presents the frequency and percentage of responses to survey item 5.1.  
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 Survey item 5.2 stated, “The school provides students with repeated and varied 

opportunities for engaging in moral action within the school, and students engage in these 

opportunities and are positively affected by them.” This was a positively keyed item, and the 

mean score was found to be 3.26. Results on this question indicated that 58.3% of respondents 

indicated very good implementation and 1.7% reported some implementation. The frequency and 

percent of responses are presented in Figure 16. 

 
Figure 16. A bar graph presents the frequency and percentage of responses to survey item 5.2.  
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Survey item 5.3 stated, “The school provides students with repeated and varied 

opportunities for engaging in moral action in the larger community, and students engage in these 

opportunities and are positively affected by them.” This was a positively keyed item, and the 

mean score was found to be 2.98. Results on this question indicated that 58.3% of respondents 

indicated very good implementation and 1.7% reported some implementation. The frequency and 

percent of responses are presented in Figure 17. 

 
Figure 17. A bar graph presents the frequency and percentage of responses to survey item 5.3.  
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Survey item 6.1 stated, “The academic curriculum provides meaningful and appropriate 

challenges to students that promote character development throughout the curriculum.” This was 

a positively keyed item, and the mean score was found to be 2.95. Results on this question 

indicated that 58.3% of respondents indicated very good implementation and 1.7% reported some 

implementation. The frequency and percent of responses are presented in Figure 18. 

 
Figure 18. A bar graph presents the frequency and percentage of responses to survey item 6.1.  
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Survey item 6.2 stated, “The school implements a wide range of strategies to 

accommodate the diverse cultures, skills, interests, and needs of students.” This was a positively 

keyed item, and the mean score was found to be 3.08. Results on this question indicated that 

50.8% of respondents indicated very good implementation and 3.4% reported some 

implementation. The frequency and percent of responses are presented in Figure 19. 

 

Figure 19. A bar graph presents the frequency and percentage of responses to survey item 6.2.  
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Survey item 6.3 stated, “Teachers promote the development of character traits that support 

student’s intellectual growth and academic performance.” This was a positively keyed item, and 

the mean score was found to be 3.11. Results on this question indicated that 54.2% of respondents 

indicated very good implementation and 3.4% reported some implementation. The frequency and 

percent of responses are presented in Figure 20. 

 

Figure 20. A bar graph presents the frequency and percentage of responses to survey item 6.3.   
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Survey item 7.1 stated, “The school explicitly values good character for its own sake.” 

This was a positively keyed item, and the mean score was found to be 3.4. Results on this 

question indicated that 50.8% of respondents indicated very good implementation and 1.7% 

reported some implementation. The frequency and percent of responses are presented in Figure 

21. 

 
Figure 21. A bar graph presents the frequency and percentage of responses to survey item 7.1.  
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Survey item 7.2 stated, “Staff and students recognize and celebrate the natural, beneficial 

consequences of acts of character rather than rewarding students with material recognition 

(behavior modification rewards).” This was a positively keyed item, and the mean score was 

found to be 3.05. Results on this question indicated that 46.7% of respondents indicated very 

good implementation and 1.7% reported some implementation. The frequency and percent of 

responses are presented in Figure 22. 

 

Figure 22. A bar graph presents the frequency and percentage of responses to survey item 7.2.  
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Survey item 7.3 stated, “The school’s approach to student conduct emphasizes core values 

within constructive discussion, explanation, and consequences.” This was a positively keyed item, 

and the mean score was found to be 3.23. Results on this question indicated that 46.7% of 

respondents indicated very good implementation and 3.3% reported some implementation. The 

frequency and percent of responses are presented in Figure 23. 

 

Figure 23. A bar graph presents the frequency and percentage of responses to survey item 7.3.  
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Survey item 8.1 stated, “All school staff are included in planning, receiving staff 

development for, and carrying out the school wide character education effort.” This was a 

positively keyed item, and the mean score was found to be 2.65. Results on this question indicated 

that 38.3% of respondents indicated very good implementation and 13.3% reported some 

implementation. The frequency and percent of responses are presented in Figure 24. 

 

Figure 24. A bar graph presents the frequency and percentage of responses to survey item 8.1.  
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Survey item 8.2 stated, “Staff model the core values in their interaction with students and 

each other, and students perceive that they do.” This was a positively keyed item, and the mean 

score was found to be 3.01. Results on this question indicated that 65% of respondents indicated 

very good implementation and 3.3% reported some implementation. The frequency and percent of 

responses are presented in Figure 25. 

 

Figure 25. A bar graph presents the frequency and percentage of responses to survey item 8.2.
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Survey item 8.3 stated, “Regular and adequate time is made available for staff planning 

and Reflection in regard to character education.” This was a positively keyed item, and the mean 

score was found to be 2.37. Results on this question indicated that 45.8% of respondents 

indicated very good implementation and 15.3% reported some implementation. The frequency 

and percent of responses are presented in Figure 26. 

 

Figure 26. A bar graph presents the frequency and percentage of responses to survey item 8.3. 
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Survey item 9.1 stated, “The character education program has leaders, including the 

school principal, who champion the character education effort.” This was a positively keyed 

item, and the mean score was found to be 3.38. Results on this question indicated that 23.3% of 

respondents indicated very good implementation and 5% reported some implementation. The 

frequency and percent of responses are presented in Figure 27. 

 

Figure 27. A bar graph presents the frequency and percentage of responses to survey item 9.1. 
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Survey item 9.2 stated, “A leadership group or structure (several linked groups) inclusive 

of staff, students, and parents guides the ongoing planning and implementation of the character 

education program and encourages the involvement of the whole-school in character-related 

activities.” This was a positively keyed item, and the mean score was found to be 2.73. Results 

on this question indicated that 36.7% of respondents indicated very good implementation and 

10% reported some implementation. The frequency and percent of responses are presented in 

Figure 28. 

 

Figure 28. A bar graph presents the frequency and percentage of responses to survey item 9.2. 
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Survey item 9.3 stated, “Students are explicitly involved in creating and maintaining a 

sense of community and in other leadership roles that contribute to the character education 

effort.” This was a positively keyed item, and the mean score was found to be 2.85. Results on 

this question indicated that 40% of respondents indicated very good implementation and 8.3% 

reported some implementation. The frequency and percent of responses are presented in Figure 

29. 

 

Figure 29. A bar graph presents the frequency and percentage of responses to survey item 9.3. 
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Survey item 10.1 stated, “The school engages families in the character education 

initiative.” This was a positively keyed item, and the mean score was found to be 2.85. Results 

on this question indicated that 41.7% of respondents indicated very good implementation and 

18.3% reported some implementation.  The frequency and percent of responses are presented in 

Figure 30. 

 

Figure 30. A bar graph presents the frequency and percentage of responses to survey item 10.1. 
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Survey item 10.2 stated, “The school and its faculty regularly exchange communications 

with parents and guardians, providing suggestion and activities that help them reinforce the core 

values.” This was a positively keyed item, and the mean score was found to be 2.65. Results on 

this question indicated that 45% of respondents indicated very good implementation and 10% 

reported some implementation.  The frequency and percent of responses are presented in Figure 

31. 

 

Figure 31. A bar graph presents the frequency and percentage of responses to survey item 10.2. 
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Survey item 10.3 stated, “The school recruits the help of the wider community.” This was 

a positively keyed item, and the mean score was found to be 2.38. Results on this question 

indicated that 26.7% of respondents indicated very good implementation and 15% reported some 

implementation. The frequency and percent of responses are presented in Figure 32. 

 

Figure 32. A bar graph presents the frequency and percentage of responses to survey item 10.3. 
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Survey item 11.1 stated, “The school regularly assess (both quantitatively and 

qualitatively) the character of the school as a learning and moral community to determine its 

degree of success.” This was a positively keyed item, and the mean score was found to be 2.58. 

Results on this question indicated that 41.7% of respondents indicated very good implementation 

and 10% reported some implementation.  The frequency and percent of responses are presented 

in Figure 33. 

 

Figure 33. A bar graph presents the frequency and percentage of responses to survey item 11.1. 
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Survey item 11.2 stated, “The staff periodically report on their efforts to implement 

character education, as well as on their growth as character educators.” This was a positively 

keyed item, and the mean score was found to be 2.63. Results on this question indicated that 

41.7% of respondents indicated very good implementation and 10% reported some 

implementation.  The frequency and percent of responses are presented in Figure 34. 

 

Figure 34. A bar graph presents the frequency and percentage of responses to survey item 11.2.  
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Survey item 11.3 stated, “The school assesses student progress in developing an 

understanding of and an emotional attachment and commitment to the qualities of good 

character; behavior is assessed in ways that reflect core values.” This was a positively keyed 

item, and the mean score was found to be 2.62. Results on this question indicated that 44.1% of 

respondents indicated very good implementation and 11.9% reported some implementation. The 

frequency and percent of responses are presented in Figure 35. 

 

Figure 35. A bar graph presents the frequency and percentage of responses to survey item 11.3.  
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Lastly, once the two groups were established, an independent sample t-test was 

performed to assess whether the two groups differed on attendance rates as reported by the New 

Jersey School Report Card.  The independent samples t-test was chosen because it is a useful test 

when the purpose of the research question is group comparison, there is one categorical 

independent variable, one continuous dependent variable, and the distribution of the scores is 

normal. Thirty-six schools were classified as effective (n = 36), and 25 schools were classified as 

noneffective (n = 25).  The mean number of absences reported by effective schools was M = 6.14 

(SD = 2.9), and for noneffective schools, it was M =8.22 (SD = 4.13).  When the independent 

samples t-test was performed on attendance rates of schools who were and were not effective, the 

analysis resulted in significance, t =2.32 and p = .024.  The 95% confidence interval for the 

difference in means ranged from 6.8 to 9.6.  Based on the results of the independent samples t-

test, there was a statistically significant difference in attendance rates between schools with an 

effective character education program and schools with a noneffective character education 

program.  That is, attendance rates were higher at schools with an effective character education 

program.  

To assess the next research question, a second independent sample t-test was performed 

to assess whether the two groups differed on suspension rates as reported by the New Jersey 

School Report Card. Again, the number of respondents in the noneffective group was 25 (n = 

25), and the number of respondents in the effective group was 36 (n = 36).  The mean number of 

suspensions reported by effective schools was M = 1.36 (SD = .2.15), and for noneffective 

schools, it was M = .3.37 (SD = 2.55).  When the independent samples t-test was performed on 

suspension rates of schools who were and were not effective, the analysis resulted in 

significance, t = 3.30, p = .002.  The 95% confidence interval for the difference in means ranged 
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from .2.44 to 4.3. Based on the results of the independent samples t-test, there was sufficient 

evidence to reject the null hypothesis, indicating there was a statistically significant difference in 

suspension rates between schools with an effective character education program and schools with 

a noneffective character education program. That is, suspension rates were lower at schools with 

an effective character education program.  

Table 3 

Suspension Rates 

Results of 

Independent T-

Test for 

Suspension 

Rate p t sdev df    

 0.022 3.3 2.33 58    

        

 M 

95% 

Confidence 

Interval for 

the Mean SD High Low Mdn 

Average 

Absolute 

Deviation 

from 

Median 

Group A: N= 

25 3.37 2.4 thru 4.34 2.44 8.2 0 2.8 1.95 

Group B: N= 

35 1.36 

.57 thru 

2.146 2.15 8 0 0 1.36 
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Table 4 

Attendance Rates 

 

Results of 

Independent T-

Test for 

Attendance 

Rate p t sdev df    

 0.0024 2.32 3.45 58    

        

 Mean 

95% 

Confidence 

Interval for 

the Mean 

Stand

ard 

Deviat

ion High Low Mdn 

Average 

Absolute 

Deviation 

from 

Median 

Group A: N= 

25 8.22 6.84 thru 9.6 4.13 17.2 2.9 6.9 3.1 

Group B: N= 

35 6.14 4.99 thru 7.2 2.91 14 0 5.65 2.26 
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Chapter 5: Conclusions, Limitations, Recommendations  

Summary of the Study and Research    

Chapter 1 provided a general overview to the subject of character education and 

presented the statement of the problem.  The overall purpose of this research study was to 

determine if character education programs yielded positive effects on academic and behavioral 

indicators.  This study attempted to determine whether significant differences existed in how 

character education programs are being implemented and, if so, whether the differences are 

affecting certain indicators.  That is, do students attending school districts with “effective” 

character education programs differ on attendance rates and suspension rates when compared to 

students who are attending “non effective” (that is, poorly constructed and/or implemented) 

character education programs.  Effective versus noneffective were determined based on 

compliance with the CEP’s Eleven Principles of Effective Character Education.  

Effective school districts scored a 3 or above on the Character Education Quality 

Standards: A Self-Assessment Tool for Schools and Districts (CEP, 2008).  A score of 3 reflected 

a school district that has very good implementation of their character education practices, while a 

score of 4 reflects a school that has exemplary implementation of their character education 

practices. 

Noneffective school districts were placed in the category noneffective based on a score of 

0, 1, or 2 on the Character Education Quality Standards.  A score of 0 reflected a school district 

that has character education practices that are not evident, visible, or poor.  A score of 1 reflected 

a school district that has some implementation of their character education practices.  Moreover, 

school districts with effective (i.e., good, very good, and exemplary) implementation of their 

character education practices are school districts that exhibited the following 11 principles of 

character education as defined by the CEP (Lickona et al., 2007). 
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Chapter 2 presented an overview of the pedagogical foundations to character education. 

This chapter examined related studies to character education throughout the United States and in 

New Jersey.  The U.S. Department of Education (2007) urged schools and districts to implement 

character education programs.  The U.S. Department of Education’s recently updated brochure 

entitled “Character Education—Our Shared Responsibility” is printed in English and Spanish 

and emphasizes the importance of character education.  The brochure was developed to inform 

parents, educators, and the community about the department’s support, resources, and 

involvement in character education. In the brochure, Secretary Margaret Spellings noted, 

“Education at its best should expand the mind and build character (U.S. Department of 

Education, 2007, para. 1).  Unfortunately, there does not appear to be much accountability and 

assessment of what these programs entail and how they are being implemented.  

This research has highlighted the association between character education programs and 

many positive effects both behaviorally and academically.  Still, despite the mandates, and 

despite the obviously positive effects, schools significantly vary on the degree and effectiveness 

of their implementation.  The National Center for Education Statistics, in 2002, stated among the 

major reasons for dropping out of school involve several social and emotional factors, such as, 

not getting along with peers and teachers (35% and 20%), feeling left out (23.2%), and not 

feeling safe (12%).  As the Literature Review indicated, the aforementioned research indicated 

that character education programs are not being implemented consistently or uniformly.  

According to Zin and Elias (2007), evidence-based practices are not used widely and effectively.  

Furthermore, both stated the implementation of social emotional instruction, just as important as 

evidence-based practices, are not being done with fidelity.  Not only is this a problem in and of 

itself, but it also complicates the assessment of character education programs’ effectiveness since 

inconsistent or marginal results may be due to ineffective implementation rather than 
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ineffectiveness of the program.  Moreover, in studies that were done on specific character 

education programs, the studies did not assess whether and how the programs were being 

implemented and, instead, appeared to just assume proper implementation.  To improve upon 

this trend, this study first assessed the degree of implementation of the studied character 

education programs.  Many of the previous studies have also targeted a specific program in a 

specific school.  While there are significant benefits of such research, this study tried to build 

upon previous research by including entire school districts across the entire state that are 

employing several different character education programs with several different ethnic and 

socioeconomic groups. Still, despite these attempts to improve upon previous research, some 

limitations still existed. 

Consequently, the first objective of this study was to identify whether schools are 

implementing character education programs and, if so, whether they are doing so effectively 

(e.g., following the Eleven Principles of Effective Character Education; Lickona et al., 2007). 

This objective was addressed through Research Question 1: Are 50% of sampled school districts 

effectively implementing character education programs that meet guidelines described by the 

Character Education Partnership’s Eleven Principles of Effective Character Education by 

having a median overall score on the survey instrument at or above 3? 

After this objective was addressed, attempts were made to determine qualitatively 

whether the effectiveness of implementation had an impact on students’ behavior as measured by 

attendance rates and suspension rates.  First, the participating schools were rated based upon 

their responses to the Self-Assessment Tool for Schools and Districts survey and classified into 

either the “effective” group or the noneffective” group.  These two groups were then compared 

on their attendance and suspension rates.  The research questions to address these hypotheses 
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were as follows: Do students who attend schools with effectively implemented character 

education programs differ on attendance rates from students who attend schools with non-

effectively implemented character education programs?  Do students who attend schools with 

effectively implemented character education programs differ on suspension rates from students 

who attend schools with non-effectively implemented character education programs? 

Chapter 3 presented how the study responded to the research questions with a mixed 

methods triangulation design approach.  This study employed a quasi-experimental design with 

the use of naturally occurring groups.  Quasi-experimental design differs from experimental 

design in that the study does not have controlled groups (Creswell, 2015).  This study was 

designed to measure the differences in attendance rates and suspension rates between school 

districts that scored high on a scale of effectiveness in character education implementation when 

compared to other school districts that scored low on a scale of effectiveness in character 

education implementation.  A single survey instrument collected quantitative data to answer the 

research questions.  The research questions addressed the impact of character education 

programs on academic and behavioral indicators.  

Chapter 4 presented the required data analysis for a quasi-experimental design 

methodology that analyzed the quantitative data collected via a web-based survey instrument.  

Conclusions and Limitations 

The results of the research questions posed in this study were as follows:  

1. There as a significant difference in attendance rates between districts who have 

effectively implemented character education programs that meet guidelines described by 

the Character Education Partnership’s Eleven Principles of Effective Character Education 

and those that have an ineffective character education program 
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2. There was a significant difference in suspension rates between districts who have 

effectively implemented character education programs that meet guidelines described by 

the Character Education Partnership’s Eleven Principles of Effective  

The results of this study are consistent with prior studies conducted by the U.S. 

Department of Education, which found that effective character education programs have a 

positive impact on the indicators of attendance and suspension rates. The New Jersey 

Department of Education utilizes the indicators of attendance and suspension rate as components 

of each school and district’s annual report card. Therefore, the researcher has concluded that 

effective character education programs not only impact the specific indicator of attendance and 

suspension rates, but the overall perceptions of school and district performance.  

Limitations 

First, the return rate for the questionnaires distributed was 61%.  This may reflect that 

character education is not a priority or individuals may not be certain of the character education 

efforts within their school.  Return rates may be improved if follow-up phones calls, site visits, 

or emails were incorporated to gather survey results.  A visit to a school district (i.e., potential 

survey participant), a phone call, or email may be the determining factor, which sways a district 

employee to become a participant in a research study.  In addition, because the instrument used 

was a self-assessment, it is unclear whether the information reported was accurate by objective 

standards.  The persons selected to complete the questionnaires may have had incentive to fill out 

the questionnaires either more positively or more negatively than what was accurate.  Lastly, 

although the entire state was included in the electronic distribution of the survey, survey results 

may not necessarily be representative of the entire state.  Some counties in New Jersey did not 

submit any completed surveys and certain counties were overrepresented while others were 

underrepresented. 
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Recommendations 

The researcher’s recommendations for policy, practice, and future research: 

Provide Funding for Character Education Programs  

Consistent with the NJDOE’s new social emotional learning indicators (2018), character 

education should be funded so that every district who wants to implement a program can do so.  

The New Jersey Department of Education should conduct a census of character education 

programs and provide funding similar to PLC direct aid. Funds should be allocated starting in the 

2020-21 school year to eliminate obstacles to character education implementation.  

Provide Professional Development on Character Education Best Practices 

Hattie’s research (2018) has demonstrated that collective teacher efficacy is the most 

significant factor in student achievement.  Therefore, the New Jersey Department of Education 

should develop partnerships with post-secondary institutions to provide research-based 

professional development to currently serving educators and pre-service teachers.  

Future Research 

Future research studies may alter the types of dependent variables used.  For instance, in-

school discipline referrals, graduation rates, percentage of failing grades, retention rates, HIB 

rates, and dropout rates, may be used to measure the effects of character education programs.  

These different variables could connect converging for the effectiveness of a character education 

program.  For instance, in-school discipline referrals that include locations and type of referrals, 

such as verbal or physical aggression, which may better measure the effects of the character 

education program on low-incidence, high-impact behaviors. This would allow for a greater 

interpretation of the effects of the character education program across multiple settings and 

behaviors.  Finally, future efforts could examine the effects of current effectiveness of character 

education programs for different demographics of students.  Interventions that strive to empower 
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students to control their own behavior might be effective, but only within a limited population 

and a limited age range.  Future efforts could look for effects across socio economics 

demographics.  Although additional research is needed, the importance of a school district 

environment that is conducive to learning and the promising results of this study suggest that 

additional research is warranted.  

NJDOE Annual Reporting  

Consistent with the NJDOE’s (2018) new social emotional learning indicators, the New 

Jersey Department of Education should collect data on districts’ character education programs.  

Similar to AP or CTE programs, character education programs should be reported on annual 

school report cards.  

Incentivize Character Education Participation  

According to the New Jersey School Boards Association (2015), schools should have 

external awards programs and state monitoring, incentivize research-based practices and create 

critical mass around these practices.  The NJDOE should establish a recognition program similar 

to the Future Ready Schools Certification Program (New Jersey Schools Boards Association, 

n.d.) to recognize districts with effective character education programs.  Further, character 

education programs should be included in the instruction and program indicators for QSAC.  
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