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Abstract 

Society is raising a generation of people that are not given opportunities to grow and 

develop through their failures. This generation has parents that hover over them, clear all 

obstacles in their path to success, and ensure that all participants receive a trophy. The current 

society is creating a generation of people that will lack the skills to fail and rebound in social, 

academic, and professional settings. The purpose of this study was to explore risk taking and 

resilience attempts while participating in passion-based learning for students in New Jersey 

Public Schools. The study focused on the internal and external variables that motivate or deter 

students' risk taking and resilience. This qualitative study was conducted utilizing semi-

structured interview questions that were asked of a purposeful sample of New Jersey Public 

School Teachers and Administrators. This qualitative study resulted in a proven coordination 

between passion-based learning and student risk taking and resilience. The study detailed student 

motivation and need to meet expectations as internal variables that affect student academic risk 

taking. The study also detailed teachers’ unwillingness to relinquish control in the classroom and 

stressful classroom environments as external factors that hinder student risk taking and 

resilience. Future studies should include a comparison study of urban, suburban, and rural school 

settings on student risk taking and resilience while participating in passion-based learning. 

Future studies should also include an expansion of geographic area including and comparing the 

different regions of the United States of America.  
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Chapter 1: Introduction 

Society is raising a generation of people that are not given opportunities to grow and 

develop through their failures. This generation has parents that hover over them, clear all 

obstacles in their path to success, and ensure that all participants receive a trophy. In a world that 

accepts helicopter parents, bulldozer parents, and participation awards; students are losing a very 

valuable step in the learning process. There is a tendency for today’s children to never be given 

the opportunity to take a risk, fail, recover, and try again. Children in today’s world live in a 

bubble of success where adults ensure that their children have every opportunity to succeed. 

Children specialize in things they are “good” at an early age. They are praised for their effort or 

even their lack of effort. They are provided awards for showing up and participating regardless 

of effort. From sports to social activities to academics, children are provided every opportunity 

for success. But are they provided every opportunity to fail? No one wants to fail. But while 

failure is sometimes bad, more often than not, it can lead to tremendous opportunity and success. 

Failure can be seen as a broad spectrum. What is a failure for some may be a blessing for others 

(Miller, 2016).  

Background 

Failing is sometimes the best way to learn, and because of that, early failure is a kind of 

necessary investment (Heath & Heath, 2010). Failing is a major step of the learning process. 

Failure is the catalyst to success, resilience, and perseverance. Without failure opportunities, 

students' abilities to succeed are limited. Miller (2016) reported that failure, while not 

comfortable, is a valuable teacher of life, professionalism, and attitude. The current society, 

where everyone gets a trophy, is creating a generation of people that will lack the skills to fail 

and rebound in social, academic, and professional settings. Is society creating the next generation 
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of passionate doctors that will dedicate their lives to the pursuit of curing cancer? Is society 

creating a generation of lawmakers that will fight against injustice, poverty, and hunger in the 

world? Or is society creating a generation of robots that will never question the process because 

they fear failure causing them to never take the risk. Fear of failure is conceptualized as the 

tendency to appraise threat to the achievement of personally meaningful goals when one fails in 

the performance. Individuals high in fear of failure have learnt to associate failure with aversive 

consequences and typically perceive failure in evaluative situations as threatening and believe 

that aversive consequences will occur after failure (Conroy et al., 2002). Students’ fear of failure, 

and ultimately their fear of risk taking, creates a hole in the learning process. Students need to 

experience failure to generate learning and learning opportunities. Miller (2016) went on to say, 

“Failure is a part of life’s lessons that, once learned, can inspire you to do better. Don’t let a fear 

of failure keep you from trying new techniques or programs. Success happens when you 

understand that failure is not an ending, but an opportunity” (p. 7). 

Failure can be turned into success in a moment’s notice, but only if one takes the 

opportunity to make it happen. Truly, success is never far from any failure (Miller, 2016). 

Students deserve failure opportunities. They deserve opportunities to try new things without 

fearing failure and ridicule. They deserve an education that teaches them critical skills to succeed 

throughout life, not just in situations they have been told they are good at. Society must switch 

its thought process. Adults need to stop clearing a path to success for children. Instead, adults 

need to provide students with a safe environment to take risks, fail, find solutions to their 

problems, and try again. Teaching resilience is critical to creating a solid foundation for well-

rounded students. Teaching risk taking, failure, and resilience is also a critical step in creating the 

next generation of problem solvers.  
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One way to tackle societal problems in teaching resilience is by introducing passion-

based learning or passion projects to students. Passion based learning or passion projects is a 

concept that provides students opportunities to learn, try and test theories, fail, adjust, and try 

again. This learning process is completed in a safe environment that fosters student growth in 

resilience, risk taking, and developing passion. As passion projects provide students 

opportunities to take risks, fail, and recover they also develop their skills to become curious and 

encourage a thirst for knowledge about their passion. These projects spark interest within 

students that teach three important lessons: passion, risk taking, and resilience. 

Passion is an essential trait for students to learn as 21st century learners because it 

provides the spark students need to be willing to take educational and social risks. Passion allows 

students a platform for success and failure. Their passion is the vehicle to learning resilience. 

Passion will push students outside their comfort zone. It will grab their attention, their curiosity, 

and their determination. It will provide the internal drive to take educational risks and try new 

things. Passion will also encourage failure and resilience opportunities. Passion will give 

students skills to guide their own learning. Students’ passion will change their whole road map 

for learning, experimenting, and acquiring knowledge within their passion topic.  

Risk taking is possibly the hardest skill to teach students. It is against human nature to put 

oneself out there for failure or ridicule in front of peers. Society has taught children that they 

must succeed. Success is the only option. If one is not going to succeed, then they should find 

something else that they are “good” at. Society has created a generation of people that succeed or 

quit. When people are losing at a video game they start over. When they are not the best 

basketball player on the court, they quit the team. When they are not the lead role in the school 

musical, they quit the production. When students do not get their math homework immediately, 
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they cry, then quit working. Students have learned that risk taking is not necessary because they 

can only do what they are “good” at. How would Michael Phelps and Gabby Douglas have 

become the most decorated US Olympians if they had never taken a risk in the pool or in the 

gym? Would individuals have iPads, iPhones, and Apple Watches if Steve Jobs had quit instead 

of taking risks in the field of technology? If the Wright Brothers had never taken risks with 

aviation what would the world look like today? Risk taking is essential for growth and 

development. Ignoring the fear of failure involved with risk taking is difficult and scary. Adults 

must become comfortable being uncomfortable in order to understand risk taking. Teachers must 

model risk taking in their classrooms. And they must demonstrate to students that it is acceptable 

to make mistakes and fail. These key factors lie in taking the risk and rebounding from the 

failure. With passion projects educators are shifting the mindset from risk taking and failure 

being scary to risk taking and failure being motivation. This motivation will ultimately be the 

driving force to student resilience, hard work, determination and earned success. 

Youth who are resilient are proactive when faced with challenges. They adapt to difficult 

circumstances by using internal as well as external resources. They are realistic. Resilient 

children come to understand that although they cannot control everything, they do have some 

power to influence what happens next (Alvord & Grados, 2005). In the world where everybody 

gets a trophy, resilience is becoming a lost art. Students are only allowed to succeed. In a world 

where individuals succeed or quit there is no failing, which ultimately means that students are 

not learning resilience and the value of hard work and true accomplishments. Failing and 

resilience are critical skills for future problem solvers. Students need to have opportunities to 

fail. They need to fail, and fail often, so they learn the value of hard work and resilience. Passion 

projects will provide students with motivation to try, and the teachers will provide a safe 
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environment to take the risk. Teachers will also model the value in risk taking, failing, and 

recovering. The goal is not to have the students comfortable failing, it is to have the student 

comfortable taking risks and bouncing back after a failed attempt because they are motivated by 

their passion.   

Conceptual Framework 

 There is a societal challenge facing today’s managers: Helicopter parents have raised 

fragile, brittle, and breakable children—the opposite of resilient—who are now young adults in 

the workplace (Morgenthaler, 2018). Morgenthaler went on to say this type of parent takes over 

the responsibility for their child’s experiences, excursions, and failures, and in turn raises a child 

without “grit” or the resolve to succeed. The children who were unable to solve problems 

without adult interference have grown up and now are a part of the workforce.  

Passion, risk taking, and resilience are essential traits for individuals to learn during their 

formative years. Underwood (2018) explained that in the first 18 to 23 years of one’s life, one’s 

formative years, mold a powerful set of core values that guide one’s minute-by-minute and 

lifelong decision making, behavior, and on-the-job performance. Those core values are burned 

into individuals by experiences during those formative years and by the teachings absorbed from 

older generations of parents, educators, religious leaders, and others.  

Developing student skills in passion, risk taking, and resilience is essential to building the 

next generation of leaders. Students deserve to learn these skills and deserve to be provided 

failure attempts during their early years. Grit and resilience are skills that all students should 

learn throughout their schooling and life. Teaching students these skills early could help to 

counter the fear of failure that is currently being demonstrated by young professionals.   
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Statement of the Problem 

Students are demonstrating a fear of failure in academic environments. Research shows 

that students are less likely to take academic risks and less likely to demonstrate resilience after a 

failed attempt. Observations indicate that there are lower levels of student risk taking and 

resilience when students are not actively engaged and invested in the materials presented. In this 

study, students in sample schools in New Jersey were considered regarding academic risk taking 

and demonstrated resilience after a failed attempt.  

Purpose Statement 

The purpose of this study was to explore risk taking and resilience attempts while 

participating in passion-based learning projects for students in New Jersey Public Schools. The 

study focused on the internal and external variables that motivated or deterred students' risk 

taking and resilience while participating in passion projects.  

Significance of the Study 

Students’ willingness to rebound from failed attempts is a critical part of the learning 

process. Students’ fear of failure can pose a problem in developing a well-rounded person that 

enters the workforce after their formative years. Fear of failure can also limit the development of 

future leaders entering the workforce, advanced academics, and branches of the military. The 

significance of this study was finding the correlation between passion-based learning and student 

risk taking and resilience. This study focused on the internal and external factors that motivated 

students in academic situations. By focusing on the correlation between passion-based learning 

and student risk taking and resilience, this study can contribute to the body of work for student 

motivation including student risk taking and resilience.     
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Research Questions 

The study utilized a qualitative approach to explore the correlation between passion-

based learning and student risk-taking and resilience in academic environments. Additional 

exploration included identifying internal and external variables that either promoted or deterred 

student risk-taking and resilience while participating in passion-based learning. An interview 

based qualitative study, utilizing purposeful sampling, was used to analyze and decipher the 

relationship and variables between passion-based learning and student risk-taking and resilience. 

Research questions allowed the researcher to further narrow down the purpose of the study by 

focusing on exactly what the research is trying to understand (Terrell, 2015). To analyze the 

purpose of this qualitative study, the following research questions were addressed:  

1. According to administrators and teachers is there a significant correlation between 

passion projects and student risk taking and student resilience? 

2. According to administrators and teachers what internal variables are most strongly 

correlated to passion-based learning and students’ academic risk taking and resilience or 

lack thereof?   

3. According to administrators and teachers what external variables are most strongly 

correlated to passion-based learning and students’ academic risk taking and resilience or 

lack thereof? 

Assumptions 

Assumptions are just as they sound—things researchers believe to be true but cannot 

verify (Terrell, 2015). Assumptions of the qualitative study pertain to the data collected in the 

personal interviews. The researcher assumed that all data collected depicts the honest and true 

experiences of the participating teachers and school administrators. It is assumed that study 
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participants could identify internal and external factors regarding student risk taking and 

resilience while participating in passion-based learning. Other assumptions related to the 

observations of the teachers and school administrators. The researcher assumed that participating 

teachers have truly implemented passion projects and witnessed students in classroom settings 

participating in passion-based learning. The inclusion criteria of the sample were appropriate 

and, therefore, assured that the participants have all experienced the phenomenon as defined by 

the study. It is also assumed, through their consent to participate in the study, that all participants 

had interest in contributing to the body of research regarding student motive through passion-

based learning including passion-based learning student risk taking and resilience.    

Limitations and Generalizability 

Limitations are constraints outside of the control of the researcher and inherent to the 

actual study that could affect the generalizability of the results (Terrell, 2015). Participants in the 

study were interviewed to gain their perspectives on the correlation between passion-based 

learning and student risk taking and resilience. These participants volunteered to be interviewed 

through purposeful sampling, which could skew the results toward a positive 

correlation. Geographical area and small sample size could also limit the results of this 

study. This study included a small group of participants in New Jersey and Pennsylvania Public 

Schools, which may affect generalizability of the findings when considering the correlation 

between passion-based learning and student risk taking and resilience among all students in the 

United States.   

Delimitations 

Delimitations are further limitations actively put into place by the researcher in order to 

control for factors that might affect the results, or to focus more specifically on the problem 



THE EFFECTS OF PASSION-BASED LEARNING ON STUDENT  9 

(Terrell, 2015). The researcher used purposeful sampling to obtain participants for the study. The 

participants are teachers and school administrators that have experience using passion-based 

learning in their classrooms and schools. Only teachers with first-hand experience and have 

witnessed, at least minimally, the internal and external factors for student risk taking and 

resilience when participating in passion projects, were included in the interviews for this 

qualitative study.   

Description of Key Terms 

Several key terms within the study require clarification to enhance the discussion of the 

effects of passion-based learning on student risk-taking and resilience in academic settings. This 

information provides clarification and defines key terms to further the understanding and 

connections between the terms and theories related to the topic researched.    

Passion Based Learning: Passion based learning can best be defined by combining project-

based learning and student passion. Project-based learning (PJBL) is a teaching approach 

designed to give students the opportunity to develop knowledge and skills through exposure to 

real-world situations, including study, exploration, experimentation, demonstration, creation, and 

development, for the production of a significant piece of work that students can use in a practical 

way (Sakulviriyakitkul et al., 2020). In passion-based learning, students are learning through 

project-based learning with the core of the project based on a subject that the student is 

passionate about.   

Risk Taking: Risk is the likelihood of losing and reflects on how people behave in the context of 

losing and uncertainty (Assailly, 2013). Student risk taking refers to a student’s willingness to 

take risks in academic settings.   
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Resilience: Alvord and Grados (2005) explain that youth who are resilient are proactive when 

faced with challenges. They adapt to difficult circumstances by using internal as well as external 

resources. They are realistic. Resilient children come to understand that although they cannot 

control everything, they do have some power to influence what happens next.  

Fear of Failure: Fear of failure is conceptualized as the tendency to appraise threat to the 

achievement of personally meaningful goals when one fails in the performance. Individuals high 

in fear of failure have learnt to associate failure with aversive consequences and typically 

perceive failure in evaluative situations as threatening and believe that aversive consequences 

will occur after failure (Conroy et al., 2002). 

Student Engagement: The extent to which students identify with and value schooling outcomes, 

have a sense of belonging at school, participate in academic and non-academic activities, strive 

to meet the formal requirements of schooling, and make a serious personal investment in 

learning (Willms et al., 2009).  

Summary 

 Students are given every opportunity to succeed in academics, athletics, and social 

situations. But are they provided every opportunity to fail? Students’ demonstrated fear of failure 

can hinder their motivation to take risks and learn to rebound from failed attempts. This study 

contributes to the body of knowledge on student motivation regarding risk taking and 

resilience. The goal of the researcher was to gain insight into how teachers and school 

administrators view students' risk taking and resilience using passion-based learning.   

 Chapter 1 introduced the topic, identified the purpose, and introduced the problem 

statement that demonstrated a need for this study. This chapter shared detailed background 

information, assumptions of the researcher, limitations and delimitations of the study, and a list 
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of key terms. The chapter also provided a conceptual framework, problem statement, and 

purpose statement that will guide the study. The goal of this study is to answer the following 

questions: (a) According to administrators and teachers is there a significant correlation between 

passion projects and student risk taking and student resilience? (b) According to administrators 

and teachers what internal variables are most strongly correlated to passion-based learning and 

students’ academic risk taking and resilience or lack thereof? and (c) According to administrators 

and teachers what external variables are most strongly correlated to passion-based learning and 

students’ academic risk taking and resilience or lack thereof?     

 Chapter 2 presents the concept of utilizing student passion to foster student resilience and 

student risk taking. The literature review addresses the correlation between student passion and 

student risk taking and resilience. The chapter also looks at the internal and external motivating 

factors of student risk taking and resilience.  
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Chapter 2: The Review of Literature  

The literature review presents the concept of utilizing student passion to foster student 

resilience and student risk taking in different academic environments. This review addresses the 

correlation between passion, motivation and student risk taking, and resilience. The literature 

review also looks at the internal motivating factors and external motivating factors of student risk 

taking and resilience. This chapter discusses student fear of failure and the effects of school 

location on student learning. The chapter concludes by reviewing the perceptions of teachers and 

administrators regarding student motivation, risk taking, and fear of failure.   

The United States faces intertwined economic and social challenges. A growing number 

of the good-paying blue-collar and even white-collar jobs are now being done in other countries 

that have increasingly well-educated and far-less expensive labor forces (Wagner, 2012). Why 

are today’s young professionals losing jobs to their overseas counterparts? Tony Wagner 

described part of the problem as rigor in today’s approach to learning. Wager (2012) stated that 

one problem with the traditional approach to learning is the way in which academic content is 

taught is often stultifying. It is too often merely a process of transferring information through 

rote memorization with few opportunities for students to ask questions or discover things on their 

own—the essential practices of innovation. Wager (2012) went on to say as a result, students’ 

inherent curiosity is often undermined. Schools are now challenged with finding ways to 

motivate and encourage students’ curiosity while promoting creative thought and problem 

solving.   

Students, and young professionals, no longer live in a knowledge economy. The world no 

longer cares how much one knows, because Google knows everything. There is no longer a 

competitive advantage in knowing more than the next person because what the world cares most 
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about is not what one knows, but what one can do with that knowledge (Sawyer, 2019). Sawyer 

(2019) continued to say one's competitive advantage today comes from the ability to bring new 

possibilities to life or to solve problems creatively—in other words, to innovate. The link 

between student risk taking and resilience rests in what motivates students to think and solve 

problems creatively. Student motivation and passion serve as the catalyst to creative thinking and 

problem solving. Sawyer (2019) explained creative knowledge as follows:   

• Creative knowledge is deep knowledge—a conceptual understanding of the basic 

principles and theories of the subject that underlies and provides context to shallow 

knowledge. 

• Creative knowledge is big knowledge—a broad understanding of a subject. It brings 

together a lot of different shallow knowledge in a conceptual system, an explanatory 

framework, a rich and elaborated model. 

• Creative knowledge is connected knowledge—each piece of small knowledge is linked to 

many others, in the same subject and across disciplines, in a network of related 

knowledge. (p. 5) 

In the innovation era, knowledge still matters, but skills matter more, and motivation and 

dispositions matter most (Sawyer, 2019). Understanding what motivates each student and driving 

instruction through that passion will increase creative thinking, creative problem solving, and 

innovation. Tapping into student passion enables students’ curiosity, critical thinking, 

willingness to take academic risks, and ultimately authentic learning through trial and error.   

Student engagement and motivation are precious commodities, valuable not only to 

teachers but also to students. Engagement provides an energetic resource for coping with the 

challenges of schoolwork and promoting students’ motivational resilience (Martin & Marsh, 
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2009). Student engagement is a factor in a student's willingness to take risks and demonstrate 

resilience in their learning. According to Martin and Marsh (2009) and Skinner and Pitzer 

(2012), the following are guiding motivational principles that build positive classroom 

relationships, student engagement, and motivational resilience:  

• Student–teacher and student–peer relationships inherently include self-sustaining 

engagement in high-quality teaching and learning, characterized by focused enthusiastic 

hard work and constructive responses to obstacles and setbacks, or motivational 

resilience.  

• Relationships generate mutual satisfaction and success by contributing to teachers’ and 

students’ experiences of relatedness to their social partners in the classroom, to their 

competence as teachers and learners, and to ownership of the goals of creating a caring 

learning community dedicated to important academic work.  

• Teachers have a special responsibility to support student motivation and learning through 

the provision of warmth and involvement, optimal structure, and support for 

autonomy. (p. 34) 

Do not all want students to be motivated to learn? More specifically, do not parents and 

teachers want students to be motivated from within—to have a hunger and drive for learning that 

compels them to work hard and engage in robust challenges (Anderson, 2019)? Engagement is 

key to student success. Student engagement in the classroom takes many forms. Students on task 

behavior, student attention, or student participation are common areas that teachers access when 

gaging student engagement. Engagement strongly drives perception; therefore, teachers must 

work with learners to make content meaningful and authentic (Posey, 2018). To truly engage 

students, one needs to provide authentic learning opportunities. These learning authentic 
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opportunities are driven by student passion. Passion drives engagement in the classroom, school, 

and community. When students are presented the opportunity to learn on their own terms, it 

opens doors to learning and engagement. The best way to motivate a child (or an adult, for that 

matter) is to support their sense of control. Hundreds of studies of schools, families, and 

businesses have found that explaining the reasons why a task is important, and then allowing as 

much personal freedom as possible in carrying out the task, will stimulate much more motivation 

than rewards or punishments (Stixrud & Johnson, 2018). When educators give students choices 

about their work, they are sharing autonomy and power with them. When students know they 

will be sharing their writing or their research findings with others, or if they will perform in front 

of an audience, teachers can tap into their desire for purpose, belonging, and significance 

(Anderson, 2019). Stixrud and Johnson went on to say that if teachers foster autonomy in their 

students, they will catalyze internal motivation and a desire for challenge, and that if parents 

promote autonomy and mastery, their kids will be more likely to explore their interests and 

extend themselves. The very best thing parents can do to help their children develop self-

motivation is to give them as much control over their choices as possible, including asking them 

what it is they want to be competent at and in charge of. Teachers can collaborate with students 

on how to approach a learning task to ultimately become metacognitive about what they need 

and how they best learn. This skill will be invaluable for college and career readiness and life 

outside schools (Posey, 2018). Posey continued by saying a “menu of options” toward the 

learning goals can help students become agents for their own learning and intrinsically engaged. 

It can transform a climate and culture for risk taking and self-reliance (p. 88). Creating schools 

that work for students requires a bold vision for change that not only tackles the status quo 

inherent in the industrialized model of education but also challenges some current educational 
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reform efforts. The process begins with the simple notion of putting students first to allow them 

to follow their passions, create, tinker, invent, play, and collaborate. Schools that work for 

students focus less on control and more on trust. Most importantly, they are places where kids 

look forward to coming (Sheninger, 2015). 

 Student passion also provides valuable academic risk-taking opportunities, in a safe 

environment, that students are lacking in today’s society. Failure plays an important role in 

learning. Students need to be presented with a problem that might result in an incorrect answer, a 

failed experiment, or an inaccurate conclusion. If success is guaranteed, learning is impossible 

(Fisher et al., 2020). When students are presented with a challenge, are they willing to take the 

challenge head on, or do they immediately look for help? Society has created a society that is 

afraid to take risks because failure is a bad word. Failure is necessary to spark authentic learning 

for students. When students are presented with risk opportunities while working toward a passion 

project, they are more willing to take the risk and even fail. Passion drives failure opportunities, 

which is key to the learning cycle and authentic learning for students. Passions are what drives 

humanity! They help individuals determine the direction to point their compass. They influence 

one’s plans, decisions, actions, and reactions (Burgess & Houf, 2017). The risk taking, and 

failure opportunities provided by passion-based learning teaches students to be resilient and 

understand it is acceptable to fail if one does not give up.  

Statement of the Problem 

Students are demonstrating a fear of failure in academic environments. Research shows 

that students are less likely to take academic risks and less likely to demonstrate resilience after a 

failed attempt. Observations indicate that there are lower levels of student risk taking and 

resilience when students are not actively engaged and invested in the materials presented.   
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Correlations 

Students’ willingness to rebound from failed attempts is a critical part of the learning 

process. Students’ fear of failure can pose a problem in developing a well-rounded person that 

enters the workforce after their formative year. Fear of failure can also limit the development of 

future leaders entering the workforce, advanced academics, and branches of the military. The 

significance of this study was finding the correlation between passion-based learning and student 

risk taking and resilience. This study focused on the internal and external factors that motivate 

students in academic situations. By focusing on the correlation between passion-based learning 

and student risk taking and resilience, this study can contribute to the body of work for student 

motivation including student risk taking and resilience. 

Why do people do the things they do? What drives their behavior? Psychologists have 

proposed different ways of thinking about motivation, including looking at whether motivation 

arises from outside (extrinsic) or inside (intrinsic) an individual (Tranquillo & Stecker, 2016). 

Understanding student interests, motivations, and areas needing strengthening helps create roles 

in the systems for feedback that will support students as they deepen understanding (Portnoy, 

2019). Teachers build relationships with students to better understand what motivates and drives 

the students. The teachers can lean on those relationships and understand what motivates each 

student to create a more engaging classroom for all students.   

What is your why? What prompts one to engage in new learning? The why is the impetus 

that drove one to learn to speak a new language, play an instrument, or code long after one’s 

days as a student. This drive fuels one’s sense of purpose and passion, and motivates one to 

engage their innate curiosity in the pursuit and application of new knowledge (Portnoy, 2019). 

https://www.verywellmind.com/what-is-motivation-2795378
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As educators, it is very important that educators understand the answer to this question for each 

student. “What is your why?” is another way of asking what is one’s motivation.   

Internal Factors 

Intrinsic motivation is engaging in a behavior because one finds it rewarding. It is 

performing an activity for its own sake rather than from the desire for some external reward. The 

behavior itself is its own reward (Lee et al., 2012). This type of motivation is doing something 

for the sake of personal satisfaction. The primary motivator is internal (i.e., not expecting to get 

anything in return). One is intrinsically motivated when doing something simply because it feels 

good, is personally challenging, and/or leads to a sense of accomplishment. For example, a 

student may be intrinsically motivated to read because it satisfies their curiosity about the world 

and brings them a sense of calm (Mulvahill, 2018). Intrinsic motivation relates to a student’s 

motivation toward completing a task or goal. Mulvahill (2018) continued by explaining the word 

intrinsic means to come from inside, so it seems counterintuitive to imply that teachers can train 

a student to be intrinsically motivated. While teachers cannot change who a student is as an 

individual, they can create the optimum environment to encourage students to develop their own 

motivation muscles. Students that are intrinsically motivated can navigate through tasks and 

overcome obstacles because of their end goal or the activity itself. Lee et al. (2012) went on to 

say that intrinsic motivation is a fundamentally different type of motivation than is incentive 

motivation. Intrinsic motivation is an inherent and task-endogenous type of motivation, one that 

orients people toward an activity because of the anticipation of experiencing spontaneous self-

satisfaction during task engagement.  

What makes a child dream of being an engineer, doctor, lawyer, professional athlete, or 

chef? Could it be because the child was naturally gifted in a certain area? Was the engineer 
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naturally gifted in mathematics, which eventually led to a career in engineering? Or did the child 

have a parent or relative that was an engineer that encouraged the child to work hard in math 

class? Students are motivated by many things throughout their formative years. First, one needs 

to know what intrinsic motivation is about. Extrinsic motivation is so common in schools that 

teachers may, at first, struggle to figure out what intrinsic motivation should look like (Anderson, 

2019). Anderson continued to say if kids are not working for grades, treats, or prizes, what 

should motivate them? This may be especially hard to answer for those who grew up being 

motivated with extrinsic motivators. If praise, grades, and stickers are all one has experienced as 

ways to motivate learning, the idea that motivation can come from within might be hard to grasp 

at first. Intrinsic motivators are ones that complete us from within—they are qualities that make 

something worthy of action on its own (Anderson, 2019). The motivation that comes from within 

can serve as a driving force to help students achieve their goals and dreams. An internal drive 

caused from internal motivation can be the engine that propels a student to work through hard 

times. Internal drive can be the catalyst to overcoming adversity, working through risks, and 

rebounding from failure. Internal motivation derived from passion can keep the student 

motivated, engaged, and working toward their goal no matter the adversity they face.  

Most parents rely on the external motivational strategies passed down for eons—the 

carrot and the stick. Rewards can be effective and, in some cases, can even spark good habits. 

They can help encourage kids to accomplish short-term goals, to modify behavior, and to ensure 

corporations. They can get a kid started on something, by helping him take those all-important 

first steps (Stixrud & Johnson, 2019). The aim is to focus on the self-motivation necessary for 

the long game—the inner drive that teachers want kids to have so they commit to something and 

preserve, develop their potential, and take steps toward living the life they want to live (Stixrud 
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& Johnson, 2019). Stixrud and Johnson continued with research over the last four decades that 

has repeatedly demonstrated that incentives like stickers charts, consequences, and other forms 

of parental monitoring that are “laid on” children undermine this type of motivation. What 

educators are trying to do is to help kids to motivate themselves and to realize that they have 

learned to run their lives and seek to make them meaningful. The damage is not done 

immediately—it happens over time. Studies show that rewards for things like grades or other 

achievements can lower performance, crush creativity, and lead to bad behavior, like a 

willingness to cheat on a test or take performance enhancing drugs.  

External Factors 

For parents to give children more unstructured, unsupervised play time is to take a 

risk. Many parents worry about the potential for an accident—their kids will climb a tree that is 

too high, fall out and lose a tooth, or break an arm. Or they may poke an eye out playing with a 

stick. Or far worse—that someone will come along and snatch their child (Wagner, 2012).  

Extrinsic motivation is doing something to earn a reward or to avoid a punishment. The 

primary motivator is external (i.e., expecting to get something for completing a certain task or 

avoiding a consequence for not doing something). For example, a student studies for a test 

because they want to earn a good grade. Or they mind their behavior because they do not want to 

lose their recess. Students choose behaviors not because they enjoy them or find them satisfying, 

but in order to get something in return or avoid an adverse outcome (Mulvahill, 2018). Intrinsic 

motivation will decrease when external rewards are given for completing a particular task or only 

doing minimal work (Levy et al., 2016). External factors on motivation have been used by 

teachers, parents, and caregivers for years. If an adult needs a child to behave in a certain 

manner, they teach that behavior then provide positive reinforcement when the behavior has been 
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demonstrated. As the demands or behaviors become more important or stressful, adults provide 

larger rewards. If parents heap lavish praise on their child every time they complete a simple 

task, the child will become less intrinsically motivated to perform that task in the future (Cherry, 

2020). Often the adult in the situation increases the reward without considering if it is necessary. 

Thirty years ago, the Tooth Fairy may have left a quarter or fifty cents when a child lost a tooth, 

today the Tooth Fairy is much more generous, leaving upwards of five dollars for a tooth. The 

same holds true for students getting good grades on a test or report cards, performing well in a 

sporting event, or doing their chores. Teachers provide children a stick and carrot to chase but do 

not necessarily teach them why they are chasing the carrot.     

 Trophies, ribbons, certificates, rewards, class parties and attention are all basic forms of 

external motivation. For years, even decades, parents and teachers have been providing external 

motivation for demonstrating desirable behavior in children. Children get candy and small toys 

when they are potty training, trophies are provided to youth athletes for participation on a sports 

team, students receive certificates for making the honor roll, and students visit the classroom 

“treasure chest” if on their best behavior throughout the week. These are a few examples of the 

millions of ways that adults “dangle a carrot” for children to behave in a specific manner. The 

use of external motivators to “teach” children is a practice that has been used throughout time. 

Extrinsic motivators (prizes, treats, monetary rewards, food, etc.) compels students to do things 

they might not otherwise want to do with the promise of perspective again (Anderson, 2019). 

External motivation is not limited to children and students, adults also provide external 

motivation to other adults in the form of sales goals, bonuses, merit pay and promotions. The 

idea of external motivation is to provide a reward that is big enough or of interest to the 

child/adult to produce a desired outcome for the individual/individuals providing the motivation. 
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Anderson continues to say there are many problems with relying on extrinsic motivators in 

school. Study after study reveals that the use of extrinsic motivators decreases intrinsic 

motivation. Extrinsic motivators also decrease achievement. The problems with incentives and 

rewards are that these extrinsic motivators may encourage students to view work as optional 

because it is now transactional. (Anderson, 2019)  

External motivation in education allows students the opportunity to explore areas that 

they may not do on their own. Teachers providing rewards to students for behavior when 

searching for topics or participating in topics that they are not interested in is a successful way to 

get students to work within the structure of the classroom. Student engagement can be fostered 

through external motivation, but is it real engagement?  

Students that are participating in a task because they are “supposed to” may be engaged 

in the activity but are they engaged in authentic learning? On the other hand, students may gain a 

passion for a new topic by participating in an activity that was generated through external 

motivation.  

Research on external motivation shows that students can be motivated by external 

factors. The question that presents itself is does external motivation have staying power? Can 

external motivation continue to motivate students after the initial intrigue? Will students continue 

to work through adversity within a topic that was presented to them rather than a topic that they 

are passionate about or that they have found on their own.  

Perceptions of Teachers and Administrators 

For students to learn to be creative, there must be changes made to almost everything 

about the way lessons are being taught. More art classes cannot just be added, while the teaching 

of science and math stay the same traditional way. Students cannot just receive creativity 
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training, if they keep learning only shallow knowledge in their subjects. Students simply cannot 

be creative with shallow knowledge. Creativity requires a different kind of subject-area 

knowledge. Creative knowledge includes deeper conceptual understanding, an ability to create 

and work with explanatory models, and connecting networks of information. Creative knowledge 

is flexible and adaptable. Creative knowledge supports things in new ways, experimenting with 

new ideas and solutions, and building new knowledge (Sawyer, 2019). 

To teach and test the skills that students need, teachers must first redefine excellent 

instruction. It is not a checklist of teacher behaviors and model lessons that covers content 

standards. It is working with colleagues to ensure that all students master the skills they need to 

succeed as lifelong learners, workers, and citizens (Wagner, 2008). Moreover, teachers must 

contend with shrinking state budgets, multiple competing reform initiatives, changing student 

demographics, loss of school-based social services (e.g., health centers, counselors), and a range 

of other local conditions. These external realities amount to increased demands on teachers (e.g., 

larger classroom sizes, professional development requirements ranging from culturally 

responsive pedagogy to formative assessment data systems) in the face of reduced resources 

(e.g., loss of prep time, diminishing compensation; Furrer et al. 2014). 

Over time, warmth, structure, and autonomy support from teachers and peers not only 

operate as social resources but also help students to construct their own personal motivational 

resources by promoting positive self-perceptions of relatedness, competence, and autonomy. 

Students can draw on these resources when they encounter difficulties, coping constructively, 

reengaging with challenging academic tasks, and in general developing everyday motivational 

resilience (Martin & Marsh, 2009; Skinner & Pitzer, 2012). The bottom line is that teachers are 

forced to spend more time engaged in activities they feel compete with good teaching. In such a 
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demanding context, it is perhaps even more important that today’s teachers have tools for 

improving relationships, engagement, and motivation in the classroom, which provide some of 

the few buffers between external pressures and student learning (Rushton & Juola-Rushton, 

2008). 

Taken together, these elements contribute to a classroom experienced by all its 

inhabitants as a caring learning community focused on authentic academic work. Authentic 

academic work comprises tasks that are project based, progressive, and integrated across subject 

matter and that students consider “meaningful, valuable, significant, and worthy of one’s effort” 

(Newmann, 1992, p. 23) because they are driven by important real-world questions relevant to 

students’ goals (Newmann et al., 2007; Wigfield et al., 2006). Classrooms become genuine 

cooperative learning communities when the efforts of all members are needed and valued and 

when they are directed toward collective learning goals that include each member’s progress and 

success (Skinner & Pitzer, 2012). 

Fear of Failure 

Imagine if Thomas Edison succumbed to failure. If he had, one of the greatest inventions 

of all time, the lightbulb, might not have been invented. Or worse yet, another innovative genius 

would have come along around that time or shortly after and invented it for themself. In schools 

the dreaded “f” word continues to plague progress on numerous levels (Sheninger, 2015). An 

early established fear of failure at school can influence students' motivation to learn and 

negatively affect their attitude to learning (British Psychological Society, 2014). Sheninger 

(2015) described a need for uncommon learning in the classroom as a needed culture shock. This 

needed culture shock is intended to promote uncommon learning as the norm, not the exception. 

For this to happen the fear of failure must be removed, and the word failure itself needs to be 
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viewed from a positive perspective. Schools need to establish a shared vision where failure is 

seen as the ultimate catalyst for learning. Where once a notorious negative for holding back 

progress and change, failure now becomes the most powerful driver of innovation. Schools that 

no longer view failure as a roadblock, but an opportunity to improve just like Edison, are the 

ones that have developed transformative learning cultures where change has been embraced 

(Sheninger, 2015).  

Students across the nations are demonstrating a fear of failure in academic 

environments. Sheninger (2015) continued to say that fear of failure has become the main driver 

of instructional practices that maintain conformity, control, and the status quo. Thus, an 

innovative school culture that students and educators yearn for becomes a pipe dream at best. 

Culture shock is needed so that uncommon learning becomes the norm, not the exception. For 

this to happen the fear of failure must be removed, and the word failure itself needs to be viewed 

from a positive perspective. Research shows that students are less likely to take academic risks 

and less likely to demonstrate resilience after a failed attempt. Observations indicate that there 

are lower levels of student risk taking and resilience when students are not actively engaged and 

invested in the materials presented. When teachers can tap into student’s passions, they are more 

likely to build trusting relationships with students that will promote academic risk taking and 

more student resilience after a failed attempt. Schools need to establish a shared vision where 

failure is seen as the ultimate catalyst for learning. Where once a notorious negative for holding 

back progress and change, failure now becomes the most powerful driver of innovation. Schools 

that no longer view failure as a roadblock, but an opportunity to improve just like Edison, are the 

ones that have developed transformative learning cultures where change has been embraced. 

(Scheninger, 2015). Scheninger went on to say that removing fear of failure empowers teachers 
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and administrators to take calculated risks. Conversely, teachers themselves need to be 

empowered to take those risks. The fear of failure in schools often blocks innovation and 

creativity. The admission of failure without repercussion can free staff to experiment and try new 

approaches. The compliance and outside evaluation of education has curtailed teachers’ ability to 

provide the innovation and creative environment they need for student learning. Coherence is not 

helping students prepare for a world of innovation, creativity, and teamwork by focusing on 

compliance and individual performance (Fullan & Kirtman, 2019). 

School Setting - Effects on Student Motivation 

The current study examined the correlation between risk taking and resilience when 

participating in passion-based learning. The participants in this study were residents of 

Hunterdon, Morris, and Warren Counties in New Jersey. These western New Jersey Counties are 

in rural settings with limited to no large cities. For the purposes of this study, rural schools were 

examined, but is there a difference when examining urban or suburban locations. How would 

urban and suburban schools compare to the rural schools found in this study?  

It is predicted that by 2030, two thirds of the world’s population will live in cities, with 

only one third living in more rural locations (Lister, 2018). Public Schools First NC (2021) noted 

that North Carolina is home to two very different economic realities. Urban centers are seeing 

both financial, industry and population growth while rural areas are generally in economic 

decline. North Carolina is just one example of urban revitalization in the midst of economic 

decline in rural settings across America. These statistics, showing a trend of city living across the 

United States and the globe, leads to the question of the learning difference between students 

living in urban and rural areas. Specifically, do students in urban areas demonstrate academic 
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risk taking and resilience than students in rural settings. Is there a difference in the internal and 

external motivating factors for students living in these different areas?  

Does the learning environment play a role in a student’s ability to be motivated for 

learning? Do students in urban settings learn differently than students in rural settings? Do 

students in rural settings have different motivations and passions than students in urban settings? 

Do these passions and motivations drive students in different directions including engagement, 

authentic learning, academic risk-taking, and willingness to fail?   

School location may play a role in what motivates students, their interests, and their 

passions. The question in this study is not what motivates the students as much as will the 

students accept failure attempts, participate in academic risk-taking, and demonstrate resilience 

when provided opportunities to learn in passion-based learning. Does socio economics and 

demographics play a role in these aspects of student engagement and learning?  

Rural Schools  

Rural schools play an important role in their communities, serving many functions 

beyond education. Given their prevalence and importance in their communities, rural schools 

merit more attention than they have previously been given. They often act as the center of social, 

recreational, and cultural life in their communities (Public Schools First NC, 2021). One 

challenge for rural schools is the high level of poverty found in many rural communities. 

Nationwide, 64% of rural counties have high rates of child poverty compared with 47% of urban 

counties (Public Schools First NC, 2021). In Mississippi’s rural areas, one in four students live in 

poverty, the graduation rate is below the national average, and few students enter college with 

Advanced Placement credit (Jacobson, 2019). This poverty level in rural schools could be related 

to the lower literacy rates in rural schools. Rural school districts also face issues with small 
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classes and lower numbers of employed teaching staff members. Often educators are teaching 

multiple curriculums and subjects because of the limited number of staff members in these 

smaller districts. This can also be attributed to the teacher shortage in rural districts. In the most 

recent NAEP math and reading results, students in rural districts slightly outperform those in 

non-rural areas, but within many of those states, there are large gaps in performance between 

poor and non-poor students in rural areas (Jacobson, 2019). Similar to urban schools, poverty is a 

key factor in academic achievement, and ultimately academic risk-taking and resilience, for 

students in rural settings.   

Public Schools First NC (2021) makes a plea for rural schools to embrace place-based 

education in North Carolina. Place-based education is a way of teaching that integrates standard 

curriculum requirements with local resources, history, and nature. It allows community partners, 

the natural environment, and local history to shape instruction. Place-based education has been 

found to increase test scores across subjects and improve students’ critical thinking and attitudes 

toward learning. The goal of implementing place-based educational practices would be to tap 

into the passions and interests of the students. Adding elements of rural life into the curriculum, 

allows the students to relate to the material and ultimately increase academic achievement.  

Urban Schools 

Many Americans believe that urban schools are failing to educate the students they serve. 

Even among people who think that schools are doing a good job overall are those who believe 

that in certain schools, conditions are abysmal. Their perception, fed by numerous reports and 

observations, is that urban students achieve less in school, attain less education, and encounter 

less success in the labor market later in life (National Center for Education Statistics, n.d.). To 

confront entrenched educational practices that lead to student demotivation, poor retention, and 
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low persistence, many who teach in urban learning communities have implemented some form of 

project-based learning that situates student voice and capacity at the center of a culturally 

responsive curriculum (Ball, 2016). Ball also commented that teachers have developed their own 

ways of leading students to discover or articulate what really matters to them. Ball, a professor at 

San Diego City College, explains that many of her students are from lower socioeconomic 

backgrounds. Students in her experience have a hard time meeting outside of class because of 

jobs, children, long commutes, and so on. Many students have never been asked before about 

their passions (Ball, 2016). By adding passion into the classroom, Ball is building relationships 

with her students and demonstrating the importance of education. She is not just telling the 

students that it is important to learn, but rather is showing them through things they want to learn 

about. Project-based learning that engages student interests and talents beyond discrete 

disciplines is necessary for learners in the 21st century to solve real-world problems and learning 

communities that center student voice and capacity in the classroom are exceptionally well 

poised to facilitate this shift (Ball, 2016). 

Poverty in Urban and Rural Schools 

The research shows that there is one common theme between rural and urban schools, 

poverty plays a huge role in student achievement. Children raised in poverty experience many 

emotional and social challenges, chronic stressors, and cognitive lags due to significant changes 

in brain structure in areas related to memory and emotion, which result in lower academic 

achievement and more behavioral issues in the classroom (McKenzie, 2019). McKenzie 

continued by saying poverty is a reality today and will continue to be a significant factor in 

society. There will always be a split in society between those who have and those who have not. 

Students raised in poverty are indeed more apt to experience emotional and social challenges, 
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mental health issues, chronic stressors in their everyday life, and cognitive lags due to significant 

changes in their brain structure in areas related to memory and emotion. Children that are raised 

in poverty have demonstrated less intrinsic motivation in terms of learning and achieving a 

deeper understanding in the educational setting. This is not determined by school setting (urban 

or rural) but more related to socioeconomics. There are multiple strategies to motivate students 

that live and attend schools in poverty-stricken areas. All these strategies start with building 

relationships with students and better understanding their needs, wants, and passions. By 

including things that the students can relate to (and care about) into the curriculum, educators can 

individualize instruction and create an engaging environment that helps to shrink the learning 

gaps. Including place-based learning and project-based learning into the classroom encourages 

students to take the academic risk necessary to gain a deeper understanding and ultimately 

deeper learning.   

Teaching Practices in Urban and Rural Schools 

Student engagement and motivation are precious commodities, valuable not only to 

teachers but also to students. Engagement provides an energetic resource for coping with the 

challenges of schoolwork and promoting students’ motivational resilience (Martin & Marsh, 

2009). Student engagement is a factor in a student's willingness to take risks and demonstrate 

resilience in their learning. Regardless of the location of the school district, all students can be 

motivated by good teaching practices. Teachers that are willing to build relationships with their 

students and lean on those relationships and their students’ passions will have a much better 

chance at motivating their students regardless of school location. Building relationships with 

students is key to fostering an engaging classroom driven by student passion and motivation.   
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Student Motivation 

Urban students may be internally motivated to do well in school to move out of the city. 

While rural students may have the same motivation to move to more populated areas. Students 

may be internally motivated to be successful and give back to their communities. Internal 

motivation is individual to each student and drives them toward their goals. Both urban and rural 

students may also be motivated by external factors including prizes, gifts, or promises of high 

paying jobs in the future. These types of external factors may motivate but may have less staying 

power as a motivator then an intrinsic motivation. Studies have shown that extrinsic motivation 

produces only short-term effects, at best. One study out of Princeton University goes as far as to 

say, “External incentives are weak reinforcers in the short run, and negative reinforcers in the 

long run” (Mulvahill, 2018, p. 27). Mulvahill continued by discussing extrinsic motivation’s 

effects on student self-esteem. When children rely too much on external motivation, they learn to 

compare themselves to others and may give too much weight to other people’s opinions—"Do I 

have as many stickers as Mary? Is my teacher happy with me because I did the assignment the 

right way?” If students are always looking outside of themselves for validation, they will be 

unhappy and unproductive when that validation is not readily available, and their self-esteem can 

suffer (Mulvahill, 2018).  

Student motivation is an individual trait. It is less about the location of the student’s 

school and much more about the personality and wants/needs of individual students. Providing a 

safe and engaging learning environment is very important to fostering student passion and 

motivation. Students need to feel safe, valued, and comfortable to be vulnerable enough to share 

their passions and motivations. Schools that work for students focus less on control and more on 

trust. Most importantly, they are places where kids look forward to coming. The process begins 
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with the simple notion of putting students first to allow them to follow their passions, create, 

tinker, invent, play, and collaborate (Sheninger, 2015). 

Closure 

Student passion and risk-taking is an interesting topic with limited current research. 

Understanding what motivates students is a question that teachers have been asking for years. 

The current research draws parallels between students in rural and urban school settings 

regarding student risk-taking and resilience. The setting of the school is less of a factor than 

socioeconomic of the area. Poverty plays a big role in academic achievement for both rural and 

urban students. The research demonstrates both rural and urban students can benefit from 

passion-based learning within the classroom. Adding elements of project-based learning and 

place-based instruction, as demonstrated in the research, was beneficial to deeper learning and 

understanding for students in both settings. Building relationships with students and using the 

relationship to individualize instruction for all students increases student learning and 

engagement regardless of school setting.     
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Chapter 3: Methodology  

The purpose of this qualitative study was to examine student risk taking and resilience 

attempts while participating in passion-based learning. The study sought to identify specific 

internal and external variables that correlate directly to students' risk taking and resilience while 

participating in passion projects. Chapter 1 discussed the background of student risk taking and 

resilience. It also provided an explanation of the significance of passion-based learning as it 

relates to student risk taking and resilience. Chapter 2 looked at what the literature had to say 

about the correlation between passion-based learning and student resilience. It also examined the 

internal and external factors that influence student risk taking and resilience. This chapter looks 

at the research methods utilized in this study. At the conclusion of Chapter 3, plans for data 

analysis, ethical considerations, and discussion of the limitation of the study are shared. The 

following research questions guided the qualitative study: 

Research Questions 

1. According to administrators and teachers is there a significant correlation between 

passion projects and student risk taking and student resilience? 

2. According to administrators and teachers what internal variables are most strongly 

correlated to passion-based learning and students’ academic risk taking and resilience or 

lack thereof?   

3. According to administrators and teachers what external variables are most strongly 

correlated to passion-based learning and students’ academic risk taking and resilience or 

lack thereof? 
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Qualitative Research 

This study was conducted utilizing a qualitative method of research. Watson (2018) 

stated that qualitative research is a type of social science research that collects and works with 

non-numerical data and that seeks to interpret meaning from the data that helps researchers 

understand social life through the study of targeted populations or places. Terrell (2015) went on 

to define the qualitative method as inductive in nature. Researchers emphasized developing a 

research environment that is trusting, balanced, and ethical with all parties respecting the 

opinions and participation of others. Qualitative researchers begin with a broad area of interest or 

opportunity and actively work within the research space to interpret, create, or construct 

meaning. Emphasis is placed less on a solid literature foundation and more on working closely 

with the participants in the study to discover meaning or develop theories that could 

subsequently be tested quantitatively.   

Qualitative research is a type of research that answers questions related to why or how a 

certain phenomenon may occur, rather than how often it occurs (Berg & Lune, 2011). Terrell 

(2016) also discussed that in qualitative research, researchers collect text-based data to answer 

the Five Ws (Who, What, When, Where, and Why), questions that grade school teachers insisted 

students learn. Researchers do this in three ways:  

• Exploratory research is used to investigate social life. 

• Descriptive research allows researchers to describe social life. 

• Explanatory research allows researchers to explain an aspect of social life. (p. 146) 

 According to Cruz and Tantia (2016), “Qualitative research methods are not a variation 

of an experiment but are based on a very different philosophical perspective that gives credence 

to different ways of knowing” (p. 81). There is an expectation that the participants have been 
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selected due to the fact information that would be relevant to the research. The central question 

for selecting participants is not how many there are but who they are. The research is bound by a 

specific context and not a generalized population, as in quantitative research. Korstjens and 

Moser (2017) expanded this definition by stating that qualitative research attempts to provide 

comprehensive knowledge of real-world problems. They suggested that the “reality we perceive 

is constructed by our social, cultural, historical and individual context” (p. 2). Furthermore, 

capturing the emotional influencers within their natural setting could enhance research in a 

manner unattainable by quantitative research.  

Research Design 

There are six commonly used qualitative approaches utilized by researchers. The current 

study followed a phenomenological study approach. A phenomenological study is defined as the 

description of what an experience means to a person, or a small group of people, who lived the 

experience, and is/are able to retell the story of that experience (Moustakas, 1994). Patton (2001) 

explained the phenomenological study as being based on “The assumption that there is an 

essence or essences to shared experience” (p. 106). These essences are the core meanings 

mutually understood through a phenomenon commonly experienced. The experiences of 

different people are bracketed, analyzed, and compared to identify the essences of loneliness, the 

essence of being a mother, or the essence of being a participant in a particular program. The 

assumption of essence, like the ethnographer’s that culture exists and is important, becomes the 

defining characteristic of a purely phenomenological study.  

Because this study focused on specific experiences and observations of teachers and 

school administrators that regard a singular topic or experience, a phenomenological study 

approach was most appropriate. In phenomenological research, the researcher is trying to 
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determine the perceptions of the participants of a given phenomenon. A phenomenological study 

was also determined to be most appropriate because the researcher targeted the lived experiences 

of the participants. Phenomenological study is designed to describe and interpret an experience 

by determining the meaning of the experience perceived by the people who have participated in 

it. The key question is what is the experience of an activity or concept from the perspective of 

participants? The central question of phenomenological studies aims to determine the essence of 

the experience as “perceived by the participant.”  

Participants and Sampling 

In most instances, researchers use nonrandom sampling for qualitative studies. In those 

cases, the size of the sample, and the way it is created, is defined by the objectives of the study 

and the characteristics of the population (Terrell, 2016). Purposeful sampling requests that the 

researcher identify the sites and participants based on specific criteria (Creswell, 2014; 

Schwandt, 2007). For this study, participants included teachers and school administrators in New 

Jersey public school districts. The teachers or school administrators participating in the study had 

experience implementing passion projects or passion-based learning in their classrooms or 

schools.   

Purposive Sampling, also called intentional sampling, is just as the name implies: it is a 

sample chosen “on purpose” because those samples meet specific criteria. This type of sampling 

is used in many qualitative studies to allow the researcher to identify small, specific groups to 

work with (Terrell, 2016).  

The researcher utilized semi-structured interview methods while collecting data from 

participants. Watson (2018) suggested that “the most common method used to generate data in 

qualitative research is an interview which may be structured, semi-structured or unstructured” (p. 
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3). Utilizing a semi-structured interview method allowed the researcher some latitude to ask 

follow up questions and add clarity to participant responses. Terrell (2016) described how semi-

structured interview questions allow for the researcher to ask follow up questions to participant 

responses during the interview. Terrell (2016) explained,  

In qualitative research researchers generally find that the research is conducted from an 

emic perspective (insider perspective) by direct involvement, collaboration, and 

interaction with the research participants. Because of this, qualitative researchers can be 

viewed as their own data collection tools. While a given research method may call for 

resources such as interview guidelines, recordings, and other text-based resources, it’s 

ultimately the role of the qualitative researcher to immerse him or herself directly into the 

study and collect the data he or she needs. (p. 115).  

Participant Selection/Recruitment/Archival Data   

Teachers and school administrators were contacted through email and Twitter. Willing 

participants were invited to participate in an interview with the researcher. The researcher 

recorded and transcribed all interviews utilizing Google Transcribe Software. This program 

recorded and produced transcripts of all interviews. All transcripts and research materials were 

safely secured on USB drives and stored in a filing cabinet in the researcher’s home.   

All participants that volunteer to participate in the study were interviewed by the primary 

researcher. Data was collected through personal interviews of individuals that share a 

phenomenological “lived experience.” Those being interviewed in this study have first-hand 

experience working with passion-based learning in their classrooms or schools. The interviews 

were designed to gain detailed experiences as perceived by those who experienced it. 
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Instrumentation 

Much different than in quantitative research studies, there is no attempt to pursue and 

utilize instruments that meet the standards of reliability and validity. Hammarberg et al. (2016) 

stated, “in qualitative research, the researcher is the instrument, and ‘subjects’ become 

‘participants’ who may contribute to data interpretation and analysis (p. 499). Qualitative 

researchers defend the integrity of their work by trustworthiness, credibility, applicability, and 

consistency  

Data Collection Procedures 

This qualitative research study utilized interviews with school administrators and teachers 

that have experience with passion-based learning in their classrooms or schools. The researcher 

assigned identification numbers to school districts and participants (Ex: D1A1, D1T1, D2A1, 

D2T1). These identification numbers were utilized to protect the anonymity of participating 

teachers and administrators.  

This study included personal interviews to gather information and detail participant 

experiences while participating in passion-based learning. The researcher conducted an in-person 

or virtual interview, utilizing Zoom, to collect the data for the study. The location for the data 

collection was determined by the teachers and school administrators participating in the study. 

Due to social distancing regulations and limited visitors permitted in schools, most participants 

elected to participate in these interviews virtually. 

Data Analysis 

 Phenomenology results are presented in a composite description that presents the essence 

of the phenomenon. The researcher should come away from the experience with a better 

understanding of another’s experience. The first principle of analysis of phenomenological data 
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is to use an emergent strategy, to allow the method of analysis to follow the nature of the data 

itself. The research followed the nature of the data itself by utilizing bracket judgments.  

The researcher is the instrument for analysis across all phases of a qualitative research 

project (Starks & Trinidad, 2007). Bracketing is a key part of some qualitative research 

philosophies, especially phenomenology and other approaches requiring interviews and 

observations, such as ethnography. Also known as "mind mapping" or "phenomenological 

reduction," this process intends to develop a "non-judgmental research team" whose objectivity 

about the participants and the material will not impede the perception of the phenomenon at the 

heart of the study (Spirko, 2019). Bracketing is a method used by some researchers to mitigate 

the potential deleterious effects of unacknowledged preconceptions related to the research and 

thereby to increase the rigor of the project.  

Given the sometimes-close relationship between the researcher and the research topic that 

may both precede and develop during the process of qualitative research, bracketing is also a 

method to protect the researcher from the cumulative effects of examining what may be 

emotionally challenging material. A lengthy research endeavor on an emotionally challenging 

topic can infuse the researcher with its inherent challenges, render continuing research an 

arduous endeavor and, in turn, skew the results and interpretations. While bracketing can 

mitigate adverse effects of the research endeavor, importantly it also facilitates the researcher 

reaching deeper levels of reflection across all stages of qualitative research: selecting a topic and 

population, designing the interview, collecting, and interpreting data, and reporting findings. The 

opportunity for sustained in-depth reflection may enhance the acuity of the research and facilitate 

more profound and multifaceted analysis and results (Tufford & Newman, 2010). 

• Arrange a pre-interview with the research participant(s), individually.  
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• Explain this informal pre-interview is intended to help both explore and isolate the 

researcher’s preconceptions about the subject of the research.  

• Ask each participant broad questions about the context of the research subject and 

encourage them to ask the researcher questions. (Spirko, 2019) 

• Answer the participants' questions thoroughly and frankly; conceive of this interview as a 

conversation, rather than a one-sided information-gathering exercise. 

• Write reflections after each of these pre-interviews. 

The researcher practiced reflexivity to minimize bias while interrupting the research date. 

Reflexivity is an ability to evaluate oneself. It is important for reflecting on biases and 

preconceptions so that the research does not end up twisting around research data and making 

biased interpretations about the date.  

Summary 

This chapter discussed the methodology and theory about the retrieval of analyzed. The 

most significant point of discussion was the implementation of a qualitative research method. 

While not as popular as the quantitative method, supporters of the qualitative method cite its 

holistic approach and its ability to provide context to data that quantitative studies fail to deliver 

(Kunz, 2020). Kunz continued by saying critics of qualitative studies reference its vulnerability 

to bias as a weakness. In order to produce data analysis that withstands validity and reliability 

assessment, qualitative researchers are required to do more than “crunch the numbers” that 

separates qualitative from quantitative. All research was collected through personal interviews 

and analyzed through a bracketing technique. Prior to data collection, all participants were made 

aware of any risks provided by participating in the study. Chapter 4 further details the analysis of 

that data collected in this qualitative study.    
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Chapter 4: Interview Process 

 The interviews of the Hunterdon, Morris, and Warren County Public School Teachers 

and Administrators were conducted between May 11, 2021, and May 27, 2021. The dates and 

time of the interviews were selected by the participant. The participant also determined if the 

interviews would be conducted in-person or virtually via Zoom. The participants that selected in-

person meetings determined a location that was comfortable and convenient to them. This 

research utilized a purposive sampling methodology where the participants were selected by the 

researcher. According to the Lavrakas (2008), a purposive sample, also referred to as a 

judgmental or expert sample, is a type of nonprobability sample. The main objective of the 

purposive sample is to produce a sample that can be logically assumed to be representative of the 

population. This is often accomplished by applying expert knowledge of the population to select 

in a nonrandom manner a sample of elements that represents a cross-section of the population. 

 The researcher referenced has 16 years’ experience in education, 5 in an educational 

leadership position, a Master of Education in Sport and Recreation Administration, A Master of 

Science in Education Leadership and multiple NJDOE Teaching Certifications as criteria for 

selecting highly credible participants to contribute to this survey. A determination was made to 

conduct the interview process utilizing a semi-structured format. Adams (2015) suggested that 

semi-structured produced effective results when the researcher is anticipated to: 

• Ask probing, open-ended questions and want to know the independent thoughts of 

everyone in a group, 

• Ask probing open-ended questions on topics that respondents might not be candid about if 

sitting in a focus group, 
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• Conduct formative program evaluation and want one-on-one interviews with key program 

managers, staff, and front-line service providers.  

The interviews were structured to have three separate and distinct components:  

• Introduction 

• Taped Scripted Questioning 

• Debriefing  

Overview 

 Each interview included an overview section of the interview. During the overview 

section of each interview, the research welcomed the participant and explained the process that 

would be utilized during the interview. At this point in the interview, the researcher also 

reminded the participant of the minimal to no risk that the participants would incur by 

participating in this study. Each participant was also assigned a code name for the study to 

ensure their anonymity. The code names were assigned utilizing a district number and 

administrator/teacher number for that district (ex: D2A1 or D4T2).   

Taped Scripted Questioning 

 All the questions that were developed for this study were peer reviewed by doctoral level 

academics and education professionals. The questions were developed as means of studying the 

following overriding research questions:  

1. According to administrators and teachers is there a significant correlation between passion 

projects and student risk taking and student resilience? 

2. According to administrators and teachers what internal variables are most strongly 

correlated to passion-based learning and students’ academic risk taking and resilience or 

lack thereof?   
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3. According to administrators and teachers what external variables are most strongly 

correlated to passion-based learning and students’ academic risk taking and resilience or 

lack thereof? 

 The interviews were conducted at a time and place convenient to the participant. All 

interviews were recorded on an Apple iPhone. The recordings were transcribed utilizing Google 

Transcribe and coded utilizing Delve Tool coding software.    

Debriefing 

 At the conclusion of all the interviews, the researcher stopped recording and answered 

any questions presented by the participant. This time was also used to follow up on any 

information of interest collected during the interview process. During the debriefing segment of 

the interviews, the participants were thanked for their contribution to this study.   

Themes 

 These scripted interviews, utilizing semi-structured questions, were coded with Delve 

Tool Software to establish patterns and themes within the responses of the research participants. 

The coding process initiated with deductive coding. Deductive coding in qualitative research is a 

top-down approach to coding. The data in this study was initially coded utilizing the scripted 

questions that were asked of every research participant. The researcher continued to code the 

data utilizing the following coding methods: 

1. Descriptive: Finding themes in data utilizing commonly used words and phrases 

2. In Vivo: The language used by the participants reflects their perspectives and actions 

3. Process: Commonly used action words in interview transcripts 

The coding process revealed the follow themes for this qualitative study: 

1. Importance of Student & Staff Risk Taking & Failure 
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2. Passion Project Strategies for Schools and Teachers 

3. Role of Physical Space on Student Risk Taking and Failure Attempts 

4. Students Response to Real World Problem Solving 

Theme 1: Importance of Student & Staff Risk Taking & Failure 

The following questions were asked of each participant during their semi-structured 

interviews that detailed their thoughts on the importance of student and staff risk taking and 

failure. 

1. Do your staff members (or you) understand the importance of risk taking and failure 

opportunities for the students in your class/school? Explain? 

2. Do your staff members (or you) understand the importance of risk taking and failure 

opportunities for the adults in the class/school? Explain? 

3. How do your staff members (or you) model risk taking and failure in the classroom? 

4. To what level are the teachers empowered to run passion projects in their classrooms? 

5. How do you elicit teacher buy-in for passion projects? 

Each of these questions were explored as it related to possible correlation of passion-based 

learning and student risk taking and resilience.  

Question 1 

“Do your staff members (or you) understand the importance of risk taking and failure 

opportunities for the students in your class/school? Explain?” 

 This question was asked of all participants to gain an understanding of the thoughts of 

teachers and administrators on the importance, or lack of importance, placed on student 

academic risk taking and failure opportunities within each participant’s school.  
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Participant Response 

D1A1: I think so because part of our mission is creativity. And creativity oftentimes is not 

something that is a linear path and sometimes you take a step back to move two steps forward. 

D1T1: Absolutely. I'm a stem teacher, so it's all about you learning from your mistakes. OK, that 

didn't work, but it should only drive you to try again and improve on whatever that was. So, it 

really is so true if they don't fail, if they don't get it wrong, if they don't make that mistake, then 

there's no problem solving happening. If you succeeded the first time and say it was by accident, 

what is your takeaway?  

D1T2: I think so. I think that we have a lot of opportunities here that are not the norm. We had a 

teacher here that decided one year she wanted her students to build boats out of cardboard and go 

to an indoor pool and see if it would float while they were in it. What a huge risk you then may 

have kids that might be apprehensive about swimming or being in a pool with others and seeing 

that their boat might fail. But you know part of the lesson is you must just try and see what pans 

out while encouraging them. It's OK if you learn from it and you do it again. And it was one of 

the most successful programs. That was out of the box that she thought of doing. That's just one 

example of many things that I think as a staff we do to kind of encourage risk taking in a very 

positive way and you grow as a student. 

D2A1: Yeah, I believe the staff members understand that they need to take the student’s need to 

take risks and challenge themselves, and that's how you're going to have learning opportunities. 

Better you’re understanding and your content knowledge. 

D2T1: Oh yeah, I do. I think that if students leave the K-12 system never having taken academic 

risk, then when they get to college, there it's going to be such an unfamiliar experience. They're 
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going to have to understand what it's like to take risks to fail. To be able to get back up and keep 

going and learning and making modifications so that they can be successful. 

D3A1: Well, I think over time, they probably recognize those things. I think some probably 

recognize that better than others. You know it kind of depends on how much you care about what 

you're doing with the kids, how much you recognize that. 

D3T1: I guess. I think we, as teachers, kind of must know the importance of it. Come to know 

that it's important for them to take risks, but also know that they might have that fear of being 

embarrassed. They're not wanting to take that risk, so at least for myself, I would assume that the 

other teachers felt the same way with that. 

D4A1: I think yes. Obviously, there's always some who do it better than others and some who 

are more willing. Something that's also kind of their own self-confidence and their own view of 

themselves, but I think we try to continually reinforce that you know it's OK for us to mess up. 

Sometimes, I'll purposely get a math problem wrong just to kind of see how the kids react. I 

would say that they are aware of it, some do it better than others though. 

D4T1: Absolutely, especially this year with technology. I mean it's been quite an interesting year 

and the kids are like, well, what's going on? Why isn't this working? I'm like this is an example 

of things not going your way. We plan something and we try to implement it and there's no 

internet or the kids can't access it. They see it firsthand this year for sure. 

D5A1: I think that they do, and I think we haven't had a normal year. This is my second year 

here and we haven't had a normal year yet, but I think I make it very clear to my students and to 

my teachers that I want them to try new things. I want them to take risks.  

D6A1: I personally would say to the full extent, no. 
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I think that if you ask them if it is important to fail and ask them to reflect on their life, they're 

going to say yes, of course. It's how I learned my greatest thing and you are never great at 

something the first time. But I think that sometimes, I'll speak for middle school, the need for 

control in the classroom and sometimes for teachers. It's the need for perfection and having 

things go a certain way, like a prescribed way. They would prefer that then. What they view as 

chaos, so I feel like if they're giving those students the opportunities and they're not in full 

control of that path for the student, they feel out of control and they're not willing to do that. 

D6T1: No answer provided 
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Figure 1 

Perceptions of the Importance of Student Risk Taking and Failure 

 
 

 

Question 2  

“Do your staff members (or you) understand the importance of risk taking and failure 

opportunities for the adults in the class/school? Explain?” 

 This question was asked of all participants to gain an understanding of the thoughts of 

teachers and administrators on the importance, or lack of importance, placed on risk taking and 

failure opportunities for the adults in the classroom.  
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Participant Response 

D1A1: Yes, and they are not afraid to try a new piece of technology or to teach a new unit if it is 

what they feel is the best thing for students. 

D1T1: Oh, absolutely our 8th grade science teacher does a lot of experiments, and they don't 

always work out as planned. And I think the kids' takeaway is that things don't always work out 

as planned, but you're learning from that opportunity now.  

D1T2: Absolutely. I think we're a supportive staff and there are some things we try that fail. We 

have tried programs that just haven't been that great and we kind of build on it and improve. 

Often the first time you do something you know that you must improve it and do it better, and I 

think part of it is the administration being supportive of that. I think that we have a very 

supportive administration that encourages you to have ideas, try them, and if they don't really 

work, we'll try it again. So, I think that the administration also must be open to that risk taking 

for you know, the staff and teachers to take those risks. 

D2A1: I think this year is a perfect example that they had to implement a technology stream into 

the classroom and they're very comfortable now with knowing things may not go exactly the way 

that you've planned. But I think they're more comfortable and understanding of the importance of 

taking risks and not being afraid to fail when they have that support from the administration. So, 

you see them taking more risks and trying new things given the situations that we're faced with 

this year. 

D2T1: No answer provided 

D3A1: Well, I think that yeah. I do feel like our professional development the last few years has 

been addressing that in the avenue of the steam concept that you're not going to have all the 

answers and it's OK to not know the answers, but to keep searching for what an answer might be. 
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So yeah, I think they're getting there. I think that's something you always want to impress upon 

people. It's OK to take risks. You need to go out of your comfort zone. 

D3T1: I guess. I think, as a teacher, you kind of must know the importance of it. Come to know 

that it's important for them to take risks, but also know that they might have that fear of being 

embarrassed. They're not wanting to take that risk, so at least for myself, you know, I would 

assume that the other teachers felt the same way with that. 

D4A1: I think that they would say that they get it, but I don't know that I truly believe they get it 

on a day-to-day basis. So, I think in theory they understand it and get it. But I think it's easier 

said than done a lot of times. 

D4T1: Sure, I'm always pointing out when things don't go right and I don't ever hide that from 

them because I always tell them I'm human, I make mistakes, and when things don't go the right 

way, I've got to figure out y how to how to fix it. 

D5A1: Yeah, I do think some of them do. Even though we were in this environment, I think a lot 

of teachers took a lot of risks this year. Trying things, they kind of had to because this has never 

been done before, so I think that my teachers feel like they're OK to take more risks and try more 

things in our school. 

D6A1: I would say before COVID no. I do think COVID brought a new way of thinking because 

they were forced to take a rest. They didn't have an option. They were also forced to fail, like 

trying out different platforms, trying out virtual learning Before COVID did they think it was 

important, yes. But did they do it? I don't think so. They stayed in their lane, and they stayed 

with what was safe for fear of undenounced reasons, but I think post COVID they do. I think a 

lot of them have grown and they can easily tell you how a bunch of their recent failures have 

turned into successes. So, I think there would be a bigger buy in now. 
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D6T1: So, I feel that I take risks in my classroom. I step outside the box. I let them see me make 

mistakes. I don't make a big deal when there are mistakes made. It makes for a much more laid-

back classroom. I fail all the time and I let them see it. And you don't fail unless you take a risk, 

right? But that's me. I don't know that all teachers feel that way. I think that just like children, 

adults are very different, and some people don't feel comfortable with that. But I do. 
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Figure 2 

Do Teachers and Admin Understand the Importance of Adult Risk Taking and Failure in the 

Classroom  

 

 

 

Question 3  

“How do your staff members (or you) model risk taking and failure opportunities in the 

class/school? Explain?” 

 This question was asked of all participants to gain an understanding of the techniques and 

processes that the teacher has in place to model academic risk taking and failure for the students 

in the school/classroom.   
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Participant Response  

D1A1: Yeah, an example would be when we worked on our strategic plan. One of our items 

again was creativity. To that end, to start the school year we built a hovercraft and we 

demonstrated it by an adult riding on the hovercraft in the gym in front of the whole school. To 

show that it is OK to try and do things even if you're not sure they are going to work. 

D1T1: No answer provided 

D1T2: Yeah, I mean, I'm just thinking about my ELA classes, and you know, I model with 

writing. Sometimes I tell them that writing was very difficult for me as a student, and sometimes 

I would just write down whatever comes to mind to get it down on paper and then I go back and 

revise. So, I mean, I show them that this is how it works for me. Sometimes I get ideas down on 

paper and then I go back. You know, sometimes I'll write a whole paragraph and realize that I'm 

going in the wrong direction, and I have to start over. I let them know that sometimes I make 

mistakes and I think not bringing attention to it and saying that it's OK. 

D2A1: So, a teacher has implemented new technologies and obviously technology doesn't go as 

planned all the time, so you can see that when a teacher does something that doesn't always work 

the way they anticipated, they always say, OK, well, we can always pivot to this or here's our 

backup plan, or oh, let me try this to make it work so think it's good because the teachers are 

modeling that things don't always work and it's OK to fail and then the students will. And then in 

turn become more comfortable. 

D2T1: Probably just through my personal interactions with me telling them about my own 

personal experiences.  

D3A1: Well, I think mainly by talking through a problem or you know whether it's a math 

question or language arts assignment, kind of walking through telling them what they're thinking 
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and modeling it well, how do you model it? I guess verbalizing it. Letting the kids know what 

you're thinking as you're going through a problem. 

D3T1: Building a classroom community is one of the biggest things because when they feel 

comfortable with each other and you know they do not have that fear of embarrassment, then 

they are more likely to take risks. So, in the beginning of the year or for, you know, the first half 

of the year. I will purposely make mistakes and have them correct me. Whether it's in math or 

writing, reading, or spelling things wrong and have them check it so that they can see our teacher 

is human too. She makes mistakes. We all make mistakes. We read a lot of books about how it's 

OK to make mistakes, how everybody makes mistakes, and that's how we learn. We really 

should celebrate our failures as much as our success. So, if somebody gets the wrong answer, we 

don't focus on the wrong answer. We focus on the fact that they tried, they took a chance, and it 

might not be the right answer, but they took a chance and they volunteered. When nobody else 

did so. Celebrating those failures and celebrating the risk that they're taking too. I think really 

makes a big impact on their fear of failure. 

D4A1: You know in terms of the passion-based project, I'd probably play a little bit more. I think 

otherwise when you're tied to a pacing guide in the curriculum, like sometimes you feel like 

you're very structured and rigid and set in your ways there. So, I would say probably not often. 

D4T1: No answer provided 

D5A1: I feel like no, I mean. Now they don't explicitly say they're doing it. I think it's more of 

something that they feel free and empowered to try new things and are willing to try new things 

if it works, it works. It doesn't work, they'll reflect on it and maybe fix it or tweak it. I don't know 

if they explicitly communicated to the kids like I'm taking risks here, it's more of an approach 

that they have towards teaching. 
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D6A1: Recently I've witnessed it with a staff member. I guess it would be more through 

conversation about flipped classrooms. So, this teacher was trying flipped classrooms and openly 

talked about a lot of his failures, and he realized they were failures through his own reflection, 

but also getting the voice of the kids. But his willingness to stick through those failures. Now, if 

you talk to him, it has completely changed his outlook and his ability to teach, so I think he's a 

good example of that. I would hope that staff members model their failures by talking the kids 

through it. When I was covering a few classes, I was very open about the fact that I didn't know 

how to do something. I needed help. We worked through it together, but I can't say for certain 

that that's what's happening in the classrooms. 

D6T1: I don't necessarily know that I would set it up and model it. I think it just comes 

organically throughout my teaching and how I just have that presence in the classroom. I made a 

mistake. I call myself out. I laugh at myself a lot. I allow the kids to laugh, and you see that 

making mistakes and failure and risk taking is all a part of learning. When there's something new 

that I am learning with them, I will verbally model exactly what I'm thinking in my head so they 

can hear my inner monologue and let them know that they're not so different from an adult who's 

learning something new. I do that. I also can say that. Even just not with myself, but with the 

kids, I will push them a little bit. You know, if I see somebody clamming up or not wanting to 

take a risk, I'll make it fun. I'll laugh. I'll get up there with them. I'll say we'll do it together; you 

know. But that's just a personality style of mine I think too. 
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Figure 3 

Risk Taking and Failure Strategies Modeled by Teacher 

 

Question 4  

“To what extent are you (or teachers in your school) empowered to use passion-based 

learning and passion projects in the classroom?” 

 This question was asked of all participants to better understand if the educational 

professionals, in this study, feel enabled to offer passion-based learning opportunities to their 

students. Do these administrators and teachers feel that they are supported by others in the 

district to provide their students with passion-based learning?  
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Participant Response  

D1A1: They are empowered to their comfort level. You know, if a teacher in their 

developmental and readiness continuum is not able to run creative and passion projects then 

that's probably not the best thing for that class at that point in time. But as soon as they're ready, 

yes. And we also have extra avenues for kids to work on passion projects outside of the typical 

classroom. Through the elective process or clubs and activities. 

D1T1: No answer provided 

D1T2: They are empowered 100%. If you have an idea and you have a plan and it's something 

that is cost effective it's 100% supported. I think part of the reason we're so supported is that we 

think about everything (plan) like how do you structure a program, what are the pros and cons? 

How do you manage some of the risks that go into it? I proposed a walking trip to try to get kids 

out of the classroom and it was 100% supportive and we talked about safety and how we could 

manage a larger group to go downtown, and some combined activities with literature, math and 

science. It was just kind of a last-minute thing, and I was totally supported.  

D2A1: In a typical year, I would say that they're more empowered than this year up, just given 

the restrictions that we've talked about, but I do think that they're going to need more support to 

be more empowered to implement passion projects. 

D2T1: I think our administration overall is very supportive of teachers utilizing new 

instructional strategies, incorporating any type of best practice. If teachers are incorporating 

those types of strategies and they're empowered to, you know, take control of their classroom, 

then the teachers can empower their students to take control of their learning, and I think it's just 

kind of cyclical. 

D3A1: No answer provided  
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D3T1: I think it's high up, you know, we have our curriculum that we follow, but I think that he 

does encourage us to kind of add our own things into the curriculum and anything you use to 

help engage students. Passion projects are a way to engage students, so I would say. 

D4A1: I think they have complete freedom, if they're willing to kind of build it in. Passion-based 

learning is assumed to be part of their schedule on a weekly basis. It is scheduled one hour a 

week. They are free to let the kids explore. Some teacher's guide it a little bit more and have the 

whole class focus on a specific theme or topic. Other ones say here you go, you do whatever it is, 

so that's kind of up to the individual teachers, so I'd say they have pretty much complete freedom 

at that point. 

D4T1: It is expected for us to do passion projects. But again, like I said, I really do enjoy it. 

D5A1: Well, I think it's loud and clear that I'm open to teachers trying anything. I haven't 

explicitly used the term passion projects, but my teachers and I have spoken more about thinking 

outside the box and trying new things. They give kids more choices. I don't think you start with 

passion projects necessarily. I mean you can, but I think you can certainly let them do it, but I 

think there's sometimes you have to slowly introduce [passion projects]. 

D6A1: Well, first and foremost in our district the administration encourages it, so they're given 

full support and a green light and trust to go for it. I think if you have a leader that believes in the 

power of risk taking, then the teachers feel safer to try that. But also, our teachers have been 

provided the tools and the education, so they've gotten the support from the administration. 

They've gotten the green light, but they've also been provided books. They've been provided 

professional development. They've been provided opportunities for Q&A for a popular author 

that talks about passion-based learning. So, they have the tools. It's now in their hands, really. 
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D6T1: I think, yeah, I believe that we have the leeway to be able to do anything that's going to 

get the kids to learn what we want them to learn? I think it's welcomed. I think that it is what the 

administration is looking for because it's a positive. It makes for a positive learning environment 

when kids are engaged, they're learning, and I think that we at this school allow for that.  

Figure 4 

Are Teachers Empowered to Utilize Passion-Based Learning 

 

 

Question 5 

“How do the administrators in your district (or how do you) elicit teacher buy-in for new 

concepts, programs, or initiatives?” 

 This question was asked of all participants to better understand how district 

administration encourages teachers to utilize passion-based learning or passion projects in their 

classrooms. How do the administrators encourage teachers that are reluctant to participate or step 

outside of their comfort zone?   
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Participant Response  

D1A1: You can have them work with a teacher who is comfortable. And try to find some shared 

professional development. For example, our artist in residence projects that we worked on for 

several years. The springboard for that was at Princeton University and their Arts and Education 

Program, we brought several teachers down there, and it was through that shared experience that 

teachers at all different readiness levels were engaged in common projects. 

D1T1: I'll tell you what gets them by in this building. They've become tradition and I feel like 

OK; we're going into 4th grade. We're doing immigration, so we have an immigration simulation 

day and it's kind of to be expected, not only from the teachers but also from the parents. They're 

like, oh, this is the grade where you do this. Because you know your older brother or older sister 

did it. So, for us the other by-in has been the themes. Could be the water theme and then every 

class and every teacher were encouraged to not only find a way to put water into that lesson, 

whether it be walking down to the Red Mill and launching pumpkins or floating boats down the 

river or testing the water.  

D1T2: Having a group of teachers do more together and talk about it. Make it become your own 

instead of it being handed down from administration. That's why we usually have themes per 

year.  

D2A1: Well, first, being transparent with what we're envisioning, I think is very important, so 

the teachers know the expectation and then once you're transparent and you have teachers, some 

teachers are already doing this, and by using those teachers as a resource for other staff in your 

building. I think it promotes buy-in because when someone is doing a good job doing it and 

you're praising them for that and you're using them as an example. I think that will promote the 

buy-in from the other staff members. 
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D2T1: I would say through just modeling it personally, getting teacher discussions potentially 

turnkey their own experiences. Allow teachers to lead professional development days that we 

have in the district showing what's going on in the classroom and the successes that a teacher has 

had with developing and integrating passion-based learning into their own curriculum. I'm just 

talking about those experiences showing examples of student learning with their colleagues, and 

I think if you do that then you're going to inspire others to take a risk and incorporate it into their 

classroom. 

D3A1: Well, I think professional development is sometimes offered to those that want it. If they 

don't want it, they don't necessarily have to take advantage of it.  

D3T1: I guess just flexibility, encouragement, and any kind of engagement. I feel like I can be 

creative with what I do in the classroom if I'm following the curriculum and standards and all 

that, but I feel like he allows and kind of encourages you to add your own spice to your lesson.  

D4A1: Sure, so I wasn't here for the original buy-in, so I'm not sure. It takes time. Anything that 

teachers do takes time, you have to kind of be willing to put it out there and celebrate when 

things go well and celebrate when they don't go well. And kind of be open and highlight those 

good moments, those teachable moments, whether they are positive or not. Have the teachers 

collaborate and work together and share out their findings or their highlights or whatever it might 

be working  

D4T1: Kind of sharing your experiences as a teacher, and I think in our grade level meetings we 

talked quite a bit about what is working and what is not working,  

D5A1: I have a real issue with the term buy-in because I almost feel like if you're making a 

teacher buy in, they're doing it for you and not for them or the kids. OK, so I don't make them 
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buy-in. You know they're going to find their own way to be effective, hopefully. And I'll 

supervise that to provide meaningful learning experiences for these kids. 

D6A1: For buy-in you got to get the tools, the education, the support so we have that in place but 

that's only going to get you so far. I think that you must get on their playing field, so you must 

encourage them to try something in their own comfort zone.  

D6T1: That's an interesting concept because I think that people are afraid of what they don't 

know, and I think the more that you can model it even if it's just in your own classroom or 

around the building, they'll get interested in it when they see success.  

Figure 5 

Eliciting Teacher Buy-in 
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Theme 2: Passion Project Strategies for Schools and Teachers 

The following questions were asked of each participant during their semi-structured 

interviews that detailed their thoughts on strategies for schools and teachers to implement 

passion projects into their schools.  

1. What recommendations would you make to anyone that was planning to start a passion-

based learning curriculum in their school? 

2. What are the biggest successes that these schools will experience? 

3. What are the biggest hurdles that these schools will have to overcome? 

4. How would you explain, to a new school/teacher to passion projects, what a successful 

project looks like? 

5. How would you explain, to a new school/teacher to passion projects, what a failed project 

looks like? 

These questions were designed as means of providing clarity to the major success and 

hurdles that accompany starting passion-based learning curriculums in schools. Interview 

participants were provided an opportunity to explain their visions of what a successful passion 

project looks like and what a failed passion project looks like.   

Question 1  

“What recommendations would you make to anyone that was planning to start a passion-

based learning curriculum in their school?” 

 Interview participants were asked to reflect on their experiences with passion-based 

learning and make recommendations to other teachers or schools that were considering 

implementing passion projects into their curriculum. 
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Participant Response  

D1A1: Train the staff so that they understand what is the vision of passion? Base learning from 

there, provide whatever resources are needed for it to be successful in the first year. If it's not 

successful the first year, you are in trouble. Invest in it. You know front heavy front-end 

investment. 

D1T1: Look at your community and see what your community is passionate about like when we 

decided to do our makerspace over again, we got the community involved to see what mattered 

to them and we could get support from the community. Communicating with the students asking 

what their interests are, what they would like to do if they could do anything at all in the world to 

fix a problem, or what's something that bothers them. 

D1T2: No answer provided 

D2A1: I would say to be transparent with the staff on expectations. Provide time for teachers to 

observe one another, implementing passion-based learning so they understand what's going on in 

different comfort levels? To become more comfortable with implementing passion-based 

learning. Because when something is new there could be that hesitation and you want to provide 

them with comfort and support during that time. So, to make sure that they have the support that 

they need including training and professional development. 

D2T1: Give the students a framework so that they have some sort of guidelines for them to 

follow, but then once they have the framework and they know what's expected, because they still 

want to do well, we've kind of trained our students to follow formats. Unfortunately, where you 

know if we give them too much choice there it could be very difficult for them. It's something 

that has to be learned. 
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D3A1: Don't do it in isolation. Get started with the idea, but then after the idea is there make sure 

that you have the key people involved in that curriculum. Support the staff. 

D3T1: No answers provided 

D4A1: I would recommend trying to get as much teacher buying as possible. I would potentially 

start with smaller groups. Some of those staff members who you know because classrooms are 

really set up to succeed with this and can also kind of get their colleagues on board and really 

kind of sell things to them. I think it is important and I think it must be a larger staff wide picture 

in terms of risk taking that failure. I think that the overall message and theme must be something 

that's already in place. 

D4T1: I would say that I wish they had a budget for materials. Again, I keep coming back to that 

because that's been our biggest issue is the materials. But I think in order to make it successful, 

you must have the things that you know are going to make these kids projects come to life? 

D5A1: I would make sure that before you start you have clear expectations about what passion-

based learning is and is not. And I think you better make sure that if you're going to be doing this 

throughout the whole curriculum, like that's the way kids are going to be learning that it's a much 

larger conversation than a principal deciding to do this. So, I think you need to build interest and 

consensus 

D6A1: Encourage them to do it. I think they must experience it. They must feel it. They must 

like to rejuvenate that sense of Oh my God. I've always wanted to do this. I finally dedicate the 

time and look what it got. And in that way, I would say start small. Just kind of start with those 

conversations, but as well as the obvious professional development and reading, try and get them 

to talk to teachers that have done this before 

D6T1: No answers provided  
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Figure 6 

Recommendations for Starting Passion Projects in Schools 

 
Question 2 

“What are the biggest successes that schools stating passion-based learning will 

experience?” 

 Interview participants were asked to reflect on their experiences with passion-based 

learning to explain the biggest successes that accompany projects that are focused on student 

passion. 
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Participant Response  

D1A1: Empowered students. Engage students. And a full-filled staff 

D1T1: I think there is nothing bad. Doing the greatest job of preparing the kids for real. You 

know to be successful in real world education and jobs later. 

D1T2: Having kids just love learning and you know, finding knowing that everything doesn't 

have to be given to them, they can explore their own passions and come out with some of the 

same skills. It's the skills that you're trying to develop, so I think that you have healthy kids that 

are loving to learn and coming out with skills. 

D2A1: I think they'll see an increase in student engagement. I think students will become more 

interested in what they're learning about. 

D2T1: I would say students who are motivated to learn who are excited to learn. They want to be 

in the classroom. They look forward to taking control of their learning, so you just have students 

that are more engaged and are not looking to follow a formula. They're looking to create and to 

develop and do something that's of their own creation. 

D3A1: No answer provided 

D3T1: Student engagement and motivation to learn and enjoy what they're learning. 

D4A1: I think a lot of the students who we see really succeed in these are sometimes the ones 

who would typically be seen as not successful in other academic pursuits. Because you finally 

find that door that opens for them. There are those students who struggle academically. You 

know whether they struggle reading, or they struggle taking tests or they have anxiety or 

whatever it is, and when they have that chance to really be set free and really run with something 

my kids really pick that up and go. It's not just success in those passion-based projects. It really, 

truly has a wider impact than that. 
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D4T1: Seeing them really be successful. Maybe if they're not necessarily successful in the 

academic world but see them be successful in this light. I mean, I've seen that a bunch of times 

with kids that may have academic struggles but give them the opportunity to create something 

you really see a different side of them. 

D5A1: I think the biggest successes that these schools will experience is authentic learning. Like 

kids learning what they want. That's powerful. 

D6A1: I think students are more willing to fail and to take risks. Like when you're little, I feel 

you know you're taking risks all the time when you're learning to walk and learning to do things 

as a baby and then a lot of times we stop taking risks because it's just safer and I think that going 

after something you really want to go after, not being afraid to take risks to fail, I think that's the 

best gift that you can give a kid because you're creating resilience and you're creating a drive that 

they may have lost along the way. 

D6T1: I think kids are going to be passionate about learning. I think they're going to want to be 

engaged. They're not going to be sitting there and complaining that they don't want to be learning 

what they're learning. 
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Figure 7 

Major Success Associated with Passion-Based Learning 

 

Question 3  

“What are the biggest hurdles that schools stating passion-based learning will 

experience?” 

 Interview participants were asked to reflect on their experiences with passion-based 

learning to explain the hurdles that they had to overcome when they first introduced passion 

projects. 
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Participant Response  

D1A1: Letting go control. 

D1T1: No, I think resources again.  

D1T2: Providing the time, I think. Time is a big factor. Sometimes passion projects have 

budgetary needs. You know if that would prevent them from exploring. 

D2A1: Well, scheduling is one hurdle because if they're doing it as a standalone, making that 

time to have passion-based learning, that could be something that's challenging. I think it 

depends on how it's being implemented. The other thing is just the comfort level of the staff. 

D2T1: Hurdles that they're going to have to overcome are probably just an unfamiliarity with 

passion-based learning. Students developing that or overcoming that fear of failure and academic 

risk taking. It's going to take some time, but I think if the teachers follow through and it's 

consistent and they make it an integrated part of the class, it's just not one time of the year, but 

it's incorporated frequently, and students are more likely to take risks and teachers more likely to 

have success or passion-based learning. 

D3A1: Convincing the naysayers  

D3T1: No answer provided 

D4A1: Teachers relinquishing that control, I think that's the biggest piece for sure and going in 

with that mindset that they're not going to their students are going to struggle with it without 

giving them the opportunity to truly struggle with it and forgetting that that struggle is a big 

piece of why you do this and it's OK that it doesn't go perfectly the first couple times and the OK 

that takes time and it's a process and all those things. 

D4T1: I guess space and probably materials. 
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D5A1: I think the biggest hurdle schools will have to overcome when it comes to this would 

probably be the misunderstanding of what this is.  

D6A1: Teacher buy-in is a hurdle and another one that teachers feel like they don't have the time. 

D6T1: Let's face it, schools are going to have to overcome some teachers who are not risk takers. 

I mean not everybody is a risk taker. Not everybody is comfortable showing their stripes. So, I 

think that's a hurdle.  

Figure 8 

Hurdles to Overcome Associated with Introducing Passion-Based Learning 
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Question 4 

“What does a successful passion project look like?”  

 Interview participants were asked to explain their thoughts on what indicates a passion 

project was a successful project. The participants were asked to draw on their experiences 

utilizing passion-based learning to detail the characteristics of projects they deemed a success.  

Participant Response  

D1A1: Project will be the fruit of a process. Students could either explain their experience in 

writing or by speaking that highlighted their choice/passion. 

D1T1: I guess as a successful project would be meeting all the expectations in the end. But make 

sure that it has all the requirements set forth from the beginning. 

D1T2: A successful project we went into each TSA meet, not thinking we were going to win any 

trophies and I was so proud of them each time that the project succeeded. We would just kind of 

show each other what we had worked on for that time and knowing that they were so proud of 

their work and knowing that they've worked for months on that project and that they felt 

successful and that they had a takeaway. That was a successful project.  

D2A1: I would say a successful project would be having high student engagement where 

students are able to take the lead in their learning. 

D2T1: Students who are eager to present their learning. Students come into the classroom 

looking to continue their learning and students who look to expand upon their learning in the 

future. 

D3A1: I think there's two things, one that you've established goals and you've met them. So, a lot 

of thought goes into what those goals are, you know, and can you go through them and say we 

did this? We did this. We did this. That's one factor. And the other factor I think is just you know 
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when something is successful, like when a team wins the World Series? They're excited, you 

don't need a chart, you know you just kind of tell whether it's a band, project or kids producing 

something.  

D3T1: Student self-learning. Like they're taking control of their own learning through passion 

projects and taking control of their interests. 

D4A1: And I think that successful project is one that that kid is truly excited to show it off to 

their classmates, their teacher, their family, and really get excited. I think that successful one is 

also that one who did have bumps along the way, but they stuck with it. That persistence, I think 

is huge and I think a lot of times it's also kind of those successful ones, or those ones that make 

connections beyond the classroom walls and really have that student pick up a different 

perspective or a global perspective?  

D4T1: I would say just getting the child to commit to something and then see them follow it 

through whether it be successful or not. But just see them follow their passion and see it 

through.  

D5A1: So, I would say a successful passion project would include student choice in what they 

will be learning and then the factor of success would be who did they share this work with? To 

get some form of real world or authentic feedback. 

D6A1: I think a successful project would be true student engagement and engagement goes 

beyond just like a student looking busy. They understand what they're doing. Also, there is a 

level of student excitement, a sense of pride.  

D6T1: I think that it's based on what you want to put as an outcome on the project. You must 

have some sort of outcome. So, if it's not an academic educational outcome for this project, 

maybe it's a social one. Maybe it's a developing risk taking. Developing resilience. I mean those 
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things can be showing that you had success with a project, regardless of how much academics 

come out of it. 

Figure 9 

Attributes of a Successful Passion Project 

 

Question 5 

“What does a failed passion project look like?”  

 Interview participants were asked to explain their thoughts on what indicates a passion 

project was a failed project. The participants were asked to draw on their experiences utilizing 

passion-based learning to detail the characteristics of projects they deemed a failed attempt.  
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Participant Response  

D1A1: A passion project that resulted in a student disengaged from work. Or if there was no 

engagement and not a positive reflective experience for the child would be a failure. 

D1T1: If you don't let the kids take the help, if you don't let them fail, if you don't let them try 

these things. If you don't let them feel like they're doing something independently in some part of 

the project, and I don't know that there was really a passion project that succeeded. 

D1T2: And I think sometimes kids are like real gung-ho in the beginning and they set their 

sights high. And then as it, you know, goes on, they sometimes drop their expectations because 

they want to, you know, just finish it and it hasn't been fulfilled to the original plan. Perfect, 

perfect. 

D2A1: I would tell the teacher that this is kind of hard because a failed project can always get 

turned around. So, I think that it would be more dependent on what the project is that you would 

still want to discuss with the students. That they can continue going on with their failure because 

you learn from your falls too, not just your accomplishments. So, if the project isn't going as 

anticipated or expected, what can we do to turn it around? Make it better. I think that goes right 

back to your fear of failing and risk taking. I think a failed project is something that someone can 

learn from too. 

D2T1: If the students are excited to learn and still want to learn, I think just the teacher must 

probably just not really view anything as a failure, as long as their outcomes are positive. 

D3A1: It never gets off the ground.  

D3T1: No answer provided 
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D4A1: I don't know that anybody fails. I think sometimes they might just stop too soon. It wasn't 

truly authentic to them, so they didn't have that true passion. If they stop after they hit a hurdle, 

you know I would consider that a failure. 

D4T1: I'd say there's no real failures.  

D5A1: Well, supposed to be encouraging failure, aren't I so? I think that might be my answer. I 

mean it's supposed to be encouraging failure.  

D6A1: An abandoned project for sure. Because it could start off on one path and go in the 

complete opposite path and that's still a successful project. But if they completely abandon it and 

don't pick up anything in return then that's failed. 

D6T1: Well, if a passion project fails it's because a student is not willing to move forward with 

their research with what they like, what they're doing, that they're shutting down, they don't want 

to do it. They think it's stupid. That's the only way a passion project could fail is if a child is not 

going to continue. 
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Figure 10 

What is a Failed Passion Project? 
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Theme 3: Role of Physical Space on Student Risk Taking and Failure Attempts 

The following questions were asked of each participant during their semi-structured 

interviews that detailed their thoughts on the role of physical space on student risk taking and 

failure attempts for students in their classroom.  

1. What role does the physical classroom space play on the student’s risk taking and 

resilience? 

2. How does the physical classroom space benefit or hinder passion projects or passion-

based learning? 

3. How have you adapted the learning environment to accommodate passion projects? 

Question 1  

“What role does the physical classroom space play on the student’s risk taking and resilience?” 

 Education professionals participating in this study were asked to share their views of how 

the physical classroom space affects student’s willingness to take academic risk and rebound 

from failed attempts. 

Participant Response  

D1A1: The smaller the classroom, or the more crowded it is, the more stressful it is. So, if kids 

can stretch out, spread around, move around those help just their overall experience in the 

school. It is also healthier. 

D1T1: Well, the funny thing about here is we are very lucky we have courtyards. We have a 

pond in our courtyard. We have an outdoor classroom that has stumps for chairs and a stump for 

a podium. If you can't do it in your classroom, I've never heard our administrators say no. We 

also have been considering our Media Center this year and how expanded it was with technology 

and space and dry erase boards on their tables so that they could do planning here.  
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D1T2: I think that you need a classroom that can be set up in different departments. I think that 

as simple as your decorating there, it just kind of helps students think about things and the 

aesthetics of the room, having maybe some kind of outdoor space connected to it. So, I think it's 

important because I think it is the way a classroom is set up or a space is set up that kind of 

allows for that ingenuity and creativity. 

D2A1: I think different classrooms have different resources, so depending on the resources that 

are available. The students would take maybe different risks than other classroom settings. For 

example, our school has a makerspace that has a 3D printer, whiteboard tables, A Lego wall with 

tons of manipulatives and hands on. Like items that they could be using for their passion project 

or in general, so I think that it kind of lends itself better to risk taking than a classroom that 

doesn't have those supplies and materials. 

D2T1: No answer provided 

D3A1: Well, you got to create that environment and I think it has a lot to do with it. I think when 

you walk into a room you can tell. You almost get this feeling of whether you'll like it or you 

don't. You know you walk into a restaurant. You almost tell me they want to stick around or not. 

Now the teacher puts some energy into it, making it a nice space for the kids and inviting. That's 

great if they haven't thought much about it. It looks the same way as it did not to say that some 

people have the same space for last week.  

D3T1: I guess I don't know if this is the right answer. Uhm, you know we do a lot of small group 

work so that you know it's not the whole group there. I mean, I only have 8 kids, so a lot of what 

we do is, you know, just a small group with ourselves. But you know, we'll have like 2 kids, and 

we do a lot of whiteboard work so they can write their answers on it and then show me or if 
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they're not comfortable showing then I can walk around and see their answers. For reading we do 

a lot of, you know, small group reading. 

D4A1: I think it's big. I think a lot of times especially the staff members who really run with 

passion-based projects. They are the kind of class when you walk in, and you could probably as 

soon as you walked in you would know those the teachers were. I think flexible seating is a huge 

piece. Also, how much control that classroom has in students' hands versus in teachers' hands, 

we all have those teachers who have all the materials in the closet and kids must ask for supplies. 

Whereas those other staff members who have everything out and it's you know, the classroom is 

for the students, and they can kind of take whatever they need or any materials, any resources. 

So, I think a lot of times you can probably walk in right away and get a good feel for how those 

passion-based projects are being run and how well those teachers are kind of relinquishing 

control in some ways and again having it be about their students versus about their classroom. 

D4T1: Unfortunately, we don't have a lot of space, so I think that could be a little bit of a 

negative because they couldn't really bring in some of the stuff, or maybe in one instance I 

remember we had this kid that was really interested in robots. We wanted to build this robot type 

thing, but we literally did not have space for all his materials, so we had to kind of say listen 

buddy, like this isn't going to work here. You know you're going to have to kind of come up with 

something else which is kind of a bummer because it is what he was passionate about and what 

he wanted to kind of do. But we just don't have the physical space for a lot of the stuff. It would 

be great if we had a room where you could put all their materials. 

D5A1: Well, I think that's a good question. In fact, I've created a model classroom at my school. 

To some degree, what I think of a classroom of the future could look like. Teachers can test new 



THE EFFECTS OF PASSION-BASED LEARNING ON STUDENT  81 

things, try new things, kids can try new things, and then kids can have a little bit more say about 

how they want their classroom to look nice, but we haven't been able to. 

D6A1: OK, so I think one station is a huge one. If you're looking at the physical classroom, you 

can probably walk into an empty room and see that I am judging a book by its cover, but if 

everything is in rows and the kids are not in groups. Uhm, I would imagine that it's more of a 

structured independent student work type classroom. So, what I would expect to see is maybe 

movable desks. Clear ownership of the classroom from the student's behalf. So not just pre-

purchased posters laminated on the wall that you could tell have been there forever. Some things 

that maybe the students have created. The classes are created for a small group work for sure. 

And I think evidence of the teacher bringing their passion into the classroom too. So even if it's 

like personal pictures, I think that makes a huge difference. 

D6T1: I think that the more comfortable that a child is in their environment, the more 

comfortable they're going to be stepping outside the box, but I do think that that comes with 

teacher buy-in and student buy-in. You know typical desks in a row are not going to make 

anybody feel comfortable. So, I do believe physical space is and I've always believed that even 

when it doesn't have to do with passion-based learning, I just believe that a physical environment 

has a lot to do with learning. 
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Figure 11 

Role of Physical Space on Student Risk Taking and Failure Attempts 

 

Question 2  

“How does the physical classroom space benefit or hinder passion projects or passion-

based learning?” 

 Education professionals participating in this study were asked to share their views of how 

the physical classroom space can add to or distract from passion-based learning projects.  
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Participant Response  

D1A1: There is probably a sweet spot somewhere. You know the classroom is too small. They 

are not going to have the freedom to move around and build or design or do it. And then again, if 

you're working in a warehouse, it may feel cold or less warm and engaging, so I think there 

probably is a very logical sweet spot. 

D1T1: That opened an outdoor classroom, another big one for me for STEM with storage 

because I could not just leave these projects. Risking that they were going to get damaged or 

taken to someone to play with them or crush them. So, storage was huge and when we renovated 

the library, I got these three massive storage units that I really try to keep empty. 

D1T2: If it was a classroom that had different modes of learning then that's going to be a benefit. 

If you're looking at it and there's 4 blank walls and a smart board. I think that that's going to limit 

what you do. There's nothing to spur on that learning in that curiosity. It's just having plants 

around, and you know fish and you just look around. You're like oh wow like I want to learn 

more about you know aquatic animals and it's just because it's in front of you and it spurs on.  

D2A1: What would be some of the benefits of a certain classroom like Makerspace? So, what 

would be some of the things that would hinder passion-based learning in that area? I think 

classrooms that sadly are set up right now just due to social distancing like their typical rows of 

desks, don't really promote collaboration or any of the 21st century skills that we are trying to 

incorporate into our schools. That will really be ideal for passion-based learning. 

D2T1: No answer provided   

D3A1: No answer provided 
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D3T1: I try to give as much choice based on interest as possible. Two different things that they 

enjoy. A lot of books, So, I have books based on their interests that I have collected throughout 

the year after I got to know them. And even just posters in the room. 

D4A1: Sure, so I think of benefits if they have that classroom where the students really feel like 

they're in control of their learning, I think it's obviously going to benefit you know them kind of 

taking this passion base and really running with it and really exploring what they want to learn 

and having control over that.  I think the resources and materials are huge. You know, if you 

have to kind of always be asking for something, you're going to be more hesitant to even want to 

dive into something, whereas if you know you can kind of go take whatever you want. You 

know you're going to be excited about that and then take it in different directions that you might 

not have otherwise in terms of hindrances.  

D4T1: No answer provided 

D5A1: So, I think that most classrooms are kind of designed to be teacher centric, like a smart 

board in front of the room and all their eyes are always in the front of the room. I think students 

need to have some ownership of the room. I think you need to maximize writing space. Drawing 

designing space with desk and with the wall.  

D6A1: I think the grouping of students is important. Having kids has space to collaborate and 

work together. So even if it's passion-based and it's individualized they can still talk with one 

another. I think having each kid having a space for their own things is important. So, like just the 

general organization of it. 

D6T1: Well, number one. If you're getting together, you need group space. If you don't have 

space that's set up for group work, then that's going to hinder you. The space for materials and 

space for the things that they might need to be able to come. Making sure that they have 
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ownership of what's going on in the room. And it's not the teacher's room, but it's our room and 

we all take care of it, and we are comfortable with it. And if you're not, how do we fix it? 

Figure 12 

Hinderance to Passion-Based Learning 
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Figure 13 

Benefits to Passion-Based Learning 

 

Question 3  

“How have you adapted the learning environment to accommodate passion projects?” 

 The participants in this study were asked to share the ways they have adapted their 

physical classroom space to accommodate passion projects and promote academic risk and 

resiliency. 
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Participant Response  

D1A1: Converted the library into a makerspace that gave kids a big open area to design and 

create. 

D1T1: No answer provided 

D1T2: Sometimes it just depends on the year, and it depends on the students. But sometimes 

physically rearranging the room and bringing in things from home too. To add to it, sometimes 

just a display of books. So sometimes it's recreating the space to accommodate whatever subject 

is that we're pursuing. 

D2A1: So typically, the workspace is altered by how the desks are arranged. The technology 

that's in the room and available to the students. Additional things that are brought in, for 

example, like we had one kid who was very passionate about recording and editing video 

software They ended up doing a project as one of their all one of their regular classroom projects 

in an alternative way based on their interests and passions. That way the learning environment 

can kind of be assessed. 

D2T1: I would just say using multiple spaces so that students are not always in the same 

physical space. That's what stands out to me. 

D3A1: Well, I think as you know, each year I give a lot of latitude in room design. If it makes 

sense. If there is a certain type of furniture that they want to get we'll find the means to do that. 

But what's the purpose? You know, why do you need a rolling chair instead of a regular chair? 

Well, if the kids can move around there's a lot of opportunities. If it's a good idea to run with it if 

it makes sense, it's not going to hurt it. 

D3T1: There would be a lot more books and maybe centers like different early finishers or 

centers of things that they are interested in or areas for different research topics.  
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D4A1: This has been a big initiative in the past few years with flexible seating. That's been huge 

and again it's adapting to what students need and want. And then kind of moving away from 

what teachers think they need, and really involving students in decision making. We're big on 

student voice and incorporating student voice into school wide decision making and classroom 

decision making, which I think lends itself very well to that passion-based learning. 

D4T1: We did have a space dedicated strictly just for projects where kids couldn't go. You know 

they couldn't go over in that area because people had things that were breakable or what have 

you. But we did have just a space for their projects so that they knew they were going to kind of 

be taken care of. 

D5A1: I built this one room in my school which has never been used yet because COVID 

happened last March. But that's how I have a model room that I want to run next year and get 

kids feedback on it. Let them have a say in it, teachers' feedback on it and then go from there. 

D6A1: They've had to clear some stuff out of their room during our Go Time to give students 

that space to organize all their things. They've generally been more flexible in terms of if kids are 

working together, getting kids into the hallway, or, you know, sending kids to different parts of 

the building based on what they're working on at the time.  

D6T1: No answer provided 
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Figure 14 

Adaptations to Physical Space to Accommodate Passion Projects 

 

 

Theme 4: Students Response to Real World Problem Solving 

The following questions were asked of each participant during their semi-structured 

interviews that detailed their thoughts regarding students' responses to real world problem 

solving in the classroom.  

1. Do your students respond better to real world problem solving when directed/guided by 

an adult or when given opportunities to experiment? 

2. Are students more likely to take risks when working toward their passion project goals or 

when they are given real-world problem-solving examples from the teacher in the room? 

3. What factors would hinder risk taking and resilience in a classroom in your school? 

4.  Would these same factors hinder risk taking and resilience in a classroom during 

passion-based learning opportunities? 

 

 



THE EFFECTS OF PASSION-BASED LEARNING ON STUDENT  90 

Question 1  

“Do your students respond better to real world problem solving when directed/guided by 

an adult or when given opportunities to experiment?” 

 This question was asked of all interview participants. The participants were asked to 

explain their observations of student response to real world problem solving. In this question 

participants were asked to draw from their experience to explain if their student responded better 

to guidance from adults or having opportunities to experiment on their own.  

Participant Response  

D1A1: Again, I think it really depends on the kid. Some students need a little more guidance to 

identify and follow their passion and to start their passion and some kids will need more help 

than actually seeing that passion come to some level of closure. So, I think it depends on the 

child. 

D1T1: It's kind of like that where you have that beginning draw to the topic and they're so 

fascinated by it, and I guess right now you're going to have an opportunity to do something like 

that and then just at a smaller scale. So, I kind of tend to start with something that I can direct or 

guide them in the right direction, but they then have to move forward with their trial and error in 

order to get a successful project. 

D1T2: I could go either way with that. I have pursued real world problems and have had some 

open thinking about it and they were very engaged but sometimes, as they're learning, things 

come up and that motivates them to pursue it on their own. So, I could see either one happening 

equally.  

D2A1: I think when they're given opportunities to experiment, I would say the students would 

respond better to real world problem solving. Obviously, they're always going to have an adult 
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overseeing their steps in their learning, but I think then experimenting would have the students 

respond better. 

D2T1: I would say that it's kind of a two-step system. I think as students nowadays definitely 

want the reassurance of the teacher and prefer guided instruction but once you kind of have to set 

up training wheels at first and then once your students eventually do want to do it by themselves. 

But again, it's all about creating a comfortable environment so that they feel that they can take 

those risks, but I think ideally the students do want to have control. They're learning, it's just 

about the culture of the classroom. 

D3A1: Uh, yeah, if it's presented in a way that it's practical, can't be too open-ended, or they're 

not going to know where to start. 

D3T1: You find out things better when you must do them yourselves and kind of figure it out 

rather than somebody telling you to do this and then they don't really get to explore it and see 

why that is the way it is.  

D4A1: So, I would say they do better without any adult guidance when they are able to explore 

with time. I think initially they need that kind of guidance in that support because they don't even 

know how to go down their own road or how to really explore until they're kind of taught to 

explore. So, I think it kind of goes both ways, and I think also certain topics and certain things 

need a little bit more direction, a little more support, but I think it's guided and how it's 

supported. I think guiding and supporting are two very different things. I think guiding 

instruction is very different than supporting construction, so I think there's kind of a middle Rd, 

but I think that there's a kind of needs to be a balance in some ways and they need to kind of get 

a feel for what it means to really take that on and explore it on their own, so I'd say you know, 

kind of it would vary. 
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D4T1: I'd have to say it depends on the child, you know, I think some do much better when just 

given opportunities to kind of go on their own, but some need that guidance. I'm just thinking of 

my Special Ed kids, they need that direct guidance and they if they need you to kind of prompt 

them and move them through the process. 

D5A1: I think it just varies. I don't think it's an either or. I think some kids are really comfortable 

taking the ball and running with it and figuring out and finding a solution to something they do 

that naturally on their own, they're natural risk takers.  

D6A1: Yeah, of course they do. Their students respond better to real world problems anytime 

they're given a voice, they're going to respond better, right? So, should that be guided by an adult 

at times? Sure, because they're going to go off on tangents and they're going to argue, and they 

you know debate and whatnot.  

D6T1: Yes, but it depends on what the real-world problem is, you know, and the age range of 

the student. You want to make sure that they are focused on what they need to focus on. 
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 Figure 15 

Experimenting vs. Teacher Guided 

 

 

Question 2 

“Are students more likely to take risks when working toward their passion project goals 

or when they are given real-world problem-solving examples from the teacher in the room?” 

 The participants in this study were asked to reflect on their experience with passion 

projects and report their student’s willingness to take risks. Were the students more willing to 

take academic risk when working toward passion project goals or when guided by the adult in 

the room?  
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Participant Response  

D1A1: Probably passion projects are more likely to take risks. Because there's guidance versus 

concrete real-world problems. 

D1T1: I think it is their passion project. I think when given the opportunity to experiment 

because if you're guiding them through it, then they're not taking risks and it was following suit. 

D1T2: I feel divided on that one as well because I work with all grade levels, so sometimes it has 

to do with the grade level that you're working with. 

D2A1: Because it's something that they're interested in and then they want to learn more about. 

So, like I talked about intrinsically motivated, intrinsically motivated, learning earlier, I feel like 

then having kind of control of their learning would provide them the opportunity to take more 

risks naturally and they would want to take them rather than being directed by a teacher 

regarding a real-world problem. 

D2T1: I would say it's really student dependent. I think students do enjoy the passion-based 

learning, but they also like tackling real-world problems. I know students struggle sometimes 

with trying to find some sort of structure. Some sort of format for them to follow so they kind of 

understand what you're looking for. Yeah, but at the same time, they like having the control of 

their learning, if that makes sense. 

D3A1: Well, you got to make sure the teacher guides them along in a way that's practical. Can't 

leave it to open and they're not going to know where to start. So, if it's pragmatic, you present a 

problem. You know we have a design that we developed a couple of years ago that's unique to 

it's not unique to us, but we put in our terminology. It's a design process and you know it starts 

with a big question and identifying things, brainstorming, etc. So, we have put it in every 

classroom. 
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D3T1: At the beginning of the year, I think they're more likely to take the risks when they're 

guided by an adult. But then you know in that second half of the year, once you have that 

classroom community set up, and they're kind of used to it, you know having those risks, taking 

failures, and making mistakes then it would be better for them to explore and experiment. 

D4A1: I would say they're better off on their own because sometimes they can kind of mask 

those failures, and they're not even necessarily as evidence, whereas if you have somebody 

working with you step by step, they're going to catch up, they're going to catch on those mistakes 

or those failures every step of the way.  

D4T1: I think when they're working toward their passion project goals because it's again, 

something they're passionate about, so they're more willing to put in the effort and take those 

risks. 

D5A1: I think for the majority of students teacher guided would be the best way to start. This is 

letting them dip their feet in the water and get a feel for it. Having some choice, some teacher 

options, seeing how it goes and kind of building that skill set that it takes to kind of learn.  

D6A1: It's hard because I think it depends. Honestly, I know that's not a direct answer, but part 

of me thinks that they're more going to be willing to fail when guided by an adult because they're 

not going to feel safer doing that. They're going to feel like it's OK because the teacher is right 

beside me and saying it's OK. Uhm, so I think unfortunately, I would say when it's guided by an 

adult because of their fear of getting a bad grade or something not going well. If you put them in 

a natural environment though, like say, a kid that wants to learn to skateboard and stuff like that, 

I think outside of school like in terms of like a hobby or something like that, which is of course 

what we want to bring into this school. But I think that my answer changes. It's their ability to 

experiment and not have someone watching them the entire time. 
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D6T1: I think that they're more likely to take risks when they have given their own passion 

project goals because they've taken ownership of it. There's nobody telling them that they're right 

or wrong necessarily. So, they're given the goal, but the end expectation or result is really their 

expectation of themselves as opposed to having to live up to a grade or a teacher or what is 

expected outcome. 

Figure 16 

Teacher Guided versus Guided by Passion Goals—Student Risk Taking 

 

 Question 3  

“What factors would hinder risk taking and resilience in a classroom in your school?” 

 This question was asked of interview participants. They were asked to detail the factors 

that would hinder student academic risk taking and resilience in the classroom. They detailed any 

hindrance or distractions happening in the classroom/school, across the curriculum, to gain a 

better understanding of what keeps students from taking academic risks.  
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Participant Response  

D1A1: No answer provided 

D1T1: An environment that relied heavily on consequence. Would hinder risk taking and an 

environment that was based upon compliance. And yes, the same things would impact during 

passion learning. 

D1T2: If they must present two peers, maybe they're less willing to do something that's out of 

the box and just kind of stick to the script. Maybe not knowing or if there aren't any clear 

expectations, there's some hesitation as well. 

D2A1: The common knowledge base that needs to be established to understand that taking risks 

is OK. In regard to and implementing passion-based learning everyone might not be at the same 

step at the same time and that there may be students doing completely different things. And that's 

OK, so I don't think it's a factor that would hinder risk taking. I think it's just common knowledge 

that needs to be established. It's to gain a better understanding of passion-based learning. 

D2T1: Previous experiences. I would say their experience with their teacher. If they're brand 

new to the school. If they know that they can trust me, it's that trust between the teacher and the 

student.  

D3A1: Well, I think one factor that would hinder risk taking and resilience would be the adult in 

the room. If they're not in with somebody that believes in them, they probably aren't going to 

take a lot of risks or be that passionate about it. Also, you certainly know the peer piece of it will 

affect them too.  

D3T1: Probably poor classroom community. If they don't feel comfortable, then they're not 

going to take those risks because they'll be embarrassed of failure  



THE EFFECTS OF PASSION-BASED LEARNING ON STUDENT  98 

D4A1: I think the presentation is huge in terms of setting them free initially right from the start, 

completely setting them free I don't think is necessarily always the best way. I think you must 

scaffold that failure and then you know those opportunities to really explore and dive in. 

D4T1: I think if the child didn't feel comfortable, they wouldn't be willing to take risks because 

again, they'd be afraid of what others might think of them. Materials come in, you know if they 

don't have the right materials they're not going to want to create something that they don't have 

materials for.  

D5A1: I would say that the key factor that would hinder risk taking and resilience in the 

classroom, the school would be the teacher. If you have a teacher that doesn't understand or 

doesn't value those things, kids aren't going to be willing to take risks and learn to be resilient, so 

if you want kids to have student agency, then as a principal you need to give teachers agency. 

You know it's part of a larger whole. 

D6A1: Sometimes kids couldn't pick a genius hour project and it wasn't often, but there were a 

few because they just felt like, oh, this is stupid. I don't think they saw the true benefits of it.  

D6T1: A very solid expectation on the end of a project and not one for all and not necessarily 

differentiated. Movement through goals. If they're learning about different things and they're 

learning about their passion, then they're not all going to have the same outcome. So that would 

hinder if you're giving somebody a rubric that has this. 

  



THE EFFECTS OF PASSION-BASED LEARNING ON STUDENT  99 

Figure 17 

Hinderance to Student Risk Taking and Resilience 

 

Question 4 

“Would these same factors hinder risk taking and resilience in a classroom during 

passion-based learning opportunities?” 

 This question was asked of all interview participants. The participants were asked to 

think of the same factors that hindered student risk taking and resilience in Question 4. Would 

these same factors still be a hindrance to academic risk taking if the student were working on 

projects that were based in subjects that they were passionate about?  
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Participant Response  

D1A1: An environment that relied heavily on consequence. Would hinder risk taking and an 

environment that was based upon compliance. And yes, the same things would impact during 

passion learning. 

D1T1: Maybe lack of materials. Lack of creativity with the project itself, how I presented or it 

may be the wrong topic for the audience. 

D1T2: No answer provided 

D2A1: It's OK for everybody to not be doing the same thing or working on the same project. 

There's going to be students who are doing different things at different times, and that's OK. So, I 

think again, just that common understanding and knowledge. 

D2T1: I think so. I don't think you can escape it. So, I would say yes, the same hindrances would 

be there with passion projects.  

D3A1: Sure, I believe so. The same hindrances would be there with passion-based learning.  

D3T1: If you don't have a good classroom community. They wouldn't be as passionate about 

things or they wouldn't want to share their passions as much, maybe. 

D4A1: I think it could potentially. I think that would take a little bit of time to kind of get in the 

swing of things and I think you could kind of overcome it. To be honest with you, because you 

know they would potentially be viewed a little bit differently in terms of, you know, letting them 

explore and being there to kind of work through the process. So, I think they would gradually 

overcome it, but initially I think that her same hurdles would still kind of have to be faced by that 

teacher and the students together. But I think over time, yes, I think that would benefit. 

D4T1: No answer provided 
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D5A1: I really think the same. I don't think it's any different, I think if you don't have a teacher 

that models those expectations that promotes that and encourages those kids. 

D6A1: No answer provided 

D6T1: My first big recommendation would be to make sure that you start very small. I think 

going in with a big giant goal is great, except if you lose the kids, it's not going to come out well. 

So, start with small little, short passion-based projects that are incorporated right inside of maybe 

the units that you're doing already. Which you can do. It doesn't have to be some big giant thing. 

I think that really looking at your environment and seeing how you can make sure that that's 

beneficial to the outcome that you want, I think that like I said before, looking at your teaching 

style and seeing where you can maybe manipulate that a little bit to show them that passion-

based learning is going to be having to have risk taking skills and resiliency and all that stuff. 

And if you're not exhibiting that and modeling that then they're not going to take the step 

forward, so. 
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Figure 18 

Same Hinderance with Passion Projects 

 

Summary 

 This chapter detailed the findings of this study on the effects of passion-based learning on 

student risk taking and resilience. The researcher collected data, in this qualitative study, through 

semi-structured interview questions. All questions were peer reviewed by education professions 

and doctoral level students. The interview process included three parts: 

• Overview  

• Taped Structured Questions 

• Debriefing  

The information collected was coded and sorted into themes utilizing Delve Tool Software. The 

themes for the study were derived through three separate coding processes. 

• Descriptive  

• In Vivo 
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• Process 

The coding process was used to find commonalities in the research which were used to 

determine four themes for this study: 

• Importance of Student & Staff Risk Taking & Failure 

• Passion Project Strategies for Schools and Teachers 

• Role of Physical Space on Student Risk Taking and Failure Attempts 

• Students Response to Real World Problem Solving 

Chapter 5 assesses the findings of this study and provides areas in need of further research on 

this topic.     
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Chapter 5: Conclusion 

In this study, the researcher conducted semi-structured interviews to collect 

phenomenological data on the effects of passion projects on student risk taking and resilience. 

The researcher collected and analyzed data to determine if there was a correlation between 

passion-based learning and student risk taking and resilience. The researcher conducted 

interviews to collect the data, categorized and coded the results to find themes within the data. 

The peer reviewed data collection tool was developed to help answer the following research 

questions:  

1. According to administrators and teachers is there a significant correlation between passion 

projects and student risk taking and student resilience? 

2. According to administrators and teachers what internal variables are most strongly 

correlated to passion-based learning and students’ academic risk taking and resilience or 

lack thereof?   

3. According to administrators and teachers what external variables are most strongly 

correlated to passion-based learning and students’ academic risk taking and resilience or 

lack thereof? 

Purpose Statement 

The purpose of this study was to explore risk taking and resilience attempts while 

participating in passion-based learning projects for students in New Jersey public schools. The 

study focused on the internal and external variables that motivate or deter students' risk taking 

and resilience while participating in passion projects.  
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Significance of the Study 

Students’ willingness to rebound from failed attempts is a critical part of the learning 

process. Students’ fear of failure can pose a problem in developing a well-rounded person that 

enters the workforce after their formative year. Fear of failure can also limit the development of 

future leaders entering the workforce, advanced academics, and branches of the military. The 

significance of this study was finding the correlation between passion-based learning and student 

risk taking and resilience. This study focused on the internal and external factors that motivate 

students in academic situations. By focusing on the correlation between passion-based learning 

and student risk taking and resilience, this study contributed to the body of work for student 

motivation including student risk taking and resilience.     

Themes 

The scripted interviews, utilizing semi-structured questions, were coded with Delve Tool 

Software to establish patterns and themes within the responses of the research participants. The 

coding process was initiated with deductive coding. Deductive coding in qualitative research is a 

top-down approach to coding. The data in this study was initially coded utilizing the scripted 

questions that were asked of every research participant. The researcher continued to code the 

data utilizing the following coding methods: 

1. Descriptive - Finding themes in data utilizing commonly used words and phrases 

2. In Vivo - The language used by the participants reflects their perspectives and actions 

3. Process - Commonly used action words in interview transcripts 

The coding process revealed the follow themes for this qualitative study: 

1. Importance of Student & Staff Risk Taking & Failure 

2. Passion Project Strategies for Schools and Teachers 
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3. Role of Physical Space on Student Risk Taking and Failure Attempts 

4. Students Response to Real World Problem Solving 

Summary of Findings 

 

The data collected in this qualitative study was guided by a data collection tool that was 

designed to investigate the following research questions: 

1. According to administrators and teachers is there a significant correlation between passion 

projects and student risk taking and student resilience? 

2. According to administrators and teachers what internal variables are most strongly 

correlated to passion-based learning and students’ academic risk taking and resilience or 

lack thereof?   

3. According to administrators and teachers what external variables are most strongly 

correlated to passion-based learning and students’ academic risk taking and resilience or 

lack thereof? 

The data was collected, coded, investigated for themes, and reported during the study. A 

summary of findings from this study are detailed below. 

Research Question 1 

“According to administrators and teachers is there a significant correlation between 

passion projects and student risk taking and student resilience?” 

Participants in the study were asked if they understood the importance of risk-taking and 

failure opportunities for students in their schools/classrooms. The participants in the study 

indicated that 72.8% of teachers/administrators believe there is an importance to student risk-

taking and failure within the classroom/school. While 27.2% of respondents reported that risk-

taking and failure is either not important or depends on the student. 
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Participants were asked if the adults in the classroom understood the importance of their 

own risk-taking and failure opportunities in the classroom/school. Seventy-five percent of 

responses agreed that the adults do understand the importance of their risk taking and failure in 

the classroom. These teachers and administrators agreed that modeling risk-taking and failure in 

the classroom is important for encouraging student risk-taking and failure. They also reported a 

high level of empowerment, by school officials, for implementing passion-based learning in their 

classrooms/schools. Although the teachers felt empowered, there were some teachers that were 

reluctant to try passion projects in their classrooms. Over half of the participants in the study 

agreed that collaboration and encouragement, from administration and other teachers, are the 

best ways to get reluctant teachers on board with passion-based learning in the classroom to 

encourage students to take risks and participate in failure attempts. 

The interview participants detailed the importance of student, and adult, risk taking and 

resilience in the classroom. Most of these teachers and administrators utilize some form of 

passion-based learning in their classrooms/schools. The educational professionals in the study 

detailed a connection between their students’ willingness to take risk and rebound from failure to 

the passion projects they are participating in. This reported connection demonstrates a correlation 

between passion-based learning and student risk taking and resilience. 

Research Question 2 

“According to administrators and teachers what internal variables are most strongly 

correlated to passion-based learning and students’ academic risk taking and resilience or lack 

thereof?”   

There are internal variables that can affect the student’s willingness to take risks and 

possibly fail within the classroom. Thirty-three percent of participants in this study detailed that 
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student engagement influences student risk-taking, either positively or negatively. Student 

engagement in learning is detailed to improve when passion-based learning is introduced in the 

classroom.   

Another internal variable is when students give up too soon. This variable can be 

included in both traditional learning and passion-based learning. Teachers and administrators 

reported improvement in this area and an increase in student pride in their work when passion 

projects were implemented in the classroom. Participants in this study also explained that 

students who receive clear expectations for passion projects will be more motivated internally to 

meet those expectations throughout the process.  

Research Question 3 

“According to administrators and teachers what external variables are most strongly 

correlated to passion-based learning and students’ academic risk taking and resilience or lack 

thereof.” 

Educational professionals that participated in the study reported the physical classroom 

space as a possible external variable that could affect student risk taking and resilience. Fifty 

percent of interview participants detailed that a less stressful environment benefits students’ 

willingness to take a risk and possibly fail within the classroom. One third of the interview 

participants detailed the benefit of nontraditional classroom spaces, including outdoor 

classrooms and maker spaces areas, to reduce stress and help students overcome fears allowing 

them to take more risk in the classroom. Other areas of external issues that affect student risk-

taking and resilience within the classroom, as reported by teachers and administrators, included 

limited resources, limited space, and a lack of creativity by both the teacher and student. These 

teachers explained that the creativity within the classroom, space to include stations or centers, 
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including the students in classroom design, and making the classroom space more student 

centered are areas that helped to spur creativity and change this external variable to a positive for 

some students.  

Education professionals that participated in this study explained that the adults in the 

classroom, as well as the other students in the classroom, are an external variable that affects 

students' risk taking and resilience. Twenty-one-point four percent of participants detailed 

teachers often have trouble letting go of control within their classroom. This unwillingness to let 

go of control within the classroom hindered the student’s ability to demonstrate risk-taking and 

resiliency with or without passion-based learning. The teachers also explained the attitudes of the 

other students within the classroom had an effect, either positively or negatively, on other 

students within the classroom. 

The external variables had different effects on each student. Some students found an 

outdoor classroom as a distraction while other students found it to relieve stress. These external 

variables vary from day to day and affect each student differently. This study detailed the 

importance of understanding that there are external variables that teachers need to be aware of 

and adjust to meet the needs of the students in their classrooms and schools.  

Limitations and Generalizations 

 

 A limitation of this study involved the timing and location of the data collection. The data 

was intended to be collected in-person in the form of personal interviews. Due to the Covid-19 

pandemic the researcher was unable to conduct all the data in-person. The study was amended to 

allow for virtual meetings via Zoom. Utilizing virtual meetings was a benefit for data collection 

but it did minimize the personal nature of the meetings.   
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 A second limitation of this study involved the participant selection. This study included 

New Jersey Public School in rural New Jersey. The districts selected for the study were very 

similar regarding population, demographics, and socioeconomic make up. Future studies may 

consider expanding the location, setting, demographic, and socioeconomic makeup of the 

participant schools. A comparison of schools in urban settings versus rural settings regarding risk 

taking and resilience when introduced to passion-based learning would be an example of this 

comparison.  

 Another limitation of this study involved the level of classroom participation in passion-

based learning. All the teachers and administrators that participated in this study have experience 

utilizing passion projects in their classroom/school, but all at varying levels. A future study could 

compare this study to teachers and administrators with a mastery level experience utilizing 

passion-based learning.  

Future Research 

The participants in the study were from public schools in rural New Jersey. These 

participants were made up of administrators and teachers from six different public-school 

districts on the western side of the state. The breakdown of participant position is as follows: 

• 6 Teachers 

o 2 General Education Classrooms 

o 1 Media Specialist 

o 1 Reading Specialist 

o 1 Health & Physical Education 

o 1 Special Education  

• 6 Administrators 
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Figure 19 

Participating Teachers by Position 

 

 

The schools represented in this study were in Hunterdon, Morris, and Warren counties. 

The represented schools shared commonalities in population, demographics, and socioeconomics 
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Figure 20 

Participant School Location by County 

 

Future Studies 

Future studies should consider studying the correlation between passion-based learning 

and student risk-taking and resilience in a more diverse setting. Conducting a similar study with 

schools representing urban public-school districts in New Jersey and neighboring states then 

comparing those findings to the findings in this study. Similar studies could also be conducted in 

different states and regions across the United States. The regions could then be compared to see 

if there is a difference in student risk-taking and failure attempts when introduced to passion 

projects in the different regions of the United States. Future studies should also consider 

conducting similar research with participants from sample schools that better represent the 

diversity within the state of New Jersey. Then compare student risk-taking and resilience when 

introduced to passion-based learning within the different and diverse populations in the Garden 

State. Lastly, this study should be conducted in New Jersey and in different regions of the United 
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States to better understand risk taking and resiliency when introduced to passion-based learning 

for different genders. Students’ identification preference should be considered when conducting 

this study to understand the effects of passion-based learning on risk taking and resilience for 

students in their self-identified genders.  

Implications 

 As passion-based learning continues to be implemented in classrooms, there is a 

continued need to understand the importance of risk taking by students and adults in the 

classroom. At least one quarter of the participants in this study do not believe that adults in the 

classroom understood the importance of student and adult risk taking. The data in this study 

demonstrated an importance for adult modeling of risk taking and failure in the classroom, as 

means of educating the students on this topic. Over half of the participants in the study reported a 

need for administration and peer encouragement and collaboration as best practices to obtain 

buy-in from reluctant teachers. Over one third of teachers interviewed reported student 

engagement, in the form of motivation and pride in their work, as a major internal variable. 

These same teachers reported an increase in student engagement when provided the opportunities 

to participate in passion-based learning. One quarter of the educational professionals detailed 

teachers’ unwillingness to “give up control” in the classroom as the second largest external 

variable to student risk taking and resilience. The largest external variable was a stressful 

classroom environment.  
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Theoretical and Future Implications 

 The research questions that guided this study were designed to help determine if there 

was a correlation between passion-based learning and student risk-taking and resiliency. The 

participants in the study had previous experience with implementing passion projects in their 

classrooms. This study could be deepened by conducting a case study that follows teachers and 

students that are new to passion-based learning. The study could detail the changes in student 

and adult behavior, regarding risk taking and resilience, when introduced to passion-based 

learning.  

This study could also be benefited by adjusting the focus of the research questions to the 

adults in the classroom. Data collected demonstrated a need to better understand teacher 

motivation, willingness to demonstrate risk taking and failure, and unwillingness to relinquish 

control in the classroom.  

Practical Implication 

 The data in this study demonstrated a need for professional training for administrators 

and teachers in the areas of student risk taking, student resilience, and passion-based learning. 

The professional development programs should focus on the importance of student and adult risk 

taking and methods and techniques for rebounding from failures in the classroom. Training 

should also be provided to classroom teachers in the area of modeling risking taking and failure 

in the classroom. School administrators, implementing passion-based learning in the schools, 

will need to train and assure teachers of the importance of letting go of control in the classroom. 

Students will need the freedom to explore and learn on their own terms to gain the benefits of 

passion-based learning. Lastly, districts will need to invest in programs to destress the classroom. 

Social and emotional learning is an important aspect of creating an open and inviting learning 
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environment. Removing stress for the classroom environment will remove the largest hurdle to 

student risk taking and resilience in the classroom.  

Conclusion  

 

 This chapter detailed the significance of this study, the themes found in the data, the 

limitations and generalizations accompanying this study, and future research possibilities to 

expand the body of knowledge on student motivations that encourage risk-taking and resilience. 

This chapter continued by summarizing the findings of this qualitative study.   

The data collected in this study detailed a correlation between passion-based learning and 

students’ willingness to take risks and demonstrate resilience in the classroom. The data also 

placed an importance on the adults’ willingness to model risk taking and failure in the classroom. 

This study detailed four major internal variables for the students, as explained by the teachers 

and administrators, in participating schools.    

• Student Engagement 

• Giving Up Too Soon 

• Pride in Work 

• Meeting Expectations  

The research also detailed external variables that could have a positive or negative effect on 

student learning when utilizing passion-based learning. 

• Stressful Environment 

• Non-traditional Classrooms 

• Limited resources  

• Limited space  

• Lack of creativity by both the teacher and student 
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• Adults and Peers in the Classroom 

 The research collected in this study proved there was a correlation between student risk 

taking and resilience when involved in passion-based learning. It also helped to identify the 

internal and external variables that correlated to passion-based learning and students’ academic 

risk taking and resilience or lack thereof. 
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Appendix A: Interview Questions 

1) How would you describe your philosophy for using passion projects in your 
classroom/school? 
a) How has this philosophy changed since you originally introduced passion-based 

learning? 
b) How do you envision the growth and development of passion projects in your 

class/school over the next two years? 
2) Do you believe that students have a fear of failure? Explain? 

a) What are the internal factors that you attribute to students' resistance to take 
risks and possibly fail?  

b) What are the external factors that you attribute to students' resistance to take 
risks and possibly fail?  

3)  Do your staff members (or you) understand the importance of risk taking and failure 
opportunities for the students in your class/school? Explain? 
a) Do your staff members (or you) understand the importance of risk taking and 

failure opportunities for the adults in the class/school? Explain? 
b)  How do your staff members (or you) model risk taking and failure in the 

classroom? 
c) To what level are the teachers empowered to run passion projects in their 

classrooms? 
d) How do you elicit teacher buy-in for passion projects? 

4) What role does the physical classroom space play on the student’s risk taking and 
resilience? 
a) How does the physical classroom space benefit or hinder passion projects or 

passion-based learning? 
b) How have you adapted the learning environment to accommodate passion 

projects? 
5) Do your students respond better to real world problem solving when directed/guided 

by an adult or when given opportunities to experiment? 
a) Are students more likely to take risks and work through failure when guided by an 

adult or when given the opportunity to experiment? 
b) Are students more likely to take risks when working toward their passion project 

goals or when they are given real-world problem-solving examples from the 
teacher in the room? 

c) What factors would hinder risk taking and resilience in a classroom in your 
school? 

d)  Would these same factors hinder risk taking and resilience in a classroom during 
passion-based learning opportunities? 

6) What recommendations would you make to anyone that was planning to start a 
passion-based learning curriculum in their school? 
a)  What are the biggest successes that these schools will experience? 
b) What are the biggest hurdles that these schools will have to overcome? 
c)  How would you explain, to a new school/teacher to passion projects, what a 

successful project looks like? 



THE EFFECTS OF PASSION-BASED LEARNING ON STUDENT  124 

d)  How would you explain, to a new school/teacher to passion projects, what a 
failed project looks like? 
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Appendix B: Interview Transcripts 

Name: D1A1  
Date: 5/26/21 

Time: 2-2:30PM 

Audio file 
Copy of D1A1 interview.m4a 

Transcript 
 

00:00:04 A. Carfley - Interviewer 

So, I'm about to do my interview here with D1A1. District One Administrator One. That's how 

you'll be referred to for the remainder of my dissertation process. The only spot your name will 

show up, is in the papers you signed showing that you understand the risks and you agreed to 

participate in the study itself. Do you have any questions about any of that before we start? 

 

00:00:31 A. Carfley - Interviewer 

OK, so let's get right into it.  

How would you describe your philosophy of using passion projects in your school? 

 

00:00:40 D1A1 

It's the responsibility of the school to find opportunities for children to be engaged and 

successful. Passion projects are an effective way to fulfill that part of our mission. 

 

00:00:57 A. Carfley - Interviewer 

Perfect. 

How has that philosophy changed since you originally were introduced to passion-based 

learning? 

 

00:01:07 D1A1 

I think it's just different names and different phrases, but the same fundamental concept of 

meeting students where they are and providing opportunities for all students. 

 

00:01:20 A. Carfley - Interviewer 

Perfect. 

How would you envision the growth and development of passion projects in your school over the 

next couple of years? 

 

00:01:28 D1A1 

I continue to focus on student choice and how that impacts the way that they feel about school 

period, the pandemic has created a different layer of student experience. As 30% of our students 

were virtual for most of the year and reengaging them is going to be critical. 

 

00:02:02 A. Carfley - Interviewer 

Do you believe that students have a fear of failure? 

https://1drv.ms/u/s!AI-_hOWb8trjcA
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00:02:13 D1A1 

I don't know it depends. 

I am not sure if fear is the right word. I don't know that they enjoy it. But I'm not sure that they 

fear it. 

 

00:02:28 A. Carfley - Interviewer 

What do you think would be some internal factors that a student would have that would attribute 

to that student’s resistance to take risks or possibly fail? 

 

00:02:40 D1A1 

Probably a lot of that is environmental, you know, and then the environmental impacts the way 

that they internalize certain situations. So, if they're in an environment where it is OK to not be 

successful and to kind of struggle through it, I think that definitely impacts their resistance to 

take risks, and conversely if failure is identified as a weakness or something to avoid, I think kids 

will follow as it is, you know, laid out before them. 

 

00:03:18 A. Carfley - Interviewer 

What are the external factors that some student would feel that would attribute to their risk taking 

or their lack thereof? 

 

00:03:28 D1A1 

Yeah, who they're surrounded by. You know, I think their external influences, including friends 

and family, absolutely there is resistance or lack thereof to take risks. 

 

00:03:44 A. Carfley - Interviewer 

Do your staff members understand the importance of risk taking and failure opportunities for the 

students in their classrooms? 

 

00:03:54 D1A1 

Uh, I think so because, you know, part of our mission is creativity. And creativity oftentimes is 

not, you know, something that is a linear path and sometimes you take a step back to move two 

steps forward. 

 

00:04:13 A. Carfley - Interviewer 

Do your staff members then understand the importance of their own risk taking and failure 

opportunities in the classroom?  

 

00:04:22 D1A1 

Yes, and they are always. You know, they are not afraid to try a new piece of technology or to 

teach a new unit. If it is what they feel is the best thing for students. 

 

00:04:34 A. Carfley - Interviewer 

Perfect. 

 

00:04:42 A. Carfley - Interviewer 
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How do your staff members model risk taking or even yourself? How do you guys model risk 

taking and failure in the classroom? 

 

00:04:50 D1A1 

Yeah, an example would be when we worked on our strategic plan. One of our items again was 

creativity. To that end, to start the school year we built a hovercraft and we demonstrated by an 

adult riding on the hovercraft in the gym in front of 

 the whole school. To show that it is OK to try and do things even if you're not sure they are 

going to work. 

 

00:05:23 A. Carfley - Interviewer 

To what level are the teachers empowered to run passion-based learning or passion projects in 

their classrooms? 

 

00:05:30 D1A1 

They are empowered to their comfort level. You know, if a teacher in their developmental and 

readiness continuum is not able to run creative and passion projects then that's probably not the 

best thing for that class at that point in time. But as soon as they're ready, yes. And we also have 

extra. We also have, you know, other avenues for kids to work on passion projects outside of the 

typical classroom. Through the elective process or clubs and activities. 

 

00:06:07 A. Carfley - Interviewer 

So, you said to their (the teacher’s) comfort level.  

So how do you elicit teacher buy in for passion-based learning? If they are not comfortable with 

it or they are just getting their feet wet, how do you get that person, that is resistant, on board? 

 

00:06:23 D1A1 

You can have them work with a teacher who is comfortable. And try to find some shared 

professional development. For example, our artist in residence projects that we worked on for 

several years. Uhm, the springboard for that was at Princeton University and their arts and 

education program, we brought several teachers down there, and it was through that shared 

experience that teachers at all different readiness levels were engaged in common projects. 

 

00:06:54 A. Carfley - Interviewer 

What role does the physical classroom space play on students’ risk taking in resilience? 

 

00:07:08 D1A1 

The smaller the classroom, or the more crowded it is, the more stressful it is. So, if kids can 

stretch out, spread around, move around that helps just their overall experience in the school. 

It is also healthier. 

 

00:07:32 A. Carfley - Interviewer 

How does the physical classroom space benefit or hinder passion-based learning or passion-

based projects? 

 

00:07:38 D1A1 
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There is probably a sweet spot somewhere. You know the classroom is too small. They are not 

going to have the freedom to move around and build or design or do it. And then again, if you're 

working in a warehouse, it may feel cold or less warm and engaging, so I think there probably is 

a very logical sweet spot. 

 

00:07:58 A. Carfley - Interviewer 

Makes sense.  

How have you adapted learning environments within your school to accommodate passion 

projects? 

 

00:08:06 D1A1 

Converted the library into a makerspace that gave kids a big open area to design and create. 

 

00:08:25 A. Carfley - Interviewer 

Do your students respond better to real-world problem solving when directed or guided by an 

adult, or when they are given the opportunity to experiment on their own? 

 

00:08:34 D1A1 

Again, I think it really depends on the kid. Some students need a little more guidance to identify 

and follow their passion and to start their passion and some kids will need more help than seeing 

that passion come to some level of closure. So, I think it depends on the child. 

 

00:08:57 A. Carfley - Interviewer 

Are our students more likely to take risks and work through failure when they are guided by an 

adult or when they are given the opportunity to experiment? 

 

00:09:12 D1A1 

I think they are more likely when guided by an adult because there is just a little bit of comfort in 

security when you have support during a risky endeavor. 

 

00:09:26 A. Carfley - Interviewer 

Are students more likely to take risks when working towards passion project goals, passion or 

when they are given real-world problem-solving examples from teachers in the classroom? 

 

00:09:38 D1A1 

I don't know, I mean. Hard to tell, uh? 

You need to define passion project for your research somewhere. 

 

00:09:49 A. Carfley - Interviewer 

Yeah, so in the terms of this, we are talking about student choice. Students working towards a 

goal that they have set on their own. 

 

00:09:59 D1A1 

Yeah, I mean. 

Probably passion projects are more likely to take risks. 

Because there's guidance versus rather concrete real-world problems. 
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00:10:18 A. Carfley - Interviewer 

What factors would hinder risk taking and resilience in a classroom? 

 

00:10:31 D1A1 

An environment that relied heavily on consequence. Would hinder risk taking and an 

environment that was based upon compliance. 

And yes, the same things would impact during passion learning. 

 

00:11:01 A. Carfley - Interviewer 

If they are going to take the same risk, what would hinder him in passion-based learning? And 

the same thing got it. 

 

00:11:06 D1A1 

Yeah, same factors. Yep. 

 

00:11:07 A. Carfley - Interviewer 

What recommendations would you make to anyone that was planning to start passion-based 

learning curriculum in their school? 

 

00:11:20 D1A1 

Train the staff so that they understand what is the vision of passion? 

Base learning from there, provide whatever resources are needed 

for it to be successful in the first year. 

If it's not successful the first year, you are in trouble. 

Invest in it. 

You know front heavy front-end investment. 

 

00:11:53 A. Carfley - Interviewer 

So, what are the biggest successes that these schools will experience? 

 

00:11:57 D1A1 

Empowered students. 

Engage students. 

And have a full-filled staff 

 

00:12:12 A. Carfley - Interviewer 

What are some of the biggest hurdles that they will have to overcome? 

 

00:12:15 D1A1 

Letting go control. 

 

00:12:26 A. Carfley - Interviewer 

How would you explain to a new teacher to your school and a new teacher to passion-based 

projects? What a successful project looks like. 
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00:12:36 D1A1 

Project will be the fruit of a process. 

Students could either explain their experience in writing or by speaking that highlighted their 

choice slash passion. 

 

00:13:11 A. Carfley - Interviewer 

And then how would you explain to that same teacher what a failed project looks like? 

 

00:13:24 D1A1 

A passion project that resulted in a student disengaged from the work. Or if there was no 

engagement and not a positive reflective experience for the child. Would definitely be a failure. 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Name: D1T1 

Date:5/11/21 

Time: 10:10am - 10:40am 
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Audio file 
Copy of D1T1 Interview.m4a 

Transcript 
 

00:00:00 A. Carfley - Interviewer 

I just started recording my interview with the D1T1. 

That's how you'll be referred to in anything going forward. I won't use your name, so all the 

schools have a district code and either teacher or administrator code so. 

Let's just get rolling, I know you have a short time here.  

How would you describe your philosophy of using passion-based projects in your school or 

classroom? So, for your classroom? 

 

00:00:31 D1T1 

It's always the exciting projects, the ones that you know the kids are going to look forward to 

where they're going to feel a little more, I don't know if the word is responsible, but a part of the 

decision making it's where they're going to be given an opportunity to share what they know and 

what they're interested in and would like to know more about. So, they tend to be more 

passionate, connected, involved. You tend to see more leaders come about in different aspects 

because you've got the kids that are great writers and the kids that are great at planning and then 

those kids that are great at executing and problem solving. So, everyone kind of. Seems to fall in 

place after that, so my philosophy is it gives them an opportunity to come to really become part 

of the project itself. 

 

00:01:22 A. Carfley - Interviewer 

Awesome, so how would you say that's changed since you first started implementing student 

choice or student passion?  

 

00:01:51 D1T1 

So how has it changed? 

I've always done them in the classroom, but I think they're a little more intimidating because I 

think I'm the teacher that likes to have control of the classroom and you can't really have that 

mentality if you are going to have passion-based projects, so I feel like the more that I use them 

now with the 8th graders, who you know they can be a stubborn bunch, and or 7th and 8th 

graders. If I didn't let them take control and work at their pace and talk, you know, and chat and 

still get their work done and just supervise them to make sure they're on task? Uhm, I don't think 

it would be as successful, so it has changed it was scary. To start with, I remember the first time 

that I did anything that was passion based, where I let the kids decide either what their topic 

would be and especially if the research was being done at school. If it was being done at home, I 

said just another shoebox project. Yeah, but if it was being done at school and the research was 

happening at school and they were working in teams was required. 

They really don't need that drive from you when they've chosen it for themselves. I mean, 

obviously some groups do, and they might need a little more direction and you might see one 

team that takes off. Then you just have the perfect dynamic things with them, and then there are 

the other groups where you kind of need to sit with them and you maybe help them brainstorm 

https://1drv.ms/u/s!AI-_hOWb8trjcw
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and maybe help them listen to one another. And maybe you know, get involved so that not one 

person is doing the whole project but typically. 

 

00:04:11 A. Carfley - Interviewer 

So how do you envision growth or change in passion-based learning in your class in the next 

couple years? Where do you see it going? 

 

00:04:24 D1T1 

This year I decided not to do TSA. I kind of regret it because they did it virtually, and I don't 

know if you're familiar with TSA, but TSA is that technology student association. It's a national, 

group that gets middle schools together to compete on different topics. Typically, I do it as an 

elective and as an after-school project, but with this year the way it was, we weren't going to 

have electives and we were going to have after school projects, and I didn't want it to become 

something that they just did at home. I wouldn't have been the same. So, I skipped it. I kind of 

regret it because I had a couple of the groups that went forward and did things virtually. I did see 

some of them saw great success, but you don't know how much of that came from the parent 

involvement. But either way, I think going forward I'm going to be a little more involved in 

passion projects. Personally, I bought a drone, and I bought a kit where I want to learn how you 

can use the materials, either in the kit or other resources to make a drone that works inside a 

classroom, you know? And then maybe move that knowledge outwards so I know that that's 

another program next year. I'll be doing TSA. I've already signed up for it, I'll also be working 

with 3D printing, which I've always done, but I'm just, you know, taking the experience that 

we've had, especially with how involved the kids and schools were in creating the straps for the 

masks and in creating these different, you know, mask molds that help people breathe better in 

their masks, so knowing how useful, the 3D printer could be in these situations. I can create other 

scenarios where the kids can design and print other things, so I see a whole new opportunity that 

has opened. You know, I went to a workshop once. I think I've told you this about drones and it 

just blew my mind how drones are going to be in every aspect of the world.  I'm talking security 

surveying real estate, you know landscaping, delivery, travel. You know just in every aspect. 

And the guy ended the class or the workshop, saying, you know, if you could teach your kids to 

use a drone and how to master the skill of that drone, they've got a job. They've got a job in the 

future. 

 

00:07:43 A. Carfley - Interviewer 

Do you believe that students have a fear of failure?  

 

00:07:54 D1T1 

 So, in TSA my kids had to do Rube Goldberg with a team of six students. Each one was given a 

board and then in the end these three boards needed to come together, and you would start the 

marble on one board, and it had to find its way to move the items in the second board through the 

Rube Goldberg, and then finally to the third board. It was very challenging, especially like I said 

that first year was like Oh my God, how we're going to do this. We watched a lot of videos 

online. You got to use the resources you have lying around soda bottles and cotton balls and 

straws and paper plates and plastic cups. They created all different types of things and each 

board needed to last 30 seconds. So that was another added feature and within the board they 

needed to use six of the seven simple machines. Our first year blew everyone away. We were 
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first place winners. I couldn't believe how great the kids did. So, the second year the kids were 

anxious, and they were also a little bit intimidated by the previous year's success. They were like, 

what if we don't get it to work? And what if this and what is that? And what if? What if and I 

said listen? You guys already have a leg up. I've got their sample. I can show you a video. And 

every year at least one team has won a trophy of medal. The fact that they're intimidated by the 

previous year is expected. Once they start playing around with it. And once like I said, those kids 

that are good at figuring things out like the one that's good at, you know, making some sort of a 

spiral screw. It's the one that it figures out. Oh, you know what? No, this isn't going to work. 

Let's just start over because sometimes you need that kind of leadership with the experience. I 

know to calm their nerves and we've had Rube Goldberg's that don't work, and we've had some 

that they're very sporadic. It works three out of the seven times that we run it. And I explain to 

them, knowing now what I know. I tell them it's not all about it working, it's also about your 

thought process. And sometimes the judges will tell you it's OK to hit the marble, what's 

supposed to happen next. OK, that one didn't work, but make it go through all the way so that we 

can see how many times it did. And that was better than any other team, so that one failure is 

nothing in comparison to the other team that had six hiccups and it really didn't show any sign of 

success. So being able to calm their nerves, being able to show them previous projects, being 

able to show them that even if you fail, there's shining opportunities. Yes, there’s going to be 

fear, but somehow, they always come out. They always come out fine. 

 

00:11:00 A. Carfley - Interviewer 

What do you think are the internal factors?  

You kind of talked about them a little bit, but what are some of the internal factors that make 

kids resistant to take risks and possibly fail, and then what are some of those external factors? 

 

00:11:22 D1T1 

I had a lot of kids that didn't want to join the TSA. They said no they were scared. You know it 

also involved commitment. They needed to stay inside from recess sometimes. If they were 

falling behind, they needed to come in early and give me 30 minutes before. Sometimes I would 

buy them pizza after school, but what comes from them to be scared? I mean I would try and 

sway them and say hey look, it's fun. I'm going to let you guys use your phones. You're going to 

be here for an hour after school or you know it's freezing outside right now. Why do you want to 

go outside? There were other factors that kind of changed their minds, kind of coerced them into 

wanting to do it. Maybe their friend was doing it, but what made them not want to do it? I don't 

know. I mean, most of the time. I had one student who maybe had a sibling in the program. The 

year before or had seen the Rube Goldberg. I also do a presentation at the end of the year where I 

share it with the school so that piques interest, but I don't know what keeps them away. I tend to 

have a pretty good turnout. Uhm, the Rube Goldberg is only one of the competitions. They've 

also made 3D children’s books on a certain project, so one of them did it on planets. One of them 

did it on recycling and they won trophies as well. Another project was cartoons, so they made 

cartoons on the computer, and it could be about a certain topic that's given to them. So, one year 

we had a cartoon made for artificial intelligence and that student works independently, but they 

used one of those cartooning apps like the ones you've used in class before. The kids put in the 

words, and they pick the characters that they want to pick and then they make a presentation 

using their cartoon on that topic and how you would teach that topic to five-year old's or six-year 

old's. I basically put out all the projects on the table with the descriptions of what the projects are 
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and they get to choose whether they want to do it individually or whether they want to do it as a 

team, which ones they want to do, they can do multiple ones. I had kids that had to do a 

fundraiser for the American Heart Association. We have had that twice and it kind of started a 

little bit of a transition, but you know how you have your first annual volleyball fund raising 

opportunities so older siblings can participate. Parents were able to participate, and you just paid 

$5 to play and then you made your own team and so now you had 16 teams and you know at 

each team paying $30 you just produced this money to donate to the American Heart 

Association. The kids make the flyers and put out the emails of the kids advertising for the actual 

event. You send your donations to the American Heart Association and the TSA organization 

rates your video and your efforts so it's all of those were passion projects. So that is like the 

perfect description for what you are talking about. 

 

00:14:46 A. Carfley - Interviewer 

When we first started talking about that we were talking about the fear of failure and risk taking 

and how sometimes it keeps kids from wanting to do some things. So, do you understand? Or do 

you think it is important there is an importance in risk taking and failure opportunities for your 

students, do you think that it is a valuable experience in the classroom? 

 

00:15:11 D1T1 

Absolutely. I mean, I'm a stem teacher, so it's all about you learning from your mistakes. OK, 

that didn't work, but it should only drive you to try again and improve on whatever that was. So, 

it really is so true if they don't fail, if they don't get it wrong, if they don't make that mistake, then 

there's no problem solving happening. You succeeded the first time and say it was by accident, 

what is your takeaway? Whereas if you learned that the marble flew off of the board during that 

part of the group are you going to know that if you build a wall out of an index card that is going 

to keep it within that realm or if you make the angle of that ramp a little bit lower, it's going to 

come in at a slower rate and maybe take a little longer so it adds to your 30 seconds on the board, 

but it's also not going to fall off and you'll have better success. So, all of that contributes to their 

learning.  

 

00:16:11 A. Carfley - Interviewer 

Do you think there's an importance for adults to model or to show risk taking and take failure 

opportunities in the classroom? 

 

00:16:20 D1T1 

Oh, absolutely I'm in this year in 8th grade. I'm also in class support for our 7th grade, our 8th 

grade science class and you know the teacher does experiments and you know she made 

marshmallows then flown and you know she's done all these different things and they don't 

always work out as planned. And I think the kids take away is, you know that just that those 

things don't always work out as planned, but you're learning from that opportunity now. 

Typically, those would-be hands-on projects, but this year they've been more demonstrations. 

Because of everything going on, but that is the constantly like I watched it happen when I was 

with her for one class, and it worked perfectly but in the next one it didn't, and the kids laugh. 

And then she explains it, or we will show it on video or try again and then have success so 

awesome. 
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00:17:14 A. Carfley - Interviewer 

So, you just explained the next one we had. How do you model it? So, we're going to skip that 

one because we kind of just talked about it too. 

00:17:28 

 

00:17:29 A. Carfley - Interviewer 

To what levels do the administrators empower our teachers in power to run passion projects in 

their classrooms at your school? 

 

00:17:36 D1T1 

I think this school does an awesome job at passion projects. 

When I was a fourth-grade teacher, I knew that the safari was a big part of our Native Americans 

unit, and we also started gardens. Every grade has this one project that just shines, if not more 

but there's all there, you know, we have the butterflies that are released in first grade and they 

watch the cocoon as it, you know, happens. And then second graders hatch eggs. And they care 

for the chicks until they're old enough to now be given away to any of the staff members or 

parents that want to take the chicks home. So, the kids have these opportunities to be exposed to 

things that they wouldn't have otherwise, be familiar with. Those that are driven by that topic or 

somehow, like I said, have some prior knowledge or particularly want to be more involved that 

shines through for them a little more. That they go through the years here at our school, the more 

you'll see that they are risk takers and familiar and getting that big takeaway from each year, 

different passion projects. I know in 4th grade alone you know we did the wax museum, so you 

got to pick whoever you wanted to write about and that could be a scientist. It could be an 

athlete. It can be anything that you were interested in learning more about them. Dress up like 

them and have a presentation. That's another one, both great right? And then you know, we built 

different long houses and teepees that that the Native Americans had so the kids not only did 

they have the choice to build a small-scale model of where they lived or where they played or 

this or that or the other, but they could also maybe choose to make one of the tools that they used 

to pull the fur off the leather or they could choose to make a demonstration of how the house 

where they were able to keep a fire in it and how it worked. So, 4th grade had lots of 

opportunities where the kids could choose among the different topics and research and presented 

as the one that I mentioned before was the animal project, so they chose one of the one of the 

environments of New Jersey. One of those different from the word I was looking for before it 

was habitat. Different types of landforms, and like if they were in the Pinelands, they might live 

in this or and then. These animals now they could make either a paper scale or a clay scale model 

of that animal, and then they dressed up as a safari person and we would have all the younger 

grades walk through, and that child would use the brochure that they had created and the animal 

that they made to present it to the younger grades, and they would do it over and over and over 

again. So, all the 1st graders, 2nd graders and 3rd graders walk through the experience and learn 

from them. So, I know that those kids not only walk away with the knowledge of their animal, 

but from hearing their friends over there or from you know, we never even presented it to each 

other because it's a full morning of just kind of going over what you learned and how much they 

really took away from even just that type of presentation. 

 

00:21:01 A. Carfley - Interviewer 
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In my district, one of the problems with passion-based learning is getting buy in from staff and 

from adults. Your projects sound really cool and I'm sure that they buy into it a little bit, but what 

do you think is the best way to get buy in from the adults? 

 

00:21:19 D1T1 

I'll tell you what gets them by in this building. They've become tradition and I feel like OK; 

we're going into 4th grade. We're doing immigration, so we have an immigration simulation day 

and it's kind of to be expected, not only from the teachers but also from the parents. They're like, 

oh, this is the grade where you do this. Because you know your older brother did hear your older 

sister did it. So, for us it is that the other by in has been the themes and I've mentioned this to you 

like that. Could be the water theme and then every class and every teacher were encouraged to 

not only find a way to put water into that lesson, whether it be walking down to the Red Mill and 

launching pumpkins that they made that are going to float down and be caught. Or testing the 

water. We also had students in the 6th grade that they were growing little fish. I don't know what 

kind of fish they were and kept them in the classroom. I think for about 6 to 8 months until they 

grew big enough to be released, so everyone has found a way to put water into the lesson, 

whether it was measurement, or you know, some sort of cleaning the water in our area. You 

know, going out and picking up things after school, so every class found a way to bring water 

into the classroom. And some of those are still done. Even though the theme has moved down to 

service. 

 

00:22:43 A. Carfley - Interviewer 

Very cool, so how many themes? How many themes do they use throughout the year like say in 

4th grade? 

 

00:22:43 D1T1 

Yeah, we've had four different themes, I think so far, and then this year that just didn't happen, 

but we had water. We had projects. I can't remember all those things right now. I know one was 

Clinton. It's good for the CPS community. Oh, that was another one we got involved with 

different community businesses and I know this community is something in service. We had a 

different theme and each of the teachers was encouraged to use this. What are you going to do? 

And it became kind of a buzz, a discussion, something that everyone. 

That first meeting of the year where he brings in all the Bulldogs and we just sit there, and he 

stands there and says welcome. We obviously couldn't do that this year but that day he 

announces the theme for the year for the students, so I pushed him thinking as well. 

 

00:24:06 A. Carfley - Interviewer 

You guys have pre-K to 8 right in the building. So, what role does the physical classroom space 

and your proximity to town and not as much surrounding areas? Some other schools in the area? 

How much does that play into student risk taking and resilience? So, the physical actual 

classroom in space? 

 

00:24:26 D1T1 

Well, I think and the funny thing about here is we are very lucky we have courtyards. We have a 

pond in our courtyard. We have an outdoor classroom that has like stumps for chairs and a stump 

for podium that was built by one of our alumni who was doing a Boy Scout project in order to 
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earn his like highest badge. He is now on a junior in high school, so he came back during his 

high school years, and we built this an outdoor classroom. If you can't do it in your classroom, 

I've never heard the (Principal Name) say no.  Say we want to do this. I mean oh we need the 

gym for this or, you know, because in again that immigration. We do immigration simulation 

day. The kids all dressed up as an immigrant. They come in with luggage that day and all you 

must do is go to the office and schedule the APR for the day. There are no questions. So, I think 

having that kind of support and knowing that you're not going to have that pushback lift that 

concern and as far as the kids, I mean they know the environment they know. Three kids know 

that that is going to happen. You know, I don't think they see those back those as barriers. We 

also have considering our Media Center this year and how expanded it was with technology and 

space and dry erase boards on their tables so that they could do planning here. And you know, 

I've got all types of different tools, and we opened that elective program a while back, and you 

know, I had my elective going on, but another elective was woodworking, and they were 

working outside, but they needed to come in and use some of my tools. Yeah, sure, come on in. 

It was not a matter of Oh no (teacher name) is not going to let us use this space or (teacher name) 

is not going to let us use the tool that was never even a question. 

 

00:26:20 A. Carfley - Interviewer 

So, the next question on there was talking about the benefits or the hindrance of passion-based 

learning and passion-based projects with the classroom. But you just really wrapped that all into 

that last one. 

 

00:26:37 A. Carfley - Interviewer 

So, have you had to make any adaptations to the environment to accommodate any of the 

projects? I am going to add, I would say that the Boy Scout project was one of them, right? 

 

00:26:50 D1T1 

That opened an outdoor classroom, another big one for me for STEM with storage because I 

could not just leave these projects. Risking that they were going to get damaged or taken to 

someone to play with them or crush them. So, storage was huge and when we renovated the 

library, I got these three massive storage units that I really try and keep empty. I store robots in 

one of them, but the other two I save one just for TSA because I know when TSA starts, I need 

somewhere to store their Rube Goldberg's or their books or anything, and there is another that I 

use for maker space, so I have a little thing for 4th graders where they bring in old telephones 

and old radios and printers and all diverse types of items, and I store them in there. I don't have 

any right now because I knew I was not doing it this year and I had collected too much junk, but 

the storage was a big factor. If I didn't have it, I wouldn't be able to support those projects 

properly. 

 

00:27:48 A. Carfley - Interviewer 

Do your students respond? Better to real-world problem solving in your classes when they're 

directed and guided by an adult or when they're given that opportunity to experiment. 

 

00:28:10 D1T1 

I think it always starts with a little bit of direction from the adult. I like to show them videos. 
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Of what others or what it is we're learning about and kind of say, OK, this is how some people 

handle the Rube Goldberg, but they're like expands and the things that they could never do, so 

it's far beyond what they'd ever do for the Rube Goldberg. At this cost with 73 over budget but 

they're inspired. I don't know if you've ever seen that Rube Goldberg where the guy is eating 

breakfast and he wants to pour his cereal and it takes about 3 minutes for the whole Rube 

Goldberg to go through, and it knocks cereal boxes down. So, I'll start with something like that 

and it's beyond what they could ever accomplish, but they get inspired. You know, it's the 

beginning of the column and this I have this in such a long time since I've had to do a lesson plan 

right up. You know, when you catch this. It's kind of like that where you have that beginning 

draw to the topic and they're so fascinated by it, and I go, well, guess right now you're going to 

have an opportunity to do something like that and then just at a smaller scale. So, I kind of tend 

to start with something that I can direct or guide them in the right direction, but they then must 

move forward with their trial and error in order to get a successful project. 

 

00:29:31 A. Carfley - Interviewer 

So, are they more likely to take risks and work through failure when guided by an adult or given 

the opportunity to experiment so kind of the same thing? 

 

00:29:41 D1T1 

Yeah, I think when given the opportunity to experiment because if you're guiding them through 

it, then they're not taking risks and it was following suit. 

 

00:29:59 A. Carfley - Interviewer 

Are students more likely to take risks when working towards passion projects or goals than when 

they're given a real-world problem example, that's given by the teacher? 

 

00:30:14 D1T1 

I think it is their passion project. 

 

00:30:20 A. Carfley - Interviewer 

So, I guess the root of it is if you know you have a student that's really into gardening, would that 

student be served more by being allowed to experiment in gardening and different plants? And 

you know different types of fertilizers and those types of things or being provided. Lessons and 

videos and written essays and those types of things. They are kind of guided by the teacher, I 

think is more where I'm going there. 

 

00:30:52 D1T1 

Yeah, I think that they're going to take more risks with passion projects rather than being guided 

by the teacher. I guess that it also depends, you know how old they are in kindergarten then yeah, 

the teacher in the room teaching them about that topic piques their interest. But later when given 

the opportunity, they'll take what they learned from that teacher and save them. 

 

00:31:24 A. Carfley - Interviewer 

So, what do you think? I know this year is a little awkward, so this you may have to draw back a 

couple years, but what factors do you think hinder risk taking and resilience in a normal year in 

your classroom? 
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00:31:40 

Like ventures with student risk taking in the zones. I guess I could hear that. Do you mean in? In 

my school I, I guess a teacher who isn't willing to let the kids, you know, take the helm. 

 

00:31:58 A. Carfley - Interviewer 

So, like think about it in terms of in your actual. So, think about it in terms of in your actual class 

and take it from your perspective instead of the whole school perspective. So more what do you 

see? 

 

00:32:10 D1T1 

In my room, right? Maybe lack of materials maybe? 

Lack of creativity with you know the project itself, how I presented or 

It may be the wrong topic for the right audience. 

 

00:32:39 A. Carfley - Interviewer 

Would these risk factors be the same in your classroom if you were utilizing passion-based 

learning with those projects? 

 

00:32:55 D1T1 

Yeah, absolutely. 

 

00:32:58 A. Carfley - Interviewer 

So last real question, question #6 has a couple parts, but what recommendations would you make 

to anyone that was planning to start passion-based learning curriculum in their school or in their 

classroom? 

 

00:33:12 D1T1 

Look at your community and see what your community is passionate about like when we 

decided to do our makerspace over again, we got the community involved to see what mattered 

to them also that we could get support from the community. and kind of expand the classroom 

outside of the building by using the community. Communicating with the students asking what 

their interests are, what they would like to do if they could do anything at all in the world to fix a 

problem, or what's something that bothers them. You know different projects come about just a 

simple conversation. Also, you know reaching out to some programs like the TSA. We'll kind of 

already have such a nice setup with like. I think it's like 36 different projects that the kids can 

pick from. 

 

00:34:20 A. Carfley - Interviewer 

So, what do you think are some of the biggest successes that these schools will experience and 

some of the biggest hurdles they will have to overcome as when starting passion-based learning? 

 

00:34:29 D1T1 

I think there is nothing bad. Doing the greatest job of preparing the kids for real. You know to be 

successful in real world education and jobs later. 
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00:34:47 A. Carfley - Interviewer 

What about hurdles? What would be the biggest hurdle you could think of? 

 

00:34:56 D1T1 

No, I think resources again. You know that one comes up a lot because I know that. In, I mean, 

you're only one of the people that I know that's doing their dissertation, but there are two other 

friends that I know and theirs are very tied to technology and how there's such a great lack of 

technology in so many districts that we are just not aware of because we you know our school, 

particularly this one, has had one to one devices for about five years now from the 3rd grade, but 

that isn't the case that we wear. Yeah, and now this year we're one to one device from K through 

8. 

 

00:35:39 A. Carfley - Interviewer 

Nice. I think we're I think we're 3 to 8 right now because they were still afraid to get 

into the kindergarteners. 

 

00:35:47 D1T1 

Yeah, and you know, I think that's, uh, another big part of it is that's a risk you know, like people 

risk and you take that, and you know. 

 

00:35:56 A. Carfley - Interviewer 

So how, in terms of the projects themselves, how would you explain to a teacher what a 

successful project looks like? What would a failed project look like? 

 

00:36:14 D1T1 

A successful project, uh? We went into each TSA meet, not thinking we were going to win any 

trophies and I was so proud of them each time that the project succeeded or that they ended with 

a nice project like we would do a pizza day and we would just kind of show each other what we 

had worked on for that time and knowing that they were so proud of their work and knowing that 

they've worked for months on that project and that they felt successful and that they had a 

takeaway. That was a successful project. Now the fact that they went into the competition, and 

they had to not only put their project on the table, but present to judges and come out of it with 

some sort of a grade or score and walk away with trophies, I mean, that's just the cherry on top. 

 

00:37:03 A. Carfley - Interviewer 

Perfect, so what does the failed project look like? 

Or is there such a thing? 

 

00:37:13 D1T1 

Ah, I mean there is. Like I said, if you don't let the kids take the help, if you don't let them fail if 

you don't let them try these things. If you don't let them, feel like they're doing something 

independently in some part of the project, and I don't know that there was really a passion project 

that succeeded. 
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00:00:01 A. Carfley-Interviewer 

Today’s interview is with D1T2. That's district 1 Teacher 2 from your district. 

Today is 5/27 and it's about 1:20 PM. The only thing that we need to talk about prior to the 

interview is that you've signed that paper that says you understand the risks which are minimal to 

none for you participating and your Superintendent signed off that the district's allowed to do the 

survey. Any questions about any of that stuff? 

 

00:00:35 A. Carfley-Interviewer 

OK. Let's get rolling then. How would you describe your philosophy of using passion projects in 

your classroom? 

 

00:00:44 D1T2 

So, I use passion projects mainly with my students and I've been doing it for about 8 years and 

basically this was part of when we were developing the curriculum. That student would have a 

choice and it would totally be student centered, student driven, and they would pick the top. And 

we would kind of start broad and then narrow it down to, you know, some kind of burning 

question that they had that we would do research and be our center focus. So something that 

comes with something they're interested in. And then designing how they would explore that 

question and a piece that I always have attached is somehow they bring it back. They bring it 

back either to a younger class and they do a presentation, or they share it in some way, or it's 

displayed, so they're actually using it to teach another group of kids. 

 

00:01:53 A. Carfley-Interviewer 

Perfect, so how do you? How do you think that your philosophy changed since you were 

originally introduced to passion-based learning over eight years ago? 

 

00:02:04 

I would say that I have tightened it up a little bit because in the beginning it was too loose, and I 

found that it would go on and on and on and not have a culmination so I allow them the 

flexibility of the topic that they're going to explore, but you know, kind of give them timelines 

and give them expectations as to what the final project would look like. So, I think that if you 

know you want to give them a choice, but I think you need to have guidelines and rubrics and 

expectations, and sometimes you know they want to exceed those expectations, but more or less 

I feel that they could just go round and round with a topic and not produce anything. So, I had to 

tighten it up a little. 

https://1drv.ms/u/s!AI-_hOWb8trjgRc
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00:02:54 A. Carfley-Interviewer 

So how do you envision that growth and development that you're discussing? Like on the change 

in your passive passion projects in your class over the next two years. So, there is continued 

development of the program. How do you see it going? 

 

00:03:15 D1T2 

I guess some taking it to the next level and you know, definitely this year has been a year of 

exploring technology measures that no one would have ever dreamed of, and I've been pretty 

creative and doing things so that It's increased collaboration with kids at home versus in school, 

so I think there's a nice in between. I mean, hopefully next year we're getting to do the hands-on 

stuff that this year has lacked, but I think using some of those technological advances to kind of 

make like creating a website now. I'd like to keep some of that stuff, but you know, have that 

collaboration and in person and hands on piece of it continues. So, to take it to the next level is 

now use all the technology we're forced to learn on resources and combine it with, you know 

what we've done previously. 

 

00:04:25 A. Carfley-Interviewer 

Very cool, so do you believe that students in your school have a fear of failure or students in 

general have a fear of failure? 

 

00:04:35 D1T2 

I think so. I think the minute that you try to tighten it up and say OK, well, you know OK, you 

love ice skating and you let's explore like the physics behind it or this and that when you start to 

give them those. You know those certain criteria that you want them to. I think that there's a little 

bit of the fear. Is it going to be up to the teacher's expectations? Is that in a direction that I really 

want to pursue, so I think sometimes there is a fear, but I think you know, with reassurance and 

modeling and you know, showing what other students have done and, and I think if they're truly 

interested in the topic, that's the driving force anyway, so I think anything is met with some 

apprehension, but you know, you just have to reassure and baby steps. 

 

00:05:34 A. Carfley-Interviewer 

So, when you're thinking about risk taking in that possible fear of failure or the possible failure 

attempt, what would be an internal factor that would attribute to a kid resisting to take that risk, 

or even possibly fail? 

 

00:05:50 D1T2 

Uhm, it could be multiple things, you know it could be a factor that they are, you know I feel like 

this is going to be an issue next year if they're not. They're very shy, and here they there are a 

virtual learning learner the whole year and now suddenly part of the project is to do a verbal 

presentation. That could be the factor that you know for having to communicate with peers and 

present might be part of their issue because you know it. It's a different kind of learning this year. 

What else could be a risk? Again, just you know when you're pursuing something that's your 

interest, and although you might have some parameters, it's that unknown, so you know that 

could be part of their resistance is just, you know, I'm not sure if this is the expectation. I've 

never done this before. 
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00:06:50 A. Carfley-Interviewer 

Perfect. 

It makes a lot of sense. 

 

00:07:00 A. Carfley-Interviewer 

So, what would be the external factors that would keep that same kid from taking risks or even 

possibly failing in the classroom? 

 

00:07:10 D1T2 

Uh, maybe other peers. I know from being in a G&T program. I most likely when they're sharing 

a project they've done, I usually do a younger audience because you know that how they're 

perceived by their peers, and sometimes just even being in our program called Quest. The older 

kids are a little, you know, shy about being, you know, having other kids notice that they're in it, 

or have it been known so the technology you know, although we are forced to advance ourselves 

and kids must use it. With this kind of school year, there's still, you know, some things. I did a 

website design not too long ago and you know, just maneuvering it, and even with a tutorial was 

kind of limiting to them because they are just we're apprehensive, am I doing it the right way? 

How do you enlarge this? How do you make another page so it could be? You know, an external 

factor could be technology cool. 

 

00:08:30 A. Carfley-Interviewer 

So, let's look more into risk taking and failure, so do you think the staff members in your school 

understand the importance of risk taking and failure opportunities for students within the school? 

 

00:08:46 D1T2 

I think so. I think that we have a lot of opportunities here that are kind of you know, not your 

norm. So, and I think along with that, there's part of it. As you know, as a teacher and a staff 

member to take that risk to set it up for students. You know we have a teacher here that decided 

one year she wanted her students to build boats out of cardboard and go to an indoor pool and 

see if it would float while they were in it, I mean what a huge risk and you know what to do and 

then you have kids that might be apprehensive about swimming, and you know, being in a pool 

with others and seeing that their boat might fail but you know part of the lesson is you know you 

have to just try and see what pans out and encouraging them. It's OK if you learn from it and you 

do it again. And it was like one of the most successful, you know, programs that was just out of 

the box that she thought of doing so. I mean, that's just one example of many things that I think 

as a staff. Uhm, we do. To kind of encourage risk taking is a very positive thing and you grow as 

a student. 

 

00:10:09 A. Carfley-Interviewer 

That's awesome. 

So, build on that idea that you were just talking about, and do you think that staff members 

understand the importance of risk taking and failure opportunities for the adults in the school? 

So, when you say the adults in the classroom, but you mean other teachers or any adult in the 

school do the adults within the building understand the importance of them being willing to take 

that risk and demonstrate failure. 
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00:10:39 D1T2 

Well, like I just said, OK, yes, I think absolutely, you know, I think we're a supportive staff and 

that you know some things we try, and they fail but then you know had programs that just 

haven't been that great and we kind of build on it and improve. And you know, sometimes the 

first time you do something you know that you must improve it and do it better, and I think part 

of it is the administrative administration being supportive of that. You know, I think that we have 

a very supportive administration that hey, you have an idea. Try it. If it doesn't really work, we'll 

try it again or you know you get another shot at doing it. So, I think that the administration also 

must be open to that risk taking in order for you know, the staff and teachers to take those risks. 

 

00:11:35 A. Carfley-Interviewer 

So how do your staff members model risk taking? You talked about the boat activity. Is there 

anything else you can think of that in a general classroom that that anyone within the school 

would model risk taking to the students? I mean, you can even think about like just a general, 

everyday classroom. How you would model risk taking, or if there's a specific example either 

way. 

 

00:12:05 D1T2 

Yeah, I mean, I'm just thinking about my ELA classes, and you know, I model with writing. 

Sometimes you know I. I tell them that it was just writing was very always difficult for me as a 

student, and sometimes I will just write down whatever comes to mind to get it down on paper 

and then I go back and revise. So, I mean, I show them that this is how it works for me. 

Sometimes I get down ideas and then I go back up. You know, sometimes I'll write a whole 

paragraph and realize that I'm going in the wrong direction, and I must start over. If you know, 

let them know that sometimes I make mistakes and you know, I think not bringing attention to it 

and saying that it's OK and you know so uhm, that's one thing that I can think of, I mean just 

with writing. 

 

00:13:04 A. Carfley-Interviewer 

So, I think you've already kind of answered this question, but I'm going to ask it anyways. To 

what level are the teachers empowered to run passion projects in your classrooms? 

 

00:13:14 D1T2 

Uhm, they are empowered 100%. There's you know if you have an idea and you have a plan and 

it's you know something that we are cost effective, and you know it's 100% usually support it 

and we all we go in with kind of a plan before you know we kind of brainstorm. What about this 

is so? I think part of the reason why we're so supported is that you know we think about 

everything, like what? How do you structure a program, whether the pros and cons? How do you 

manage? You know some of the risks that go into it so I can say that we you know anything I 

mean, I just the other day I with our current situation, I proposed a walking trip to try to, you 

know, get kids out of the classroom and it was 100% supportive and you know we talked about 

safety and how we could manage a larger group to go downtown, and do you know, do some 

combined activities with literature, math and science and you know it was just kind of a last 

minute thing and I was totally supported. You know with that idea. 
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00:14:30 A. Carfley-Interviewer 

The beauties of working in the town that's great. 

 

00:14:33 D1T2 

Yeah, yeah. 

 

00:14:36 A. Carfley-Interviewer 

How do you elicit teacher buy in for passion projects? So, if you wanted to expand outside your 

class, how would you get teachers on board? Or how does your admin get teachers on board? 

 

00:14:52 D1T2 

Having a group of teachers do more like, a grassroots kind of, you know, talk about it. Make it 

become your own, and you know instead of it being handed down from administration. You 

know, that's why we usually have themes per year. We'll have uh, like last year it was water. 

Water was our theme, so it was kind of like, alright. Well think of something that you could do 

with water, and nothing was given like you must do. You know anything with volunteering or 

must be science oriented. It's just water and you know everyone thought of a different way to 

kind of incorporate that. And it's very ingenious. And he was supportive of that so. You know, I 

think it's allowing the teachers to come up with those ideas and have it been their own. 

 

00:15:49 A. Carfley-Interviewer 

So, the next couple questions here talk about the physical classroom. So, what role does the 

physical classroom space play in students’ risk taking in resilience? 

 

00:16:08 D1T2 

I think that you know you need a classroom that can be set up in different, you know 

departments almost up you know, and it definitely it brings me to our makerspace and you know 

how you can have different parts of that classroom or space B. Something that is, you know, 

intriguing for them like it could be your technology center or we have a spot for hands on 

activities with like toolboxes and things and sewing machines. Uhm, I think that you know, as 

simple as your decorating in there just kind of helps students, uhm, you know, think about things 

and the aesthetics of the room, having maybe some kind of outdoor space connected to it. So, I 

think it's important because I think it is the way a classroom is set up or a space is set up kind of 

allows for that ingenuity and creativity. 

 

00:17:19 A. Carfley-Interviewer 

So how would that physical space either benefit or hinder passion-based projects? So not just 

thinking of how the students are learning, but more thinking about the passion-based projects, 

how would how would the physical space either help or hinder? 

 

00:17:36 D1T2 

Uhm again, if it was, if it was a classroom that had uhm, different modes of learning then that's 

going to benefit. If you're looking at me, I'm in a classroom right now that there's like four blank 

walls and a smart board. I think that that's going to you know, limit what you do because you 

know you're also, I mean, you're creative when you see things in front of me and you know what 

you have at hand. So, if you're in a classroom like right now. I mean, I don't. There's nothing to 



THE EFFECTS OF PASSION-BASED LEARNING ON STUDENT  146 

spur on that learning in that curiosity. It's just I'm just having you know plants around, and you 

know fish and you just look around. You're like oh wow like I want to learn more about you 

know aquatic animals and it's just because it's in front of you and it spurs on. If you're, you 

know, looking at a blank slate, you know sometimes something comes up. 

 

00:18:48 A. Carfley-Interviewer 

How do you adapt the learning environment to accommodate passion projects? So, like you said 

that you know pods are being able to be adaptable is important, but how have you adapted your 

personal classroom to accommodate passion projects? 

 

00:19:12 D1T2 

Sometimes it's just you know it depends on the year, and it depends on the students. But 

sometimes physically rearranging the room bringing in things from home too. To add to it, 

sometimes just a display of books. I mean, if we're doing Egypt or something. You know I'll just 

come and just have them at their reach. A whole library of different books that have to do with 

you know the topic artifacts. So sometimes it's recreating the space to accommodate it. Perfect 

whatever subject is that we're pursuing. 

 

00:19:57 A. Carfley-Interviewer 

Perfect so two more sections of questions here. 

Yeah, this next one is a little thought provoking in my opinion. Do your students respond better 

to real world problem solving when directed by an adult or when they're given the opportunity to 

experiment? 

 

00:20:18 D1T2 

I could go either way with that. I have pursued like real world problems and have them have 

some open thinking about it and they were very engaged but sometimes, as they're learning, 

things come up and that motivates them to pursue it on their own. So, I could see either one 

happening equally. We're learning about the Holocaust right now and a lot of questions have 

come up so in that kind of regard, I think that uhm, they're coming up with some of the you 

know that but the questions and why? It's very delicate, balancing the way that you know this 

year is and it is you know a required topic, so I'm treading lightly, but I feel like they're kind of 

since I left it you know, a little open-ended, they're kind of pursuing those things on their own, 

however now you see on the other hand, there's been times where if I give them the problem and 

direct them that they you know rise to the challenge so I can't really say one or the other. 

 

00:21:46 A. Carfley-Interviewer 

Well, that is. That makes a lot of sense. Actually. Are students more likely to take risks and work 

through failure when they're guided by an adult, or when they're given the opportunity to 

experiment? 

 

00:22:07 D1T2 

Another hard one. 

 

00:22:09 A. Carfley-Interviewer 

They get harder the longer we go. 
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00:22:13 D1T2 

I feel divided on that one as well because I work with all grade levels, so sometimes it has to do 

with the grade level that you're working with. I'd say sometimes younger students are up. It's 

given the opportunity that they'll just do it and not worry about it if they're going to fail uhm, 

sometimes the older kids come if they're working with an adult, they feel like they can 

experiment more because they can ask questions and they know what that and you're guiding 

them, and sometimes they older kids, you know, because they're used to using rubrics and things, 

they want to follow their direction. So if someone guides them, bring them up. They're more apt 

to take that risk, but that's hard because I feel like there's so many different factors that influence 

which way to go there. 

 

00:23:18 A. Carfley-Interviewer 

Are students more likely to take risks when working toward their passion goals or when they're 

given real-world problem-solving examples by the teacher? 

 

00:23:29 D1T2 

I think they're willing to take more risks towards a passion project goals. Uhm, because it's 

something that they want to do. There's not a right or wrong answer. Taking it in the direction 

that they want to go, so I think that, if it's their passion project. They're willing to take more 

risks. 

 

00:23:53 A. Carfley-Interviewer 

Perfect, so what factors would hinder risk taking and resilience in the classroom in your school? 

 

00:24:10 D1T2 

Again, I think you know fear of pure perceptions. 

 

00:24:23 A. Carfley-Interviewer 

Makes sense. 

 

00:24:34 A. Carfley-Interviewer 

If you think of something we can come back to it. 

 

00:24:38 A. Carfley-Interviewer 

Let's go onto. Would the same factors hinder risk taking and resilience in a classroom that was 

utilizing passion-based learning? 

 

00:24:55 D1T2 

It could, if you know like I said, if they must present two peers, maybe they're less taped to do 

something that's out of the box and just kind of stick to the script. Maybe not knowing if they 

don't, if there aren't any clear expectations, there's some hesitation as well. 

 

00:25:25 A. Carfley-Interviewer 

What recommendations would you make to anyone that was planning to start passion-based 

learning curriculum in their school? 
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00:25:35 D1T2 

I would do some research. Look about you know how do you introduce it? What kind 

expectations, do you set up? Look at sample work from students. Start small uhm, learn along 

the way. 

 

00:25:59 A. Carfley-Interviewer 

Perfect So what are some of the biggest successes that these schools will experience? 

 

00:26:08 D1T2 

Having kids just love learning and you know, finding knowing that everything doesn't have to be 

given to them, they can explore their own passions and come out with some of the same skills, 

and I learned that a long time ago, someone said to me it doesn't matter what they're learning. If 

the skills are, you know, it's the skills that you're trying to develop, so I think that you have 

healthy kids that are loving to learn and coming out with skills that hey, maybe it's about 

something that you that isn't in the curriculum, but if they're coming out with the same skills, 

what does it matter? 

 

00:26:52 A. Carfley-Interviewer 

So, what would be some of the biggest hurdles that this teacher or the school would have to 

overcome? 

 

00:27:02 D1T2 

Allowing the time, I think. Time is a big factor. Sometimes passion projects. Have budgetary 

needs. You know if that would prevent them from exploring. 

 

00:27:26 A. Carfley-Interviewer 

Last two. 

How would you explain to a new teacher to passion projects what a successful project looks like? 

 

00:27:41 D1T2 

I guess as a successful project would be meeting all the expectations in the end, and I think 

sometimes that would also be like, you know, some other things that might not like you might 

say in the beginning I want to do this this and this and then at the end it's not that fulfilled you 

know expectation that you thought of so sometimes. I think just how I say, like, you know, 

whatever your plan is from the beginning, fulfilling that at the end and not, you know, just 

finishing it up to finish it out. But make sure that it has all the requirements set forth from the 

beginning. 

 

00:28:31 A. Carfley-Interviewer 

So then how would you explain to that same teacher what a failed project would look like? 

 

00:28:40 D1T2 

I guess something that doesn't go into the breadth and depth of what you had intended in the 

beginning. 
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00:28:49 D1T2 

And I think sometimes kids are like real gung-ho in the beginning and they set their sights high. 

And then as it you know, goes on, they sometimes drop their expectations because they want to, 

you know, just finish it and it hasn't been fulfilled to the original plan. Perfect, perfect. 
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00:00:01 A. Carfley-Interviewer 

Alright, we are ready to do another interview today. We will be interviewing D2A1. That's 

District 2 Administrator 1. 

 

00:00:57 A. Carfley-Interviewer 

Just answer these to the best of your ability. Uh, you know what you can think of it in terms of 

your classroom for when you were a teacher, and you can think of it in terms of what you're 

doing currently as a principal. So how would you describe your philosophy of using passion 

projects in your school, in your school? 

 

00:01:14 D2A1 

So, I would say that I believe passion projects promote student engagement and provides to 

extends the ability to have a learning experience in which it's intrinsically motivated. Or students 

are intrinsically motivated. 

 

00:01:37 A. Carfley-Interviewer 

So how has your philosophy changed since you originally introduced passion-based learning? 

 

00:01:47 D2A1 

I think my philosophy has changed in the way of how passion-based learning has been 

implemented and how it should be implemented in a classroom. 

 

00:02:03 A. Carfley-Interviewer 

So how should it be? 

 

00:02:06 D2A1 

It shouldn't always have to be a standalone. It should be something that's integrated in an organic 

way. Sometimes there's things that they do. OK, here's our passion project, but in a sense, it 

should be something that kind of occurs more naturally in my opinion. Yet a standalone is OK at 

times. 

 

00:02:33 A. Carfley-Interviewer 

Sounds good, so how do you envision the growth and development of passion projects in your 

school over the next two years? 

 

https://1drv.ms/u/s!AI-_hOWb8trjdw
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00:02:44 D2A1 

I think COVID threw a wrench in a lot of things, and I think passion projects is one of the things 

that kind of had to be altered because of the social distancing guidelines and the sharing of 

materials and the protocols that schools had to put in place and I see that once these guidelines 

are less restrictive that passion-based learning and passion projects will be more evident in the 

schools, but I also see more training to our teachers so they have a better understanding of what 

it is. 

 

00:03:21 A. Carfley-Interviewer 

So that's great, more training. 

So, the next question is about fear of failure. Do you believe students have a fear of failure and if 

so, explain? 

 

00:03:34 D2A1 

I think when a student is doing a passion-based project or a passion-based assignment, they have 

less of a fear of failure. However, I do see students who have fear of failure in the classroom 

when, for example, they are called on to complete like a math problem in the class, and if they're 

unsure of the answer, they don't may not want to share there. But when it's regarding passion 

based, I feel like there's less of a fear or fear of failure. 

 

00:04:06 A. Carfley-Interviewer 

The student risks taking in possibility of failing regardless of passion-based learning or not. 

What do you think are the internal factors for that student to resist taking that risk or even 

possibly getting a failure opportunity? 

 

00:04:23 D2A1 

I think it possibly could be like being wrong in front of their peers. Or not wanting to show the 

teacher that they don't know something. 

 

00:04:44 A. Carfley-Interviewer 

So, what do you think the external factors would be for that same resistance to take risks or 

possible possibility of failing? 

 

00:04:54 D2A1 

Well, I think the external factors would be that pure reaction. Or maybe even like the teacher 

providing feedback when there is failure rather than providing praise when they have the correct 

answer. So that could be an external factor, as they may not know how the teacher will react to 

their failed attempts, so they're thinking more negative reinforcement than the prize they're used 

to getting. 

 

00:05:24 A. Carfley-Interviewer 

Got it, do your staff members understand the importance of taking risks and failure opportunities 

for the students in their classrooms? 

 

00:05:38 D2A1 

Do you mean the students taking their own risks or the staff taking pets? 
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00:05:41 A. Carfley-Interviewer 

Yes, so does this step. That's the next question. This one is do the staff members understand the 

importance for the students to take the risks. 

 

00:05:50 D2A1 

Yeah, I believe the staff members understand that they need to take the students’ need to take 

risks and challenge themselves, and that's how you're going to have learning opportunities. Better 

your understanding and your content knowledge. 

 

00:06:05 A. Carfley-Interviewer 

Perfect so same question but substitute the adults. Do the adults understand the importance for 

themselves to take risks in front of the students? 

 

00:06:16 D2A1 

I think this year is a perfect example that they had to implement technology stream into the 

classroom and they're very comfortable now with knowing things may not go the way exactly 

that you've planned. But I think they're more comfortable and understanding of the importance of 

taking risks and not being afraid to fail when they have that support from the administration. So, 

you see them taking more risks and trying new things given the situations that we're faced with 

this year. 

 

00:06:47 A. Carfley-Interviewer 

So how do your staff members model risk taking in failure in their classrooms? 

 

00:06:55 D2A1 

In a typical year or now? 

 

00:06:57 A. Carfley-Interviewer 

Either anytime, anytime you've witnessed them take risk opportunities and fail in front of the 

students, how. How do they react? What do they do? How do they show that it's OK? 

 

00:07:10 D2A1 

So, a teacher has implemented new technologies and obviously technology doesn't go as planned 

all the time, so you can see that when a teacher does something that doesn't always work the way 

they anticipated, they always say, OK, well, we can always pivot to this or here's our backup 

plan, or oh, let me try this to make it work so think it's good because the teachers are modeling 

that things don't always work and it's OK to fail and then the students will. And then in turn 

become more comfortable. 

 

00:07:44 A. Carfley-Interviewer 

So, to what level? Or the teachers in your school empowered to run passion-based learning in 

their in their classrooms? 

 

00:07:54 D2A1 
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In a typical year, I would say that they're more empowered than this year up, just given the 

restrictions that we've talked about, but I do think that they're going to need more support to be 

more empowered to implement passion projects. 

 

00:08:09 A. Carfley-Interviewer 

So, what do you mean by support like PD? 

 

00:08:12 D2A1 

CPD training just kind of a little bit more details on exactly what the district vision is. 

 

00:08:20 A. Carfley-Interviewer 

If someone came because this was. 

 

00:08:21 D2A1 

Just being started to be implemented prior to the pandemic, so it kind of got put on hold. 

 

00:08:27 A. Carfley-Interviewer 

Gotcha, if someone came to you and said Hey, I got this really cool idea, I think it'll really work 

for the kids, and I want to have them gear it towards something they're really passionate about. 

Would that be something that you as the principal would be like? 

Run with or would you want more details before they did something like that? 

 

00:08:47 D2A1 

Well, I want them to run with it, but I also want to be kept in the loop just because passion 

projects can be different in a sense that there may be additional things that they would need, or 

additional things that I would need to know about for them doing that as a principle, you would 

need to know, but I would want the teacher to run with it. There have been numerous things that 

we have done that. It's good to know about in advance. 

 

00:09:16 A. Carfley-Interviewer 

Here's a tough one. How do you elicit teacher buy in for passion-based learning? 

 

00:09:25 D2A1 

So, providing them. 

Well, first, being transparent with what we're envisioning, I think is very important, so the 

teachers know the expectation and then once you're transparent and you have teachers, some 

teachers are already doing this, and by using those teachers as a resource for other staff in your 

building. I think promotes buying because when someone is doing a good job doing it and you're 

praising them for that and you're using them as an example. I think that will promote the buying 

from the other staff members. 

 

00:10:02 A. Carfley-Interviewer 

So, the next set of questions is about physical space. So, what role does physical classroom space 

play in student risk taking and resilience? 

So essentially think about one of the classrooms in your school. And how does that? How does 

that physical space play into the ability? 
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00:10:28 D2A1 

I think different classrooms have different resources, so depending on the resources that are 

available. 

The students would take maybe different risks than other classroom settings. For example, our 

school has a makerspace that has a 3D printer, whiteboard tables, A Lego wall with tons of 

manipulatives and hands on. Like items that they could be using for their passion project or in 

general, so I think that's this kind of lends itself better to rest taking than a classroom that doesn't 

have those supplies and materials. 

 

00:11:14 A. Carfley-Interviewer 

So how does physical space benefit or hinder? So, you kind of touched on it there. 

 

00:11:24 A. Carfley-Interviewer 

What would be some of the some of the benefits of a certain classroom like Makerspace has 

definite benefits. So, what would be some of the things that would hinder passion-based learning 

in that area? 

 

00:11:43 D2A1 

I think classrooms that sadly, what are set up right now just due to social distancing like their 

typical rows of desks, don't really promote collaboration or any of the 21st century skills that we 

are trying to incorporate into our schools. That will really be ideal for passion-based learning. 

 

00:12:13 A. Carfley-Interviewer 

How have you adapted the learning environment to accommodate passion projects? What are the 

some of the things you've had to do in your classrooms? 

 

00:12:22 D2A1 

So typically, just like the workspace is altered, obviously now it's not, but how the desks are 

arranged. The technology that's in the room. The technology that's available to the students. 

Additional things that are brought in, for example, like we had one kid who was very passionate 

about, like recording and editing and video software, and they ended up doing a project as one of 

their all one of their regular classroom projects in an alternative way based on their interests and 

passions. That's, uh a way that the learning environment can kind of assess. 

 

00:13:09 A. Carfley-Interviewer 

Alright, so the next group of questions are a little bit thought provoking, I guess. So do your 

students respond better to real world problem solving when directed by the adult in the room or 

when they're given the opportunity to experiment. 

 

00:13:31 D2A1 

That is all provoking, huh? 

I think when they're given opportunities to experiment. I would say the students would respond 

better to real world problem solving. Obviously, they're always going to have like an adult 

overseeing their steps in their learning, but I think then experimenting would have the students 

respond better, perfect. 
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00:14:05 A. Carfley-Interviewer 

So, are the students more likely to take risks and work through failure when they're guided by the 

same adult, or when they have that opportunity to experiment? 

 

00:14:19 D2A1 

I still think the opportunity to experiment. The only reason why I'm saying that is because I'm 

thinking of an experience that I had as a teacher we did projects based on science in different 

areas of science and one of the experiments that a student really wanted to do was to see if two 

different types of fish could breed a hybrid fish, and at first it didn't work. Uhm, and even though 

the student was upset that it didn't work at first, they knew that they would be able to do it if 

adjustments were made so, like tank temperature, how clean the tank is, the types of fish to 

ensure that there were male and female fish and of the same breed so that was a whole 

experimentation process ended up as itself that this student did, and obviously as a teacher we 

oversaw it, but something that they were able to do through experimentation. 

 

00:15:19 A. Carfley-Interviewer 

Are the students more likely to take risks when working towards passion project goals, or when 

they're given a real-world problem-solving example from the teacher in the room? 

 

00:15:33 D2A1 

I would say they're more likely to take risks when working toward their passion project goals. 

 

00:15:40 A. Carfley-Interviewer 

Why is that? 

 

00:15:43 D2A1 

Because it's something that they're interested in and then they want to learn more about. So, like I 

talked about intrinsically motivated, intrinsically motivated, learning earlier, I feel like then 

having kind of control of their learning would provide them the opportunity to take more risks 

naturally and they would want to take them rather than being directed by a teacher regarding a 

real-world problem. 

 

00:16:09 A. Carfley-Interviewer 

What factors would hinder risk taking and resilience in a classroom in your school? 

 

00:16:32 D2A1 

Just I don't think they're it's like a risk factor per say, or a factor percent. It would hinder it 

completely, but I think it's just that common knowledge base that needs to be established to 

understand that like taking risks is OK. In regard to and implementing passion-based learning is 

OK and that everyone might not be at the same step at the same time and that there may be 

students doing completely different things. And that's OK, so I don't think it's a factor that would 

hinder is taking. I think it's just a common knowledge that needs to be established. It's that gain a 

better understanding of passion-based learning. 

 

00:17:18 A. Carfley-Interviewer 
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So same thing. What are some of the risk factors that would hinder risk taking and resilience in a 

classroom in your school? But during passion-based learning? 

 

00:17:28 D2A1 

I think that's like I had I said before. It's OK for everybody not to be doing the same thing or 

working on the same project. That there's going to be students who are doing different things at 

different times, and that's OK. So, I think again, just that common understanding and knowledge. 

 

00:17:48 A. Carfley-Interviewer 

So last group of questions. What recommendations would you make to anyone that was planning 

to start passion-based learning curriculum in their school? 

 

00:17:58 D2A1 

I would say to be transparent with the staff on expectations. To provide time for teachers to kind 

of observe one another, implementing passion-based learning so they have an understanding of 

what’s going on in different comfort levels? To become more comfortable with implementing 

passion-based learning. Because when something is new there could be that hesitation and you 

want to provide them with comfort and support during that time. So, to make sure that they have 

the support that they need and including like training and professional development. 

 

00:18:37 A. Carfley-Interviewer 

OK, so what are some of the biggest successes that the school will see by implementing passion 

rated based learning? 

 

00:18:46 D2A1 

I think they'll see an increase in student engagement. 

I think students will become more interested in what they're learning about. 

 

00:19:00 A. Carfley-Interviewer 

OK, so what are some of the biggest hurdles that these schools will have to overcome? 

 

00:19:09 D2A1 

I think some hurdles would be. 

Well, scheduling is one hurdle because if they're doing it as a standalone, making that time to 

have passion-based learning, that could be something that's challenging. I think it depends on 

how it's being implemented. The other thing is just a comfort level of that it's OK that everything 

is a little bit different, and that people will be at different spots at different times, so getting that 

initial training wouldn't be a hurdle per southeast, but just to make sure that they have it at the 

beginning of the year prior to implementation, rather than trying to introduce something, there 

needs to be time, so it shouldn't just be OK. You're trained and then the next day you're 

implementing there needs to be time and support. 

 

00:19:57 A. Carfley-Interviewer 

Alright, last two. 

How would you explain to a new teacher in your school and this person completely new to 

passion-based projects? Passion based learning what a successful project looks like. 
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00:20:14 D2A1 

I would say a successful project would look like having high student engagement where students 

are able to. Kind of take the lead in their learning. 

 

00:20:34 A. Carfley-Interviewer 

What would fit? How would you explain to that same teacher what a failed project looks like? 

 

00:20:42 D2A1 

I would tell the teacher that was kind of hard because a failed project can always get turned 

around. 

So, I think that would be more dependent on what the project is that you would still want to 

discuss with the students? That they can continue going on when with their failure because you 

learn from your falls too, not just your accomplishments. So, if the project isn't going as 

anticipated or expected, what can we do to turn it around? Make it better. I think that goes right 

back to your fear of failing and risk taking. I think a failed project is something that someone can 

learn from too. 
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Transcript 
 

00:00:01 A. Carfley - Interviewer 

OK, so now we're back with another interview. Today. We're interviewing subject D2T1. That's 

how you'll be referred to throughout any writings. The only place that your name or your district 

name will show up will be in your permission slips. Your slip saying that you allow me to do the 

research right. 

You also got a paper that said that you understand the risk to you, which is very minimal, if any 

at all, and you've signed off on that. 

So OK, great, so let's get right into it again, this is D2 District 2 teacher 1. 

 

00:00:37 A. Carfley - Interviewer 

How would you describe your philosophy of using passion projects in your classroom? 

 

00:00:42 D2T1 

So, I firmly believe in student choice. I think that's probably, you know. I think it's paramount in 

any classroom, but whether it's in the physical education classroom or the health classroom, I 

think when you empower students, giving them choice. This is a great way to encourage, you 

know, motivation towards their learning engagement in their learning and you give students 

control of their learning. And when you give students control, they're learning there. In my 

experience, they're more likely to remain engaged in the project and increase their own personal 

achievement in the classroom. 

 

00:01:21 A. Carfley - Interviewer 

Nice. 

How has this philosophy changed since you originally were introduced to passion-based learning 

or when you first thought about implementing it. 

 

00:01:31 D2T1 

I'd say originally when I first began teaching, it really wasn't on my radar. To be perfectly 

honest, but then I've noticed just the power of choice and the importance of differentiation in 

general and to me, differentiation, passion, passion-based learning is almost a form of 

differentiate and in my experience, so I think that for students who since I've incorporated 

passion-based learning into my curriculum, I notice that students are just more consistently 

meeting my own learning targets, and I think that that's just an important thing as a teacher to use 

any possible strategy that you can to keep your students on task and motivated to learn. 

 

https://1drv.ms/u/s!AI-_hOWb8trjgRo
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00:02:22 A. Carfley - Interviewer 

So how do you envision the growth and development of passion projects in your class over the 

next couple years? 

 

00:02:30 A. Carfley - Interviewer 

How would you envision the passion, projects and passion learning in your classroom over the 

next two years? How do you see that growing and developing? 

 

00:02:40 D2T1 

I think that passion-based learning is something that's just going to be probably integrated more 

into my classroom and classrooms in general, especially as teachers, you know, fight for their 

student's attention and finding ways to keep them. I'll keep saying engaged, I think just engage 

when in general you give students the keys to their learning and they're more likely to follow 

through on the assignments that their teachers give to them. And in general, I just think that it's a 

growing instructional strategy that's going to be used in the future. 

 

00:03:18 A. Carfley - Interviewer 

So, do you believe that students have a fear of failure? 

 

00:03:21 D2T1 

I do, I think those students do have a fear of failure. I think just in the digital age in general, I 

think everything that they that students do. They feel like they're under a microscope. Everything 

is out there so in just the social media, social media digital age. But it just seems like everyone, 

all their highlights, are put out constantly and students don't see failure anymore. It's just success 

because that's all that people put out there and what they see in their own individual lives. So, it 

could be failure. Maybe they think that no one else is failing. If they don't see it. I see that in my 

own classroom, I think you need to offer opportunities for students to fail safely and you must 

create a culture and environment in your classroom where students feel that it's a safe way to fail 

or they could fail privately the first time they're failing. It's not in front of their peers, you set 

them up, give them everything that they need to have their confidence. And if you do that then 

students are more likely to take risks. 

 

00:04:35 A. Carfley - Interviewer 

Perfect so thinking about some of those failure opportunities. What are some of the internal 

factors that the students would have there that attribute to students? Resistance to take risks and 

possibly fail? 

By internal I mean themselves like within themselves. 

 

00:04:55 D2T1 

I would say their own past experiences is probably what's on the forefront of my mind right now 

are their past experiences with passion-based learning or just academic risk taking? Uhm, I think 

that is probably the primary driver of their internal experiences? 

 

00:05:15 A. Carfley - Interviewer 

So, what about externally? What's the external factors that are weighing on them that keeping 

them from taking those risks or possibly failing? 
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00:05:23 D2T1 

I would say probably, they're how their teachers develop the project, the praise they get from 

their teachers, the environment that they're in the classroom. Classroom climate and culture. 

Uhm, if it's a generally supportive environment, then students are going to approach the passion-

based project or more like or take more academic risks.  

 

00:05:50 A. Carfley - Interviewer 

Do the staff members here in yourself. So, do you understand the importance of risk taking and 

failure opportunities for the students in your class? Or do they understand the importance of 

academic risk taking, so do you understand the importance of the kids taking risks in your class? 

 

00:06:05 D2T1 

Oh yeah, I do. I think that if students leave, you know the K-12 system never having taken 

academic risk, then when they get to college, there's it's going to be such an unfamiliar 

experience or if they whether it's college or just they're going straight into their careers, whatever 

they choose to do, whatever they choose to follow, you know their path. They're going to have to 

understand what it's like to take risks to fail. To be able to get back up and keep going and 

learning. And you know, making modifications that they can be successful. 

 

00:06:47 A. Carfley - Interviewer 

So same question, but let's talk about the students. So, do you understand the importance of 

taking risk and failure for yourself and the other adults in your classroom? 

 

00:06:57 D2T1 

I do, I think that this it's very important for all the students in my classroom to find some way to 

meet a challenge and overcome that obstacle. 

 

00:07:12 A. Carfley - Interviewer 

So how would you model risk taking and failure in your classrooms if you were going to show 

the kids that importance that you understand that it's important for you to take risk to? How do 

you model that for the kids? 

 

00:07:23 D2T1 

That's a tough question. I would say let me think about this. 

 

00:07:27 A. Carfley - Interviewer 

Well, they get harder, don't worry. 

 

00:07:28 D2T1 

OK. I'm modeling the risk taking. 

Probably just through, say, through my personal interactions with them telling them about my 

own personal experiences. Uhm, those are what strikes me right now. I'm sure I could probably 

think of something a little more in depth if I were asked again later, but that's what kind of 

strikes me before front. Just talking out of my own personal experiences with risk taking. 
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00:08:00 A. Carfley - Interviewer 

Academics, so to what level do you think the teachers feel that they are empowered to run 

passion-based projects or passion learning in their classrooms? 

 

00:08:08 D2T1 

Here I would think our administration overall is very supportive of teachers utilizing new 

instructional strategies, incorporating any type of best practice. Uh, if students if teachers are 

incorporating those type of strategies and they're empowered to, you know, take control of their 

classroom, then the teachers then can empower their own students to take control of their 

learning, and I think it's just kind of like cyclical. 

 

00:08:38 A. Carfley - Interviewer 

This is going to be a tough one, but how do you as a teacher elicit other teacher buy in for 

passion projects? 

 

00:08:45 D2T1 

I would say through uh, just modeling it personally, getting teacher discussions potentially, you 

know, turn king their own experiences into you know if there's a teacher, lead professional 

development day that we have in the district showing what's going on the classroom and the 

successes that you know, a teacher has had with developing and integrating passion-based 

learning into their own curriculum. I'm just talking about those experiences showing examples of 

student learning with their colleagues, and I think if you do that then you're going to inspire 

others to take a risk incorporation into their classroom. 

 

00:09:31 A. Carfley - Interviewer 

Awesome, thank you. So, what role this next little block of questions here is about the actual 

classroom. 

So, what role does the physical classroom space play in student risk taking and resilience for 

your class? 

 

00:09:43 D2T1 

Uh, from my class I would say typing physical space. 

 

00:09:49 A. Carfley - Interviewer 

You're a little bit different because you have multiple physical spaces. 

 

00:09:52 D2T1 

I do, yeah, so I'm trying to think in the classroom and outside. I would just say. Trying to think 

of an example for each. I might have to come back to this one. 

 

00:10:11 A. Carfley - Interviewer 

Let me ask you the next question, because maybe it'll help you with that one. How does the 

physical classroom space either benefit or hinder passion projects or passion-based learning in 

your class OK? 

 

00:10:22 D2T1 
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Yeah, I would say just if it's. This is tough for the physical space. 

Say just if the physical space is set up, such students are you know, comfortable with their 

physical learning environment, that they're probably just more likely to feel comfortable in that 

environment, something that they're used to uhm, overall, I would say it's just a difficult question 

for me to answer right now. Maybe we could come back.  

 

00:10:53 A. Carfley - Interviewer 

Yeah, as a PE teacher it's a little bit different because if you are having an issue with your 

physical space you move to a different physical space, you have the whole outside to go to where 

not all teachers have that benefit so. 

 

00:11:04 D2T1 

Yeah, and everything is very different right now at the physical space due to covid with how 

classrooms are organized. And it's, you know, very static classroom. 

 

00:11:16 A. Carfley - Interviewer 

It is hard to play basketball when you're not allowed to share basketball. 

 

00:11:23 A. Carfley - Interviewer 

How have you adapted your learning environment to accommodate any sort of passion learning? 

 

00:11:27 D2T1 

I would just say using multiple spaces so that students are, you know, not always in the same 

physical space. That's what stands out to me. 

 

00:11:41 A. Carfley - Interviewer 

So, the next ones are a little bit more thinking type questions, so do your students respond. Better 

to real world problem solving when directed or guided by the adult in the classroom or when 

they're given the opportunity to experiment? 

 

00:11:56 D2T1 

I would say that it's kind of a two-step system I think as students nowadays definitely want the 

reassurance of the teacher and prefer guided instruction but once you’re kind of must set put 

training wheels on 1st and then once you students eventually do want to do it by themselves. But 

again, it's all about creating a comfortable environment so that they feel that they can take those 

risks, but I think ideally the students do want to have control. They're learning, it's just about the 

culture of the classroom. 

 

00:12:35 A. Carfley - Interviewer 

Perfect, so our students more likely to take risks and work through failure when guided by an 

adult or given the opportunity to experiment. 

 

00:12:45 D2T1 

I would say my response is probably the same as the previous question.  

 

00:12:53 A. Carfley - Interviewer 
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Are students more likely to take risks when working toward passion, project goals, or when 

they're given the given real-world problem? Solving examples from the teacher? 

 

00:13:04 D2T1 

Say that one more time. 

 

00:13:06 A. Carfley - Interviewer 

Are students more likely to take risks when they're working towards a passion project, goal, or 

when they're giving? Given a real-world problem-solving example by the teacher? 

 

00:13:16 D2T1 

I would say it's really student dependent. I think students do enjoy the passion-based learning, 

but they also like tackling real-world problems being prompted. I know students struggle 

sometimes with trying to they need some sort of structure. Some sort of format for them to 

follow so they kind of understand what you're looking for. Yeah, but at the same time, they like 

having the control of their learning, if that makes sense. 

 

00:13:49 A. Carfley - Interviewer 

Perfect, it does 100% makes sense. 

 

00:13:53 A. Carfley - Interviewer 

What factors would hinder risk taking in resilience in the classroom in your what factors would 

hinder risk taking in resilience in your classroom? 

 

00:14:02 D2T1 

Previous experiences. 

Classroom culture, I would say their experience with being their teacher. If they're brand new to 

the school. If they know that they can trust me, it's that trust between the teacher and the student. 

I think if there's that trust and they understand that they have the, you know it's a cooperation of 

their classmates then students are more likely to feel comfortable in my class. 

 

00:14:45 A. Carfley - Interviewer 

Would these factors still hinder risk taking and resilience in a classroom during passion-based 

learning opportunities? 

 

00:14:52 D2T1 

Uh, I think so. I don't think you can escape it. So, I would say yes, I guess. 

 

00:14:58 A. Carfley - Interviewer 

Yeah, makes sense that makes sense. 

 

00:15:00 A. Carfley - Interviewer 

What recommendations would you make to anyone that is planning to start passion-based 

learning curriculum in their school? 

 

00:15:07 D2T1 
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Uhm, to give the students a framework so that they have some sort of guidelines for them to 

follow, but then once they have the framework and they know what's expected, because they still 

want to do well, we've kind of trained our students to follow formats. Unfortunately, where you 

know if we give them too much choice there, it could be very difficult for them. It's something 

that must be kind of learned and then but so I would say, just give them the general guidelines of 

how they can, you know, achieve a good grade. Or you know what? What exactly we're looking 

for? And if you do that then then at least from there, then you could give them some creative 

options to meet their passion-based build. 

 

00:15:57 A. Carfley - Interviewer 

So, four more questions. What are the biggest successes that these schools will experience? 

 

00:16:05 D2T1 

I, I would say just students who are motivated to learn who, uh are excited to learn they want to 

be in the classroom. They look forward to taking control of their learning, so you just have 

students that are more engaged and are not looking to follow a formula. They're looking to create 

and to develop and do something that's of their own creation. 

 

00:16:38 A. Carfley - Interviewer 

Perfect, so what are the biggest hurdles that these schools are going to have to overcome? 

 

00:16:44 

Hurdles that they're going to have to overcome probably just an unfamiliarity with passion-based 

learning. Students developing that. Uh, or overcoming that fear of failure and academic risk 

taking. It's going to take some time, but I think if the teachers follow through and it's consistent 

and they make it an integrated part of the class, it's just not one time of the year, but it's 

incorporated frequently, and students are more likely to take risks and teachers more likely to 

have success or passion-based learning. 

 

00:17:19 A. Carfley - Interviewer 

How would you explain to a new teacher a teacher new to passion projects what a successful 

project would look like? 

 

00:17:33 D2T1 

Uhm, students who are eager to present their learning students come into the classroom looking 

to continue their learning and students who look to expand upon their learning in the future. 

 

00:17:54 A. Carfley - Interviewer 

Right and then how would you explain to that same teacher what a failed project would look 

like? 

 

00:17:59 D2T1 

I would say that failed project I don't know if there's anything I don't know. If you could set it, 

consider the passion-based project of learning. If the students are excited to learn and still want 

to learn. I think just the teacher must probably just not really view anything as a failure, if there 

uhm, the outcomes are positive. 
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00:00:02 A. Carfley-Interviewer 

All right, so we're here with another interview today. We are interviewing D3A1. 

D3A1 I did send you all the information prior to our meeting today where you signed off saying 

that you accepted all the risks, which would be limited to none and you signed off for the district 

participating in this study, which is really just you and one of your teachers so as long as we're 

good with all that, I'll start up my questions. If you're ready to go. 

00:00:34 A. Carfley-Interviewer 

So, let's start with first, how would you describe your philosophy of passion projects in your 

classroom or well within your school? 

 

00:00:45 D3A1 

When you say passion projects you're talking about. 

 

00:00:49 A. Carfley-Interviewer 

Passion based learning teaching kids within their passions. 

OK, using passion to encourage learning. 

 

00:00:54 D3A1 

OK, well, I think. 

I think at the elementary level you're exposing kids to many different ideas through the 

curriculum. 

And exposure, I think is the most important thing, OK? Identifying the needs of the learner. 

Trying to give the kids a baseline to help them choose what makes them passionate, you know. Is 

it art as in language arts? Is it? Math is at all those things. And kind of an exploratory way of 

doing that exposure too. You know, steam is new concept. That may have been taught differently 

than it had been 10 years ago, so what makes kids passion about that? And trying to find that so 

they kind of provides that spark to do something and go off on their own. 

 

00:02:12 A. Carfley-Interviewer 

Perfect, so how would you envision growth and development of using passion or passion 

projects? Passion based learning in your school over the next couple years. How would you use 

that passion to elicit learning? 

 

00:02:27 D3A1 

https://1drv.ms/u/s!AI-_hOWb8trjeg
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Well, I think the next two years are going to be unique in that we're going to get back to kind of 

more group work and we're going to be able to get back to those things that we started prior to 

the pandemic, which is not so much. Telling kids what they need to learn but letting them 

explore type learning. Where you're, you're given them ideas on how to extend their learning. 

You know, teaching them the basics, but then bouncing off that. So, we have a steam room that 

we use, so we'll take more utilization for that, and I think getting back to where we were a year 

ago. 

 

00:03:24 A. Carfley-Interviewer 

OK, perfect, so the next set of questions has to do with student failure and fear of failure. So, the 

first question would be do you believe that students have a fear of failure? 

 

00:03:37 D3A1 

Well, I think. 

Kids that certainly come in with support have an advantage to those that don't. So, the fear of 

failure. I think it can often be brought back to what's going on at home and then. OK. Those kids 

that need that extra little push. Hopefully they can find that somebody at school. Is there a 

teacher and aide or principal or custodian gym teacher? Give him that little spark. So, I think that 

yeah, they I think there is always that little bit of piece of it and it probably gets more as they get 

older, I think when they first come in, they're more open to not failing then they experience it. 

Little bit of that along the way, kind of makes him more reserved. 

 

00:04:36 A. Carfley-Interviewer 

Makes sense. 

 

00:04:36 D3A1 

People are fearful. 

 

00:04:38 A. Carfley-Interviewer 

Yep, makes a lot of sense. So, do you think your staff members understand the importance of 

risk taking and failure opportunities for the students in their classrooms? 

 

00:04:52 D3A1 

Well, I think over time, they probably recognize those things. I think some probably recognize 

that better than others. You know it kind of depends on how much you care about what you're 

doing with the kids, how much you recognize that. 

 

00:05:13 A. Carfley-Interviewer 

That makes sense. 

 

00:05:33 A. Carfley-Interviewer 

So, what do you think? Some of the internal factors of that child are that would attribute to the 

child’s resistance to take risks or possibly fail. 

 

00:05:46 D3A1 

Uhm, when you say factors, what do you mean by? 
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00:05:50 A. Carfley-Interviewer 

So, anything within the child that the child is putting on themselves. 

That would be like OK, I don't want to do that because and it's something internal as opposed to 

the pressures from the outside. That would be the external reason they. Don't want to participate 

in something or take a risk. 

 

00:06:08 D3A1 

Well, I think fear internal factors that attribute to the student's resistance to take risk, and 

possibly it's a fear of failure or they're not going to be good enough. As their peers I know that 

kind of gets into an external factor, but lack of confidence, probably and then going onto the 

external factors. I think comparing external factors, I guess is comparing yourself to others and 

you're not good enough. 

 

00:06:44 A. Carfley-Interviewer 

Makes a lot of sense. 

So those are. Those are things that we would consider fear or failure, and now I want to go back 

to the staff, and we just talked about the importance of staff members understanding the risks of 

students within their classroom. 

So, do you think that the staff members in your school understand the importance of failure 

opportunities for the adults in the classroom, not just the children? 

 

00:07:21 D3A1 

Do they understand the importance of risk taking and failure opportunities? 

 

00:07:26 A. Carfley-Interviewer 

Yeah, so the adults in your class are willing or in your school willing to take risks in front of the 

students. 

 

00:07:33 D3A1 

Well, I think OK, I think that that's yeah, I do I feel like you. You know part of our professional 

development the last few years has been. Addressing that you know in the avenue of the steam 

concept that you're not going to have all the answers, it's OK to not know the answers, but to 

keep searching for what an answer might be. So, I yeah, I think they're getting there. I think that's 

something you always want to impress upon people. It's OK to take risks. 

You need to go out of your comfort zone. 

 

00:08:11 A. Carfley-Interviewer 

OK, so how would knowing that they've done some PD in it and they've kind of discussed it, 

especially with this team and stem and all those things. 

How do you think that your staff members model risk taking and failure opportunities for the 

students in their classroom? 

 

00:08:27 D3A1 
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Well, I think mainly by talking through a problem or you know whether it's a math question or 

language arts assignment, kind of walking through telling them what they're thinking and 

modeling it well, how do you model it? I guess I, I think, verbalizing it. 

Letting the kids know what you're thinking as you're going through a problem. 

 

00:08:57 A. Carfley-Interviewer 

To what level are the teachers in your school empowered to run with passion-based learning or 

passion projects or project-based learning within their classrooms? Well, I would like to think 

that they would be. I would give them a lot of latitude on what they do as long. As they're 

following their curriculum. You know whether it is a writing assignment or a Writers Concept 

Writers Workshop concept. There's a lot that you know that look. You need to be a kind of a 

guide on how these kids and let them take risks and find out what it is that they are passionate 

about. So, I'd like to think that we do. 

 

00:09:42 A. Carfley-Interviewer 

OK great how if you if you're met with resistance or you have staff members that aren't really 

into the idea of teaching to students’ passions, how would you elicit that buy in from the staff for 

passion-based projects or passion-based learning? 

 

00:10:00 D3A1 

Well, I think specifically is professional development and sometimes you offer professional 

development to those that want it. If they don't want it, they don't necessarily have to take 

advantage of it, but you hope that those teachers that they'd say is usually about a third of the 

teachers that are gun ho need. Then you get that middle third. That's kind of hesitant to kind of 

inch in there. You know it takes them about a year to get there and then that bottom third they 

may or may not ever get there. But you might pick up some as you go along, but you start with 

you. You know you catered to your best people. And that's who you provide the PD for. It makes 

sense. So, what role do you think the physical classroom plays on students' willingness to take 

risks and show resilience from risk taking? Well, I think having a space in your classroom that 

allows for kids to work collaboratively. I think in a normal environment and have opportunity to 

dialogue with each other and make mistakes. Argue in a way that's productive, collaborative, and 

if you're you, you still need to have sit, sit and get kind of stuff but you want to provide an 

opportunity for kids to get up and get a chance to do that in a different space or mobile so the 

desk can come together and make it chair. 

 

00:11:40 A. Carfley-Interviewer 

Yeah, so kind of take those ideas and talk about how that physical space in the classroom does 

either benefit or hinder passion based or project-based learning within the classroom. 

 

00:11:54 D3A1 

Well, you got to create that environment and I think it has a lot to do with it. I think when you 

walk into a room you can tell. You almost get this feeling of whether you'll like it, or you don't. 

You know you walk into a restaurant. You almost tell me they want to stick around or not. Now 

it is the teacher puts some energy into it, made it a nice space for the kids and inviting. That's 

great if they haven't thought much about. It looks the same way as it did not to say that some 

people have the same space for last week. It's a nice space, but you know how it goes. You go 
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into some rooms. You're like I guess how this room feels ok to you. But you know, advertise it. 

Make it an inviting space for the kids want to be there, you know. So, it doesn't need to be a 

Steam Center yeah definitely. You must live there for 8 hours. You might as well, make it a 

comfortable environment. 

 

00:12:48 A. Carfley-Interviewer 

Agreed, so how do you think? How have you seen some of your teachers adapt their 

environment to accommodate student passions? 

 

00:12:59 D3A1 

Well, I think as you know, each year I give a lot of latitude in room design. If it makes sense. 

You know, come on I mean look, and if they need, if there is certain type of furniture that they 

want to get, well, we'll find the means to do that. But what's the purpose? You know, why do you 

need a rolling chair instead of a regular chair? Well, if the kids can move around and we can, you 

know there's a lot of opportunities. It's not even that expensive to have a reason to do it, not just 

because it's neat, you know. So, and then you know, let him to do it if it. If it's a good idea. You 

know, run with it if it makes sense, it's not going to hurt it. 

 

00:14:15 A. Carfley-Interviewer 

Do your students respond better to real world problem solving when directed by an adult or when 

they're given the opportunity to experiment on their own? 

 

00:14:26 D3A1 

Uh, yeah, if it's presented in a way that it's practical, can't be too open-ended, or they're not going 

to know where to start. 

 

00:14:35 A. Carfley-Interviewer 

So, kind of like, a mixture of the two depending on the children is like kind of where you're at. 

Well, you got to make sure the teacher guides them along in a way that's practical. Can't leave it 

to open and they're not going to know where to start. So, if it's pragmatic, you present a problem. 

You know we have a design for that we developed a couple of years ago that's unique to it's not 

unique to us, but we put in our terminology. It's a design process and you know it starts with a 

big question and identifying things, brainstorming, etc. So, we have we put in every classroom, 

so the kids follow that regard, whether its science related, or social studies or language arts 

related. So, if you follow the map, which we've done training on, I think you're going to be more 

successful at it. 

 

00:15:22 A. Carfley-Interviewer 

Nice, so are the students more likely to take risks and work through failure when they're guided 

by an adult, or when they're given that opportunity to experiment or you've guided by an adult. 

 

00:15:35 D3A1 

It's one or the other? 

 

00:15:37 A. Carfley-Interviewer 
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Well, it doesn't necessarily have to be. It's kind of like your feel on it, so it could be a mixture. It 

could be really anything. 

 

00:15:45 D3A1 

Yeah, oh yeah, I agree yeah sure. Sure, when guided by an adult. Yeah, I believe so, yeah, and 

try it out, right, yeah? 

 

00:15:55 A. Carfley-Interviewer 

So that same question are our students more likely to take risks when they're working? Add in 

passion projects. So, are they more our students more willing to take risks when working towards 

passion project goals or when they're given real-world problem solving from the teacher in the 

room? 

 

00:16:30 D3A1 

I think it starts with an interest from the student. If they're not interested, they're going to have a 

harder time taking those risks because they're not going to have a lot of skin in the game. 

Teachers can help. You know, if it's not something they're interested, maybe they they're not 

interested because they don't know that much about it. You know? 

 

00:16:58 A. Carfley-Interviewer 

So, what factors would hinder risk taking and resilience in the classroom in your school? And 

would these factors hinder risk taking and resilience in the classroom during passion-based 

learning? 

 

00:17:11 D3A1 

Well, I think one factor that would hinder risk taking with and resilience would be the adult in 

the room. You know, if they don't like the kid for some reason, I mean they may not say it. But if 

they kind of have this, yeah. The kids will pick up on that. I think that's probably a big factor on 

whether the kids are going to be into it or not. And I do think that that can affect how resilient 

they are? You know, if they're not in with somebody that believes in them, they probably aren't 

going to take a lot of risks or be that passionate about it. Also, you know certainly the peer piece 

of it and affect them too. If there was somebody that you know they don't like or feels like his. 

You know, demeaning them then they probably won't. That that's a job of a teacher to kind of 

monitor that. Make sure that you know the kids are combined that they it's a good mix. 

 

00:18:13 A. Carfley-Interviewer 

Yep, would those same factors hinder a kid that was doing something that they were passionate 

about? 

 

00:18:23 D3A1 

Sure, yeah, I did. I believe so. 

 

00:18:25 A. Carfley-Interviewer 

OK, so last group of questions here. What recommendations would you make to anyone that was 

planning to start a passion-based learning curriculum in their school? 
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00:18:42 D3A1 

Well, they need to get they. They don't do it in isolation. Get, you know, start with the idea, but 

then after the idea is, make sure that you have the key people involved in that curriculum. You 

know, don't ever for a second think that person can think of it all on their own. They got to make 

sure that they got they got ideas from a cross section of people and that'll generate discussion it 

it'll take off on its own, because you, you, the more people involved with it, the easier it's going 

to be. Still got to have assigned people do this. Do this. Do this but. You know that'll kind of 

kind of happen naturally if you get the right people in place. 

 

00:19:32 A. Carfley-Interviewer 

Very nice, so what do you think? Or what would you tell this new school? What are the biggest 

successes that the school would experience by adding passion-based learning? 

 

00:19:44 D3A1 

I think a common goal you know, and whatever it is, and you can get one most people on board 

in a school to go after this. Whatever it is, you know if it's. I don't know. Anything you know? 

Uhm, if it's a Steam lab, which is a big deal right now, or if its inquiry Bay or standards-based 

report cards I, I mean it, whatever it is, if you get the buy in that, that's when it just takes off on 

its own, and it doesn't even matter who's there. You know it could be the next person just taking 

over. I think the goal is to get it so. It's part of the culture of the school. 

 

00:20:20 A. Carfley-Interviewer 

So, what would be the biggest hurdles that this school would have to overcome? 

 

00:20:26 D3A1 

Convincing the naysayers 

You know, just trying not to listen to it. I saw workshop it was done. PLC's a long time ago. 

Said look anytime you introduce something else, you just got to get through it. For the first two 

years because they're going to find people that will just knock it down no matter what it is. So, 

you just got to get through it. And then if you can get beyond that. Then you know then then they 

get quiet, you know. Then they get start complaining about something else. So, you could just 

you take your take your group that's moving forward to keep going. 

 

00:21:05 A. Carfley-Interviewer 

Perfect, so last two questions. How would you explain to a new teacher in your school a or a new 

teacher to passion projects in general? What a successful passion-based project looks like? 

 

00:21:21 D3A1 

Oh, my goodness. Yeah, because you're asking Ashley this question too, I bet. 

So here I am having to tell her what it is. Yeah, that's a good question. 

I think there's two things, one that you've established goals and you've met them. So, a lot of 

thought goes into what those goals are, you know, and can you go through them and say we did 

this? We did this. We did this. That's one factor. And the other factor I think is just you know 

when something is successful, like when a team wins the World Series? They're excited, you 

don't need a chart, you know you just kind of tell whether it's a band, project or kids produce 

something I don't know. 
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Anecdotal information. You can come back later to do a survey and how well they liked it in that 

too. That's probably part of the process. 

 

00:22:30 A. Carfley-Interviewer 

How, how would you explain to a new teacher in your school what a failed passion-based project 

looks like? 

 

00:22:38 D3A1 

It never gets off the ground. You know you got a lot of energy. Thoughts, oh this is going to be 

great and then after about I don't know. As a length of time and maybe not quite halfway to when 

your end thing that there's no energy, it's just like then you got to side are you going to scrap it or 

you going to keep going? I'm thinking real life now instead of school. You know how you start 

these things after like? 
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00:00:01 A. Carfley-Interviewer 

All right, so we're about to start our next interview. This interview is with D3T1 is what you'll be 

referred to as throughout the research that I'm presenting. 

District 3 teacher 1 is how you got that name. The only place that your actual name will show up 

is on the papers you signed. For me saying that you consent to doing the interview and like I said 

to you before, there's all the things saying, like you know, I accept these risks and like that type 

of thing and you know that I'll keep this information for three years afterward and then I'll 

destroy it after the three years is up so. 

Alright, so let's jump right into it. So, as you know, this is all about passion based. Learning risk- 

and risk-taking resiliency in student failure. 

 

00:00:54 A. Carfley-Interviewer 

So that's the topic we're going to hit on, and we'll start right away with can you describe to me or 

how would you describe your philosophy of using passion projects in your classroom. 

 

00:01:06 D3T1 

So, I personally believe that it is the number one key to engaging students if they're not 

interested in what you're teaching, they're not going to be engaged. Uhm, so you know, having 

them be able to choose different topics that they're interested in, or you know incorporating 

different interests and passions into, you know, the everyday learning they'll become more 

engaged and then more motivated to learn, and they'll get more out of their learning also. 

 

00:01:41 A. Carfley-Interviewer 

So how now? I know you're newer to teaching, but you're in your second year, right? So in your 

second year, plus count back into or your student teaching in your four years in college and 

you're all those years. Think about what you did there in your passion-based learning and tell me 

about how that philosophy has changed since you originally thought it would be a good idea to 

use passion as a learning tool. 

 

00:02:05 D3T1 

So, I guess thinking back more towards student teaching, uhm, you know. I kind of just went 

with the curriculum and kind of just followed what the curriculum had, especially being new and 

not really knowing the curriculum. But once I kind of familiarized myself with the curriculum, 

you know, especially this year I was be able to kind of incorporate my students, passions and 

interests more and I've seen how much more engaged they are just by using simple little things 

https://1drv.ms/u/s!AI-_hOWb8trjfQ
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that I know they enjoy or catch their attention, you know whether it's dinosaurs or Spiderman or 

princesses you know. Just bringing that in somehow. In everyday lessons, you know they really 

do become more motivated, and then they're more excited for the lesson. 

 

00:02:57 A. Carfley-Interviewer 

So, knowing that from your words that it is a teaching tool in using those passions to help engage 

the student, how do you envision passion projects in your class over the next two years? 

 

00:03:12 D3T1 

Uhm, well, I guess it depends on where I am like. What great but the same. 

Can I stay where I am? You know, letting them choose more of what they want to learn about. 

You know whether it's science or social studies, giving them some ideas of things that they might 

want to learn about and then kind of building the curriculum around that you know, if they're 

learning about habitats, what animals do you want to learn about? And then kind of building that 

curriculum. OK, we'll learn about these habitats 1st and then you know whatever else we didn't 

hit on. So, kind of just really letting them take more control of it and then working around 

backed with the curriculum. 

 

00:03:55 A. Carfley-Interviewer 

Cool, so let me jump off the questions for one second and ask a follow up to this one. 

So, you said that it depends on what grade level you're at. So, say you went down a grade level, 

right? What grade level are you at right now? Kindergarten also, so say you go up in grade level. 

Hard to go down. So, if you go up and would you use passion-based learning in a different way 

in say 5th grade or 4th grade than you think you would in your kindergarten. 

 

00:04:33 D3T1 

I feel like moving up. They have more control over research, and you know different ways to 

research, so they might be able to pick you know, uh, like I'm going to stay with the habitat so 

they might be able to pick an animal and then you know, do their own research on that and then 

share it with the class. So, you know they might have all 15 different habitats or different 

animals that live in different habitats and be able to kind of teach themselves by sharing that 

where in kindergarten it would be more teacher instruction because they can't do that research. 

 

00:05:10 A. Carfley-Interviewer 

So, the next topic would be student fear of failure. So, do you believe that students have a fear of 

failure? If yes, can you explain to me like your thoughts on it and what you witnessed in a 

kindergarten classroom? 

 

00:05:27 D3T1 

You know at least from what I've seen, they're less likely to share their ideas or take chances. 

You know if we're doing math, they're less likely to take those chances if they're afraid that 

they're going to be wrong. Or, you know, afraid of laughed at. I know when I taught 6th grade 

last year in math, that was a big thing, you know, coming in. It really took a lot to build that 

classroom management and classmate community so that they wouldn't have that fear because 

they would get more afraid and they wouldn't really want to share their answers, or if they took a 

long time to answer questions or to solve problems, they felt like they weren't good enough or 
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you know, not as good as somebody who could answer it quicker. So, I have seen the feel fear of 

failure. 

Like that? 

Yeah, it's some trust there. 

 

00:06:25 A. Carfley-Interviewer 

So, when you're thinking about those fears and you're thinking about what keeps kids from 

taking risks. What do you think are some internal factors or some things within that student that 

are going to keep them from taking risks or even taking that failure opportunity? 

 

00:06:46 D3T1 

Probably like the fear of what others are going to think, so I don't know like insecurity. Maybe in 

their own selves or just not having a growth mindset and not being able to think like OK, you 

know this is hard, but I can do it. You know, I will get there and more thinking of like this is 

hard. I can't do it. I won't be able to do it.  

 

00:07:11 A. Carfley-Interviewer 

OK, perfect, so if that's the internal thinking, what external factors are acting upon that keeping 

those kids from, you know, taking that same risk or possible learning opportunity through 

failure. 

 

00:07:26 D3T1 

I would say probably just like other kids. Fear of you know then getting laughed at. Like I said, 

or you know, thinking that they're not smart enough, or that kind of thing you know from what 

their peers are thinking. Possibly what their teacher thinks. I don't know. You know if they have 

that thought of what their teacher would think. But definitely what other students would think? 

 

00:07:57 A. Carfley-Interviewer 

So, in your school, so there are people doing passion-based learning and there's staff members 

that are, you know, taking these risks and doing these things. Do you think staff members in your 

school, including yourself, understand the importance of risk taking and failure opportunities for 

the students in the school? 

 

00:08:18 D3T1 

Probably yeah, I would say so. 

 

00:08:21 A. Carfley-Interviewer 

So, explain that what do you think makes it up? Probably as far as you know, things you've 

witnessed, or things you've heard or things you've talked about. 

 

00:08:32 D3T1 

Uhm, that's a hard one. Uhm, I guess, just like I don't know that that stuff, I think we just as a 

teacher, you know you kind of must know the importance of it. Come to know that it's important 

for them to take risks, but also know that they you know might have that fear of being 

embarrassed. They're not wanting to take that risk, so at least for myself, you know, I would 

assume that the other teachers felt the same way with that. 
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00:09:17 A. Carfley-Interviewer 

So then, if you thought the last one was hard, wait till you get this one second. So do your staff 

members and or not your staff members. Do you understand the importance and others in your 

school understand the importance of risk taking and failure for the adults in the school? 

 

00:09:40 D3T1 

Saying the same thing for that one. That’s a hard one. 

 

00:09:46 A. Carfley-Interviewer 

That is a hard one, and we are going to get to it in a minute because this goes right back into two 

staff members by in within passion-based learning and that's going to be something we're going 

to talk about here in a few minutes. And that's one of the hardest obstacles to overcome. 

From what I'm learning through my research here, OK? Well, at least in my own personal 

experience, that's one of the hardest things. So how do you model risk taking and failure in your 

classroom? I mean as a kindergarten teacher, you probably do a lot of this. 

 

00:10:10 

Right. Yeah so, building classroom community is one of, you know, the biggest things because 

then when they feel comfortable with each other and you know do not have that fear of 

embarrassment, then they are more likely to take risks. So, in the beginning of the year or for, 

you know, the first half of the year. I will purposely make mistakes, you know, and have them 

correct me. Whether it's in math or you know, writing, reading, or you know, spell things wrong 

and have them check it so that they can see like oh, our teacher is human too. She makes 

mistakes. We all make mistakes. We do a lot of books, you know about how it's OK to make 

mistakes, how everybody makes mistakes, and that's how we learn 

And we just celebrate like our failures as much as our success. So, if somebody gets the wrong 

answer, we don't focus on the wrong answer. We focus on the fact that they tried, they took a 

chance, and you know it might not be the right answer. But hey, they took a chance and they 

volunteered. When nobody else did so. You know celebrating those failures and celebrating the 

risk that they're taking to, you know, I think really makes a big impact on their fear of failure. 

 

00:11:30 A. Carfley-Interviewer 

Perfect so within your building and in your school. I know, the principal over at your building, 

and I think I know the answer to this. But what do you think? What is the level of teacher 

empowerment to run passion-based learning in your in your district? 

 

00:11:49 D3T1 

I think it's high up, you know, we definitely have our curriculum that we follow, but I think that, 

you know, he does encourage us to kind of add our own things into the curriculum and anything 

you use to help engage students so you know, passion projects are a way to engage students, so I 

would say. 

 

00:12:20 A. Carfley-Interviewer 

Pretty high, OK good, so let's get back to that tough one. That one is an easy one. Let's get back 

to the tough one here. How have you seen or how do you think that your principal or your CSA 
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elicits teacher buy in for passion projects, so you're saying he allows it but how does he promote 

it? How does he elicit that by him by teachers and this is this is a hard one for you because you 

are newer to the district? So, have you seen anything he does as far as meetings or emails or 

anything that he does that would make me say, oh hey, I'm allowed to do that? 

 

00:13:03 

I guess just his like flexibility, I don't know if that makes him very flexible, uhm? So, like I said, 

like he encourages any kind of engagement, uhm? I don't know, at least for me. I feel like it’s 

kind of just. A spoken thing where I feel like I can be creative with what I do in the classroom if 

I'm following, you know, the curriculum and standards and all that, but I feel like he allows and 

kind of encourages you to add your own things are at own spice to your lesson. I kind of stray 

away from the textbooks if needed. 

 

00:13:53 A. Carfley-Interviewer 

Sounds good, so let's move into like your classroom space. So, what role does your physical 

classroom place play on your students' ability to take risks and be resilient? 

 

00:14:08 D3T1 

Wow, that's a tough one too. 

 

00:14:10 A. Carfley-Interviewer 

Well, think about think about like the layout of your room and the flow of your room and the 

things you've done that will allow your students to possibly feel a little bit more comfortable in 

that community. You keep talking about. 

 

00:14:23 D3T1 

I guess I don't know if this is the right answer. Uhm, you know we do a lot of small group work 

so that you know there it's not the whole group there. I mean, I only have 8 kids, so a lot of what 

we do is, you know, just small group with ourselves. But you know, we'll have like 2 kids, and 

we do a lot of whiteboard work so they can wright there with answers on it and then show me or 

if they're not comfortable showing then I can walk around and see their answers. For reading we 

do a lot of you know small group reading. 

 

00:15:02 A. Carfley-Interviewer 

Do you do like responsive classroom stuff in your kindergarten class? You do morning meetings 

in circle time and all that stuff to start the day. Yeah, that that responsive classroom stuff is ties 

into a lot of that, and I think I think you were kind of leading that way. I didn't want to lead you 

there. I wanted you to say it but knowing you're a kindergarten teacher I was pretty sure you do 

that. 

 

00:15:24 D3T1 

It looks different this year. You know circle time with COVID, but we do make it the best we 

can. 

 

00:15:33 A. Carfley-Interviewer 
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COVID restrictions. So, what do you think about your physical classroom? Space is a major 

benefit, or maybe even a hindrance to students' passion or students learning through passion-

based learning. So, what keeps from student choice really at the at the kindergarten level? 

 

00:15:50 D3T1 

Well, I guess. So, I try to give like as much choice based on interest as possible, so you know a 

lot of times if they are you know their early finisher work is coloring pages and there is a whole 

bunch in the back of you know I print out all different student interests. I have Spiderman and 

Dinosaurs and Dragons Princesses all the things that I know that they enjoy, and I switch those 

out weekly. Two different things that they enjoy. A lot of books, you know. So, I have books 

based on their interest that I have collected throughout the year after I got to know them. And 

even just like posters in the room, you know, I guess for kindergarten it's simple of what they 

enjoy. You know, a lot of kindergarten enjoys the same thing and shows whatever. 

 

00:16:47 A. Carfley-Interviewer 

Is there anything about your room that would be a distraction to student choice and student 

learning? 

 

00:17:02 D3T1 

I didn't really think about that one. 

 

00:17:04 A. Carfley-Interviewer 

Yeah, that is fine. Not a big deal. 

How do you think you would adapt your learning environment to accommodate passion projects 

in the future? 

 

00:17:15 D3T1 

The same depends on the grade obviously, but if I were to stay in kindergarten, you know the 

same kinds of things. Print out different coloring pages, or you know word searches that I know 

that they like. Uhm, if I were to move up grades then that would look a little bit different. You 

know that would be a lot more books and maybe like centers like different early finish or centers 

of things that they are interested in or like different research. You know, projects that they're 

interested in. 

 

00:17:57 A. Carfley-Interviewer 

Two more sections of questions here, and they're a little bit. They're going to sound a little 

repetitive, but they're geared more towards how kids will work within certain sets, right? So, the 

first one is. 

Do you think your students will respond better to real world problem solving when they're 

directed by the teacher in the room or when they can kind of experiment and figure things out on 

their own? 

 

00:18:29 D3T1 

The opportunity to experiment and figure things out. 

 

00:18:36 A. Carfley-Interviewer 
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Perfect, why, why would you say that? 

 

00:18:41 D3T1 

Kind of just like any learning. 

You know situation. You find out things better when you must do them yourselves and kind of 

figure it out rather than somebody telling you know to do this and then they don't really get to 

explore it and see why you know that is the way it is. Or you know what it is. 

 

00:19:05 A. Carfley-Interviewer 

Do you think students are more likely to take risks and work through failure when guided by an 

adult or when they are given the opportunity to experiment? 

 

00:19:17 D3T1 

Half and half. 

 

00:19:23 A. Carfley-Interviewer 

So how do you come to half and half? 

 

00:19:28 D3T1 

In the beginning of the year. I think they're more likely to take the risks when they're guided by 

an adult. But then you know on that second half of the year, once you have that Community set 

up, and they're kind of used to, you know having those risks, taking failures, and you know 

making mistakes then it would be better for them to explore and experiment and you know, 

figure out their risks and their failures there when they're more comfortable. 

 

00:19:59 A. Carfley-Interviewer 

Sounds great, so are students more likely to take risks when working towards something they're 

passionate about, something they want to learn, or when they're given a real-world problem and 

examples that the teachers created. 

 

00:20:14 D3T1 

Probably working toward passion projects and goals. 

 

00:20:23 A. Carfley-Interviewer 

And just from what we talked about earlier, it sounds like that's the kind of your reward system 

you kind of let them go towards something they're passionate about, or something they really 

like. I'm guessing at kindergarten is not the same type of passion as it would be, you know, at six 

or eight grade level not to say that you couldn't do passion projects in kindergarten, because I'm 

sure there's plenty of ways to incorporate it. And I'm sure you do, right so? 

Yeah, definitely. So, what factors would hinder risk taking and resilience in a classroom in your 

school? So, in your classroom what? What do you think would really hinder those students? 

 

00:21:04 D3T1 

Probably poor classroom community. You know, if they don't feel comfortable, then they're not 

going to take those risks because they'll be embarrassed of failure or you know, like I said 
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before, embarrassed of what others are going to think. So, I think that would be the main one you 

know for classes community. 

 

00:21:29 A. Carfley-Interviewer 

Perfect last one in this category, would these same factors hinder risk taking and resilience in the 

in your classroom during a passion-based learning opportunity? 

 

00:21:41 D3T1 

Wait, I mean, if you don't have good classroom community. They wouldn't be as passionate 

about things or like they wouldn't want to share their passions as much, maybe. 

 

00:21:57 A. Carfley-Interviewer 

Perfect so last set of questions. There's a couple here. 

These ones are little thought provoking, I guess. So, kind of just take a second and let it sink in. 

What recommendations would you make to anyone that was planning to start passion-based 

learning in their classrooms at the elementary next year? 

 

00:22:26 D3T1 

That was making me think. I guess really get to know your kids first. Uhm, you can't really do 

much until you get to know them, so I would say that would be the first recommendation. Uhm, 

how many recommendations do I need? 

 

00:22:48 A. Carfley-Interviewer 

That's good if that's if that's the most important one, we'll go with that one. 

 

What do you think? What would you tell these people? The biggest successes are that they'll 

experience in their schools or in their classrooms by utilizing passion-based learning. 

 

00:23:06 D3T1 

Engagement the engagement and motivation to learn and enjoy what they're learning. 

 

00:23:15 A. Carfley-Interviewer 

Perfect, so what would be the biggest hurdles they would have to overcome when putting in the 

passion-based learning? Maybe curriculum like if it didn't align with curriculum. Or trying to 

align it with curriculum. 

 

00:23:36 A. Carfley-Interviewer 

Last two questions. 

 

How would you explain to a new teacher so someone comes in it's you two years ago? How do 

you explain to that person what a successful passion project looks like? 

 

00:23:59 D3T1 

I guess like student self-learning. Like they're taking control of kind of their own learning 

through passion projects and taking control of their interests. 
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00:24:23 A. Carfley-Interviewer 

Perfect and this one is a little more challenging. 

 

How do you explain to that same teacher what a failed project looks like? 

 

00:24:37 

If it doesn't go well. 

I mean, that's like common sense, but I guess if they're not getting what they should be getting, 

or you know they're not. I don't know that one is tricky. 
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Transcript 
 

00:00:00 A. Carfley-Interviewer 

Alright, so we're about to do our next interview here. For the purposes of this interview, you will 

be referred to as D4A1. 

Your district will be District 4, your administrator one, and your name won't be used in any of 

the research. The only place that your name is used is in the permission forms that you've signed 

for me, so other than that, those we kept with the stuff together at my house, but it'll never be 

referred to in the research, so you can be open and honest about what happens in your school. No 

one will know it to you. 

So, so let's get started right away. Here, let's go with how you would describe your philosophy of 

using proper passion projects in your school or in your classroom for you. 

You're going to talk more about the school in general, but if you want to refer to a little bit about 

your Time in the classroom. You can do that as well. 
 

00:00:47 D4A1 

Absolutely OK. I think it's an essential element I think obviously we try to anchor all our 

learning, in authentic tasks and no better way of doing it than these passion projects where they 

take the skills that they're learning, you know with the specific district, curriculum and kind of 

expand on them and take them in any direction they want. And you know it's about as authentic 

as it gets, and really letting students' kind of explore and oversee their learning, I think, are all 

essential elements that we definitely believe in here in our school. In our district. 

 

00:01:17 A. Carfley-Interviewer 

Perfect spoken like a true principle right there I like it. 

Uh, how has this philosophy changed since you originally introduced passion-based learning in 

your school or classroom? 

 

00:01:21 D4A1 

So, I think initially It was kind of experimental even on our end, just kind of seeing where was 

going to go and you know where the students were taken, where the teachers are going to take it, 

and I know we'll talk a little bit more about, you know the teachers. I think they're an essential 

element in terms of how they present it and how they lay it out for their students and some 

students. Some teachers do it differently than others. Obviously, it's kind of part of that. You 

know. Exploration and freedom are just letting them kind of take in direction. Where they see fit 

to best meet the needs of their students. But I think initially it was more kind just putting it out 

there and letting them go with it. And we've kind of learned some things kind of across the board 

https://1drv.ms/u/s!AI-_hOWb8trjgQA
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that we've been able to apply, but it's still kind of balancing that freedom for teachers and for 

students while also you know ensuring it is a consistent part of everyone's schedule, so all 

students have the opportunity to do it regardless of grade level regardless of you know, teacher 

assignment or whatever it might be. We want to make sure it's available to everybody. 

 

00:02:21 A. Carfley-Interviewer 

Perfect. So then how do you envision it growing and developing, say in the next two years? 

 

00:02:29 D4A1 

So, I think for us we're at an interesting turning point right now in our district. Next year we will 

have a device for every student. Currently we are a district and obviously going through this year 

with the pandemic that we've kind of seen how important it is to have technology in those hands 

just from an equity standpoint. Right? So, I think in terms of if you look at, you know how those 

passion properties that kind of pool our resources in terms of devices enabled, but gambler 

research and use the Internet or even things like coding and all of that. I think having additional 

access for students to everyone to happen. That device will open even more opportunities for 

them. So, I would love to kind of see where that goes, and even if they're not directly linked to 

technology, just being able to use that as an additional resource, you know in the classrooms as 

part of their daily schedule, I think. Also, a lot has kind of come up recently in terms of you 

know science and our society. I have a funny feeling we'll see a lot more in terms of you know, 

diversity, equity and inclusion which could become a big part of our district in terms of where 

students take this and some of the initiatives in terms of social justice and things like that, I 

expect to see some changes there moving forward as well. 

 

00:03:31 A. Carfley-Interviewer 

Thank you, so we're going to move into a little bit similar topic, but something that's key to 

passion projects in my opinion, and that's fear of failure. So how do you believe that students? Or 

do you believe that students have a fear of failure and explain? 

 

00:03:50 D4A1 

Absolutely I feel like adults have fear. I feel like just as a human being they have a fear of 

failure, a lot of times we see I'm even thinking back to like standardized testing. When you have 

those, the kids who always take the longest are the ones who are perfectionists and want 

everything to be perfect and you know they don't have the ability to just make a choice and move 

on, even if it's not their absolute best. Putting, you know, putting their best foot forward, and I 

think that comes from all different places. Sometimes it's intrinsic, sometimes it's extrinsic, 

whether it's parents. So, who you know, expect the best store or they see their peers 

outperforming or they think they might be outperforming? I think fear of failure is a huge thing 

that we must from that, because kids don't want to make mistakes, and instead of you know, 

viewing mistakes as learning opportunities, they just view them as just purely mistakes and they, 

you know, kind of hesitate to kind of even take that step out of their comfort zone for that fear. 

So, I think that's a huge element in terms of, you know, academics. just even life in general for 

our students just wanting to everything to kind of be perfect and not necessarily knowing how to 

cope with those things when they don't go perfectly. 

 

00:04:51 A. Carfley-Interviewer 
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Do you think this is this is kind of just off that for a second, do you think that the kids aren't 

viewing it as a learning opportunity because they're not taught that it's eluding learning 

opportunity? Or do you believe that that's just like our cultural thing? 

 

00:05:06 D4A1 

I think it's a little bit of both. I think that kind of comes from, you know your home life in terms 

of how things are approached there. I think it's a little because you know, I say to kids all the 

time we know we deal with kids. We know you're going to make mistakes. Part of our job is to 

kind of help you learn from them, but sometimes they act like they've never heard that before. 

So, I think a lot of that kind of is, you know how it's presented to them and giving them the 

opportunities, but also being there when they make those mistakes to be there to support them 

and not just kind of cut and setting them completely free. Up to you know, being that supportive 

environment that's you know that safety net there for them to know that it's OK that we're going 

to work through it with them as well. 

 

00:05:39 A. Carfley-Interviewer 

Awesome, thank you. 

So, what do you think you had alluded to? Internal and external factors. So, what do you think 

some of the internal factors are, and you said some of them, but kind of list a few that are 

attributes are attributed to students and their inability if you will demonstrate risk taking and 

possible failure? 

 

00:06:06 D4A1 

Sure, so I think internally I think it's just that internal pressure to always be doing the best to be 

the best to you know to always be succeeding to not have those missteps. Kind of as part of life. 

Uhm, you know obviously, you see in the media in terms of things that you know people can't 

make mistakes anymore. I feel like a lot of times it's like as soon as you if you make a tiny 

mistake and stays with you for the rest of your life. In some ways a man I think that's a big 

internal piece. I think it's probably more external to be honest with you for or especially for kids 

growing up because you know you kind of model what you see at home or what you see in 

school and those kinds of things. I think that if you're not seeing, you know you always. There's 

like that story. Talk about like you always pictured, your parents being perfect until you're a 

parent and you realize parents have no idea what they're doing. They're kind of figuring as they 

go along, so I think it's kind of how it's presented to them and then being able to see other people 

make mistakes and see how they recover and cope with them. 

I think it is important as well. 

 

00:07:03 A. Carfley-Interviewer 

Perfect and that you just answered the second question right there, because the second one was 

about extrinsic and those external factors. 

So, I like the twist on it that you talk about parents. You are looking at your parents and you're 

always thinking your parents are perfect. I personally never did that, but that's a different story. 

Anyway, my wife and all her friends did that with your dad, right? So yeah, which is cool. 

 

00:07:30 D4A1 

Yes, yeah, absolutely yeah, yeah. 
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Yes, absolutely yeah. Yeah, for sure. 

 

00:07:34 A. Carfley-Interviewer 

So, do your staff members understand the importance of risk taking and failure opportunities for 

the students at your school? 

 

00:07:45 D4A1 

I think, yes, obviously there's always kind of some, you know, some who do it better than others, 

some who are more willing and something that's also kind of their own. Self-confidence and 

their own view of themselves, but I think I think we, we, we try to continually reinforce that that 

you know it's OK for us to mess up and we even that you know even as administrators we'll go in 

there like sometimes if I'm working with less and like, I'll purposely get a math problem wrong. 

All the kids are like just to kind of see how they react, so I think it overall as a whole. I would 

say that they are aware of that some do it better than others though. 

 

00:08:15 A. Carfley-Interviewer 

Perfect, so do your staff members understand the importance of risk taking in failure for the 

adults in the school. So, I just asked about the kids now do they get it for themselves and the 

other adults? 

 

00:08:29 D4A1 

I think that they would say that they get it, but I don't know that they truly believe get it on a day-

to-day basis. So, I think in theory they understand it and get it. But I think you know it's easier 

said than done. A lot of times. 

 

00:08:42 A. Carfley-Interviewer 

What do you think holds him back? 

 

00:08:45 D4A1 

Uh, I think it's the same as the students. I think not wanting to look, uh, you know, like wanting 

putting, you're putting yourself at risk or kind of, you know, taking that leap of faith or whatever 

it might be, or just having you know the parents view it differently. You know, saying like oh so 

you know my teacher made a mistake today and you know the parents had seen that away or the 

students seeing away or just whatever it is. But I think that you know the opportunity is there for 

them, but sometimes it's not always taken advantage of. 

 

00:09:08 A. Carfley-Interviewer 

So, knowing that part of it and knowing that it's hard to take those risks and put yourself out 

there, how often do you think they take risks? Or do they model that risk for the students? 

 

00:09:22 D4A1 

You know, say not often and not often enough. Uhm, I would say. 

Uhm, you know in terms of the passion-based project, I'd play probably a little bit more. So only 

because that is a little bit more open, and they have a little bit more Huntsman kind of lend itself 

that way, but I think otherwise, you know, when you're tied to a pacing guide in curriculum, like 
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sometimes you feel like you're, you're very structured and rigid and set in your ways there. So, I 

would say probably not often. Do you want like a numeric value? 

 

00:09:47 A. Carfley-Interviewer 

No, no, that's fine. That's exactly where I thought you were going to go with that. 

 

00:09:53 A. Carfley-Interviewer 

To what level are the teachers empowered to run their passion-based learning and take those 

risks in their classrooms? 

 

00:10:00 D4A1 

I think they have complete freedom, if they're willing to kind of take it on that's built in. That's 

assumed to be part of their schedule on a weekly basis. They have one. It's at least now it's at 

least one hour a week where they have that opportunity to really kind of take it where it is. And 

again, like I said, they're free to kind of let that explore some teacher's kind of guide it a little bit 

more and have the whole class focused on like a specific theme or topic. Other ones say here you 

go, you do whatever it is, so that's kind of up to the individual teachers, so I'd say they have 

pretty much complete freedom at that point. 

 

00:10:30 A. Carfley-Interviewer 

Perfect, so the hardest thing, and I know as from my own research and trying to implement in my 

own school, the hardest thing to do is get that teacher buy in. 

So, what do you do to elicit that buy in? And how do you get your teachers on board if you if 

you? 

 

00:10:47 D4A1 

Sure, so I wasn't here for the original buying, so I'm not sure. I think it's finished. Also, takes 

time. Even you know anything that teachers take time, you have to kind of be willing to put it out 

there, and I think also celebrating when things go well and celebrating when they don't go well 

and kind of being open and highlighting those you know those good moments, those teachable 

moments, whether they are those positive or not so positive and is having the teacher's kind of 

collaborate and work together and share out there? You know their findings or their highlights or 

their results or whatever it might be and working together and just give me time and letting 

everybody have its kind of be in the backs of their minds in some ways. And kind of just keep 

throwing out those reminders. But making sure you know it's not something you give up right 

away, you kind of just keep working on it. Let it kind of soak it in and then gradually get as 

many people on board as possible. 

 

00:11:34 A. Carfley-Interviewer 

I've been in your classrooms, and I don't know how much this would be an issue for you, but I 

know some places it is how much does the physical classroom space or the teaching areas of 

your school play into student risk taking and failure? 

 

00:11:51 D4A1 

Uhm, I think it's big. I think a lot of times especially you know the staff members who really run 

with passion-based projects. They are the kind of class when you walk in, and you could 
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probably as soon as you walked in you would know those the teachers were kind of running with 

it. I think flexible seating is a huge piece. I think. Also, just like how much control that 

classroom is into students' hands versus in teachers' hands, we all you know we have those 

teachers who all the materials. In the closet and kid must ask like oh, can I have a ruler, whereas 

those other staff members who have everything out and it's you know, the classroom is for the 

students, and they can kind of take whatever they need or any materials, any resources. So I think 

a lot of times you can probably walk in right away and get a good feel for you. Know how those 

passion-based projects are being run and how 

well, those teachers are kind of relinquishing control in some ways and again having it be about 

their students versus about their classroom. 

 

00:12:38 A. Carfley-Interviewer 

That's one of the important things that I don't think a lot of people talk about is the giving up 

control part like that's one of the I mean that's the most difficult for all of us, right? Even when 

we must when we must start delegating and giving up some of the things that we must do 

graduations coming up. You know I can't do it all and knowing that I must give some of that up 

is really challenging because I can't control it myself and it's so freaky. So how does the physical 

classroom space benefit or hinder passion-based projects and passion-based learning? So, it's 

kind of the same question. But what are some of the benefits or some of the drawbacks to the 

actual classrooms? 

 

00:13:22 D4A1 

Sure, sure, so I think kind of benefits was again, if they have this that classroom where those 

students really feel like they're in control of their learning, I think it's obviously going to benefit 

you know them kind of taking this passion base and really running with it and really exploring 

what they want to store and having kind of full control over that. It's again, I think the resources 

and materials are huge. You know, if you have to kind of always be asking for something, you're 

going to be more hesitant to even want to dive into something, whereas if you know you can 

kind of go take whatever you want. You know you're going to be excited about that and then take 

it in different directions that you might not have otherwise in terms of hindrances. Uhm, I guess 

kind of the opposite if things are more controlled and less available to you. You're going to kind 

of just fit into that system as opposed to kind of really taking it and making it your own. 

 

00:14:10 A. Carfley-Interviewer 

So, what, uh, what have you done in the past, or what have your teachers done to adapt their 

learning environment to accommodate passion-based learning? 

 

00:14:19 D4A1 

Uh, so we've been a big initiative in the past few years with flexible seating that's been huge and 

again it's adapting to what students. And then kind of moving away from what teachers think 

they need, and really involving students that decision making. We're big on student voice and 

incorporating student voice into school wide decision making and also classroom decision 

making, which I think lends itself very well to that passion base you know, if the student wants 

to explore this or study this, we're going to let them do it, and you know, be there to support 

along the way and same thing with some of the ideas we've had. You know, we had students we 

have a hill on our playground 
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kids are like the balls always roll down the hill and spent all my recess chasing the ball. They 

said why don't you put a fence in? It was one of things like why don't we put a fence in? Yeah, 

like a novel idea. So, I think the student voice is huge that we've really been working to 

incorporate. Flexible seating has been huge as well as like those two components you know lend 

themselves well to passion-based project. 

 

00:15:12 A. Carfley-Interviewer 

So, so the next little group of questions here. They seem like they're obvious at first. First listen 

so kind of just let him soak in for a second. Do your students respond better to real world 

problem solving when directed and guided by an adult in the classroom or in the school or when 

given the opportunity to experiment. 

 

00:15:35 D4A1 

Uhm, so I would say they do better in without any authentic text tasks when they are able to 

explore them with time. I think initially they need that kind of that guidance in that support 

because they don't even know how to go down their own road or how to really explore until 

they're kind of taught to explore. So, I think it kind of goes both ways, and I think also certain 

topics and certain things they need a little bit more direction, a little more support, but I think it's 

you know, like how it's guided and how it's supported. I think guiding and supporting are two 

very different things. I think guiding instruction is very different than supporting construction, so 

I think there's kind of a middle Rd, but I think that there's a kind of needs to be a balance in some 

ways and they need to kind of get a feel for what it means to really take that on and explore it on 

their own, so I'd say you know, kind of it would vary. I'd say. 

 

00:16:25 A. Carfley-Interviewer 

Thinking about that, take the same type of scenario and look at failure so our students more 

likely to take risks and work through failure when guided by an adult or when given the 

opportunity to experiment. 

In a perfect world. 

 

00:16:41 D4A1 

I would say they're better off on their own because sometimes they can kind of mask those 

failures, and they're not even necessarily as evidence, whereas if you have somebody working 

with you step by step, they're going to catch up, they're going to catch on those you know those 

mistakes or those failures every step of the way. So, I think in that sense they're kind of better off 

being set free and exploring, and then you know having those hurdles and those things they can 

kind of work through without you have somebody like always looking over their shoulder. But at 

the same time, I'm going to contradict myself a little bit. You know, I think having somebody 

right next to you and knowing that they're going to be there to kind of support you through it is 

also helpful. So again, I'd say kind of that. In varying, I'd say a little bit of both is important and 

essential because it depends. It also depends on the student. I think some students are better when 

they're set free completely independently, and some students need that  

helping hand to kind of get them roll and get them started, and then they can kind of takeoff from 

there. 

 

00:17:34 A. Carfley-Interviewer 
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Are students more likely to take risks when working towards their passion during a passion 

project goal or when they are given real-world problem solving that are examples by the teacher 

in the classroom. So guided by the teacher or when they can work on their own passion. 

 

00:17:50 D4A1 

That one I'd say definitely work on their own because it's something if they're all automatically 

connected to it right from the start, they're going to be more excited about it and be more willing 

to kind of hop over those hurdles and take their time and take that exploration and get over those 

mistakes as they want. They know where they want to get, and they want to get there. They're 

not being told where to get, you know it's kind of their own. Again, we'll go back to intrinsic 

motivation in terms of, you know, if that's what they're excited about and that's what they really 

want to learn. They're going to learn it. 

 

00:18:19 A. Carfley-Interviewer 

What factors would hinder this risk taking and resilience in the classroom in in a classroom, in 

your school? 

 

00:18:28 D4A1 

Uh, my I think again, I think the presentation is huge in terms of, you know, setting them free 

initially right from the start, completely setting them free I don't think is necessarily always the 

best way. I think your kind of must, you know, scaffold that failure and then you know those 

opportunities to really explore and dive in, I think. Also, you know the teacher. If they're you 

know, viewed as a strict teacher or that person who might be critical of things. Obviously, that's 

going to be a major hindrance. You want them to be that supportive person who's going to help 

when help is needed, but in a positive, supportive way I also think. 

 

 

00:19:11 A. Carfley-Interviewer 

Uhm, do you think those factors would hinder risk taking and resilience in the classroom if 

passion-based learning was, it was the opportunities were there for passion-based learning with 

that same teacher? 

 

00:19:24 D4A1 

I think it could potentially. Initially yes I. I think that would take a little bit of time to kind of get 

in the swing of things and I think you could kind of overcome it's by a good way to overcome it. 

To be honest with you, because you know they would potentially be viewed a little bit differently 

in terms of, you know, letting them explore and being there to kind of work through the process. 

So, I think that it would gradually overcome it, but initially I think that her same hurdles would 

still kind of have to be faced by that teacher and the students together. But I think over time, yes, 

I think that would benefit. 

 

00:19:53 A. Carfley-Interviewer 

Great so last group of questions here. 

What recommendation would you make to anyone that is planning to start passion-based 

learning curriculum in their school? 
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00:20:05 D4A1 

Sure, so I would recommend you know trying to get as much teacher buying as possible. I would 

potentially start with smaller groups. Some of those staff members who you know, because 

classrooms are really set up to succeed with this and can also kind of get their colleagues on 

board and really kind of sell things to them. I think is important and I think it must be a larger 

staff wide picture in terms of you know that risk taking that failure. I think that the overall 

message and theme must be something that's already in place, although you just kind of dive into 

it without you know already having those messages of the importance of risk taking and failure 

and authentic learning and allowing staff to kind of pursue their own passions and kind of be 

involved. And you know, feeling those connections to their own passions, I think is essential as 

well. 

 

00:20:55 A. Carfley-Interviewer 

Perfect, so what are the biggest? What are the biggest successes that that that these schools will 

experience? 

 

00:21:04 D4A1 

I think a lot of times the students who we see really succeed in. These are sometimes the ones 

who would typically be seen as not successful in other academic pursuits because you finally 

find that door that opens for them. Uhm, you know there are those students who struggle 

academically. You know whether it be they struggle reading or they struggle with you know, 

taking tests or rings, they have anxiety or whatever it is, and when they had that chance to really 

be set free and really run with something, uh. My kids really pick that up and go, uhm. We have 

one student. I'm the one who always stands in my mind the special education student who 

worked hard and did well, but he got some more Japanese battleships, and he built an 8-foot 

prototype model of this Japanese battleship out of like recycled material and like to see him talk 

about like the excitement that you saw. 

And then just you then trickled down to everything else like he was like a different kid. As soon 

as that door was opened for him and you know, showing his classmates and everybody else 

getting excited by it and working with his teacher and his paraprofessional and all that like it, it 

it's not just success in those passion-based projects. It really, truly has a wider impact than that. 

 

00:22:07 A. Carfley-Interviewer 

That's awesome. 

 

00:22:10 A. Carfley-Interviewer 

What's the biggest hurdles that these schools are going to have to overcome? 

 

00:22:14 D4A1 

I think again, teachers, relinquishing that control I, I think that's the biggest piece for sure and 

going in with that mindset that they're not going to their students are going to struggle with it 

without giving them the opportunity to truly struggle with it and forgetting that that struggle is a 

big piece of why you do this and it's OK that it doesn't go perfectly the first couple times and the 

OK that takes time and it's a process and all those things, but wanting immediate results. 

Wanting to see that light bulb for that kid immediately, which is not going to happen for most, 

but also you know saying like oh, I don't see how that's going to work. They're going to waste 
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their time. They're going to be like Googling or watching YouTube for an hour and, you know, 

wanting those results immediately in this as opposed to kind of giving time. 

And really, trusting the process. 

 

00:22:58 A. Carfley-Interviewer 

Uhm, more of a thought-provoking type of thing. 

Uhm, how would you explain to a new teacher in your school when you're telling them about the 

passion-based projects and what you do there? How can you explain them to them? What a 

successful project looks like? 

 

00:23:18 D4A1 

And I think that successful project is that one that that kid is truly excited to show off to. 

Whether it's their classmates, whether it's their teacher, whether it's their family, and really get 

behind lines, I think that successful one is also that one who did have bumps along the way, but 

they stuck with it. That persistence, I think is huge and I think a lot of times it's also kind of those 

successful ones, or those ones that make connections beyond the classroom walls and really, you 

know, have that student kind of pick up a different perspective or a global perspective? Or you 

know, again, kind of put themselves in somebody else's shoes or whatever might be. So, I think 

again, kind of breaks down those classroom walls and extends beyond that. 

I also think as a teacher, uh, make that successful project. Like I said, is that one that is not 

something that we would normally be able to cover due to correct number piecing guides or 

whatever it is, but it has curricular Italians that that they're, you know they're taking what they're 

learning in math, or they're reading texts. That's above their typical level and kind of pushing 

those students, I think as a particular topic those are all you know, signs of success moving 

forward, and it does have to be a tangible product. I think sometimes the process is really the 

success. A lot of times. And you know if there's a great product on top of it all. Also, worth 

celebrating, but that's not an essential element of it. 

 

00:24:35 A. Carfley-Interviewer 

Perfect, so how do you explain to that same teacher what a failed project looks like? 

 

00:24:41 D4A1 

I think that that failed project is... 

See, I don't know anybody failures. I think sometimes they might just stop too soon. Uh, my 

think you know that student that's who just you know, wasn't really connect to it or brought into 

a topic that they thought you know their friend was interested in, or that their parent told them 

they should be learning about? It wasn't truly authentic to them, so they didn't have that true 

passion. I also get like I said, if they stop after they hit a hurdle, you know I would consider that. 

Overall, I guess in a way of failure or like you know, you talk about the power of failing.  We 

just haven't gotten there yet so not stopping and not. You know, chalking that up just yet, as a 

failure. I think that other one would be. 

Again, you know, not truly feel them feeling that true connection to it. They got into it for the 

wrong reasons. They picked it because it's the cool thing or it's somebody else told them to pick 

that up and not really, you know, sticking with it being that persistent thing or that one in a lot of 

ways that everyone did the same thing. You know in terms of like it was just too guided by the 

teacher and you didn't set them free enough. 
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Time: 10-10:30am 

 

Audio file 
Copy of D4T1.m4a 

 

Transcript 
 

00:00:01 A. Carfley-Interviewer 

Alright, good morning, we're back with another interview here. So today we are with this person 

will be called D4T1. D4 stands for your district T1 you're the teacher in this study. It is May 18th 

and we're at 10:00 AM. 

 

So, we're going to jump right in it. We've already discussed the pre interview questions so we 

have a baseline of where you're at and you're aware of from reading all the things about any of 

the risks that would be involved are very minimal and in all of that we will only refer to you as 

D4T1 and any of the data to keep you for keep your name out of it and we'll keep your district 

out of it, so alright, so here we go. 

 

00:00:54 A. Carfley-Interviewer 

How would you describe your philosophy of using passion projects in your classroom? 

 

00:01:00 D4T1 

Uhm, well I had to say before we were told I guess to be implementing this program I really 

didn't have much of a philosophy about it and quite honestly was very much on the fence about 

implementing it in the classroom, so uhm you know, I just thought, OK, we're leaving these kids 

to like kind of come up with something on their own and then and well, there's no real direction 

from us and I was very much a very structured teacher like wanted to have instructions and 

materials and this is what you're going to do. So, this was a very difficult, I would say, transition 

for me as an educator. 

 

00:01:45 A. Carfley-Interviewer 

OK, so how would you say that's changed since you originally had those thoughts of like some 

hesitance? 

 

00:01:52 D4T1 

Right? Yes, so it's changed quite a bit because I saw you know when you give kids a voice and 

you give kids that ability to kind of create on their own and do something that they are truly are 

passionate about. You see a different side of them and kind of what? Drives them that you might 

not have seen without this kind of project. 

 

00:02:19 A. Carfley-Interviewer 

https://1drv.ms/u/s!AI-_hOWb8trjgQM
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Perfect so with that in mind, how would you see your growth or your development of passion-

based learning in your class over the next couple of years? 

 

00:02:32 D4T1 

So, given that we have not done this in two years, believe it or not last year we did not do it and 

this year currently unfortunately we're not doing it and I really do feel like that's these kids have 

missed out quite a bit. I'm not doing genius hour, but I'm hopeful that we'll be able to reconnect 

restart that next year because I think the kids definitely miss out on quite a bit because they don't 

have that they're not able to kind of show us their creativity and show us really what does drive 

them and what does you know spark their interests. It's just another eye into you know who they 

are as a student and I'm hopeful that next year, as I said, you know, we will be able to kind of get 

back to doing that again. 

 

00:03:21 A. Carfley-Interviewer 

Would you anticipate being able to kind of jump right back in because it was a school thing, and 

everyone was doing it? Or do you think you will have to kind of start from scratch again with 

your next class? I mean, I think the class that would be coming in is somewhat familiar with it. 

So, I mean, we'd probably have to do some, maybe a bit more background kind of than we have 

in the past. 

 

Let's see this class coming in. They would have been maybe not because we start it really in 3rd, 

4th, 5th. So maybe not. Maybe we will have to start over and kind of really launch it in a 

different way. Yeah, I didn't think of that and so right now so. 

Uhm, yeah. Probably because I think only third, 4th and 5th grades do Genius Hour. I don't think 

the younger grades do it. 

 

00:04:15 A. Carfley-Interviewer 

OK, well the bonus to that is you already have your buy in this time, right? So, it'll be a little bit 

easier to roll it out to them instead of trying to get on board yourself. Plus get them on board so. 

 

00:04:27 

Right, right, right. 

 

00:04:29 A. Carfley-Interviewer 

Do you believe that that your students have a fear of failure? 

 

00:04:35 D4T1 

Uhm, yeah, sure you know, I think, uhm, you know, especially in front of their peers. There's 

that you know they're a little afraid to kind of maybe sometimes show who they really are or to 

fail in front of them. But I think that as a teacher I'm always pointing out my mistakes or things 

that don't go the way I planned them. You know to go and then we always are like yeah, let's try 

it lets figure it out if it works it works. If not, we'll have to figure something else out, so I think 

that there's the kids in our classroom, I feel have. We're always always looking for them to take 

risks and we always make it a point. You know, I think to let them know that it's OK if things 

don't go their way or don't go the way they expect it or they make a mistake or there's an error 
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like we can fix it. You know, like I think that's important too. In the very beginning of the year, 

establish that not just with this program, but just with anything in general. 

 

00:05:44 A. Carfley-Interviewer 

So, when the kids are demonstrating these, this resistance to take risks or fear of failure, what do 

you think are some of the internal issues that they are struggling with? What is those internal 

mode or internal factors that attribute to it? 

 

00:06:00 D4T1 

Well, I think you know again, like just failing in front of their peers like are they going to get 

made fun. I think that it is hard for them to kind of open up and until they really do feel 

comfortable with who's in front of them. And again, I think that you know we don't launch 

genius hour right away. We really try to build a, you know, a nice rapport with the kids. You 

know the kids to kids as well as teachers with the kid's relationships so that they do feel that 

comfort zone and they are more willing than to take those risks. 

 

00:06:45 A. Carfley-Interviewer 

Perfect so then what are some of the external factors that would also have that effect? 

 

00:06:53 D4T1 

So, I think some of the external and I think I wrote that down too is like the hardest top thing that 

we had trouble with were where the materials you know, kids finding stuff outside of here like 

they were passionate about. You know something, but they didn't have those materials or those 

things too kind of make their project come together and that was always a stumbling block for 

quite a bit of them. 

 

00:07:20 A. Carfley-Interviewer 

That makes sense. 

 

00:07:23 A. Carfley-Interviewer 

Do you do you and the staff members in your school understand the importance of risk taking 

and failure opportunities for the students in your class? 

 

00:07:33 D4T1 

Absolutely. You know. As I said, you know we're always pointing out. 

You know things that don't go right. I mean especially this year with technology. I mean it's been 

quite a, you know, an interesting year and the kids are like, well, what's going on? Why isn't this 

working? I'm like this is an example of, you know things not going your way. Like you know, 

we plan something we try to implement it. There's no Internet or the kids can't access it. It's just 

you know, they. They see it firsthand this year for sure. 

 

00:08:05 A. Carfley-Interviewer 

Awesome, so this one is a little stumbling block for some people. Maybe not you, but do you and 

the staff members in the school understand the importance of risk taking and failure 

opportunities for the adults in your class? 
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00:08:19 D4T1 

Sure, yeah, like I said, I'm always pointing out, you know, when things don't go right, and you 

know I don't ever hide that from them because I always tell them, like you know, I'm human, I 

make mistakes, and when things don't go the right way, I've got to figure out you know how to 

how to fix it. Take for example a lesson we did in math like nobody understood it, nobody got it. 

So, then I said to the kids. Well, clearly if nobody is getting it, it's something on my end. 

So now I must go back to the drawing board, and I have to rework it so that you know you are 

understanding it. So, we're always uhm, pointing that out, I don't think you know they need to 

know that you know we're not all perfect and you know it's OK. 

 

00:09:08 A. Carfley-Interviewer 

So right now, I am just kind of writing down a little bit of what you just said, because the next 

question is, how do staff members model risk taking in in your classroom? 

And I think that example from math was a good one. Are there any other examples that you 

could that you could share? 

 

00:09:26 D4T1 

Uhm, let's see, uhm? 

I mean that that just comes to my mind right now. Is the math pretty much all the time? 

Yeah, I, I mean it's happened, it's happened more than once in fact, I said Yup. 

Uh, like but you know. Again, it's the way we're teaching too, where you have to kind of, you 

know. And we've said that too, like this year of teaching is very different from years past. So, 

you've kind of had to go back to the drawing board and figure out what works best in this 

situation might not have worked. You know what worked last year? Two years ago, is not going 

to work this year because of the situation we're in, so. 

 

00:10:13 A. Carfley-Interviewer 

Makes a lot of sense. 

So, you know, I know the administration in your building. I think I know the answer to this, but 

what at what level are the teachers empowered to run passion projects in your classrooms? 

 

00:10:30 D4T1 

I mean, you know, we're, uh, I guess from grades. Like I said, three to five, we're, uh. It is 

expected for us to do it so. But again, like I said, I really do enjoy it and I have missed it and I 

I've wanted to try and implement it this year, but uhm, you know some of my teammates were a 

little hesitant in doing so, so we didn't. But it wasn't enforced. Obviously, this year, but hopefully 

it will be back next year. 

 

00:11:00 A. Carfley-Interviewer 

I mean, I, I've had to put them on hold at my school to we haven't done anything since a year ago 

in March. Which is it? It kills me. It kills me to admit it. 

 

00:11:07 D4T1 

Yeah, it's kind of a bummer, you know, But yeah, yeah. 

 

00:11:12 A. Carfley-Interviewer 
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How do you, as a staff member illicit buy-in from other teachers to really get into passion 

projects and be like that person that may have been you at the beginning? 

That was a little bit like, oh, I don't know about this. How did how do you get teachers on board? 

 

00:11:34 D4T1 

Kind of sharing your experiences and you know say or letting I know like what you've 

experienced as a teacher, and I think in our grade level meetings we talked quite a bit about it is 

you know what is working for you? What is not working for you, but I think, well, I think 

overall. The majority of us I would say you know, see how great Genius hour is and actually 

when we were doing it, we were trying to think of another day that we could build into our 

schedule where we could do it more than once because we were only doing it. You know once a 

week so. 

 

00:12:21 A. Carfley-Interviewer 

This is going to be a different answer for every school in every classroom, in the school. But 

what role does the physical classroom space play on students' risk taking in resilience? 

 

00:12:39 D4T1 

You know the space of the room unfortunately we don't have a lot of space, so I think that could 

be like a little bit of a negative because they couldn't really bring in some of the stuff, or maybe 

in one instance I remember we had to like this kid was really interested in. 

We wanted to build this robot type thing, but we literally did not have space for all his materials, 

so we had to kind of say listen buddy like this isn't going to work here. You know you're going to 

have to kind of come up with something else which is kind of a bummer because it is what he 

was passionate about and what he wanted to kind of do. But we, we just don't have the physical 

space for a lot of the stuff would be great if we had a room, you know. You could put all their 

materials. 

 

00:13:28 A. Carfley-Interviewer 

We had a group of kids here that wanted that were, you know, blue collar kids you know, and 

they wanted to do a small engines project and where do we have room to store small engines, 

tools, gas, things like that and it is too bad because those are the kids that could have really 

benefited from the passion project and that could have spring boarded a whole movement to 

VoTech which would put a lead to small engines which could have been something really cool 

but space doe come into play. 

 

00:14:03 

Yep, yep. 

 

00:14:03 A. Carfley-Interviewer 

Hey, how have you adopted a learning environment to accommodate passion projects? 

So, what have you done in your in your actual space there to accommodate it? 

 

00:14:15 D4T1 

Uh, well when we were doing it, we did have a space dedicated strictly just for projects where 

kids couldn't go. You know they couldn't go over in that area because people had things that 
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were breakable or what have you. Uhm, but we did have just a space for their projects so that 

they knew they were going to kind of be taken care of. 

 

00:14:39 A. Carfley-Interviewer 

So, the next two more two more questions with sub questions in there and they are all a little bit 

more thought provoking, I think. 

So, do your students respond? Better to real world problem solving when they are directed by 

you or another adult, or when they are given the opportunity to experiment with passion 

projects? 

 

00:15:03 D4T1 

Uhm, I mean, I'd have to say it depends on the child, you know, I think some do much better 

when just given opportunities to kind of go on their own, but some need that you know I'm just 

thinking of my Special Ed kids, they need that direct guidance and they if they need you to kind 

of prompt them and move them through the process. 

 

00:15:26 A. Carfley-Interviewer 

So, our students more likely to take risks and work through failure when they're guided by you or 

when they have the experience. The time to experiment. 

 

00:15:37 D4T1 

Uhm again, I think it depends on the child and I think it depends on what it is. If it's something 

that they're passionate about, then I think they're willing much more willing to work through 

those risks and failures, but I just think of one student in particular that I have this year. Like if 

things don't go his way he breaks down, so this might not have been a great project for him. You 

know who I mean? Who knows? Maybe I'm wrong, but like whenever something doesn't go his 

way, forget about it. So he's much better guided, you know, by one of the teachers or an aide in 

the classroom. So, you know, I do think again, it depends on the on the child you're referring to. 

 

0:16:18 A. Carfley-Interviewer 

Perfect thank you. 

 

00:16:22 A. Carfley-Interviewer 

Are students more likely to take risks and work toward their passion project goals when they are 

in real-world problem-solving examples, so you know things that you are giving them from the 

teacher or when hold on. Let me restart that. Our students more likely to take risks when working 

towards passion project goals or when they're given real-world problem-solving examples by the 

teacher. 

 

00:16:49 D4T1 

I think when they're working toward their kind of passion project goals because it's again, 

something they're passionate about, so they're more willing to put in the effort and take those 

risks. 

 

00:17:10 A. Carfley-Interviewer 

What factors would hinder risk taking and resilience in a classroom in your school? 
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00:17:21 D4T1 

I think again, I think if the child didn't feel you know comfortable, they wouldn't be willing to 

take risks because again, they'd be afraid of what others might think of them up. 

 

00:17:34 D4T1 

I think that again, you know it. Materials come in; you know if they don't have the right 

materials, they're not going to want to create something that they don't have materials for. You 

know because they already know like it's not going to be successful. 

 

00:17:48 A. Carfley-Interviewer 

OK, so the same question, but would some of these would some of these factors hinder risk 

taking and resilience in the classroom during passion-based learning rather than just a normal 

class? 

 

00:18:03 D4T1 

Yeah, sure. I would say they absolutely would. 

 

00:18:13 A. Carfley-Interviewer 

So, what recommendations? What recommendations would you make to anyone that was 

planning to start a passion-based learning curriculum in their school or in their classroom? 

 

00:18:26 D4T1 

I would say that I wish they had a budget for materials. Again, I keep coming back to that.  

because that's been our biggest issue is the materials. You know.  

But I think in order to make it successful, you must, you know, have the things that you know are 

going to make these kids projects come to life? 

 

00:18:53 A. Carfley-Interviewer 

Makes sense, you're not the only person that's that said that, just so you know that's common. 

What are the biggest successes that these schools will experience by utilizing passion-based 

learning? 

 

00:19:05 D4T1 

Uh, my just think you know these the kids see again seeing them in a different light. Seeing them 

really be successful. Maybe if they're not necessarily successful in the academic world, but see 

them, you know, be successful in this light. I mean, I've seen that a bunch of times with kids that 

may be academics or struggle but give them something or give them the opportunity to create 

something and teach us you really see a different side of them. 

 

00:19:41 A. Carfley-Interviewer 

That's great, so what are some of the biggest hurdles that these schools will have to overcome? 

 

00:19:48 D4T1 

I guess space probably and again you know materials. 
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00:19:53 A. Carfley-Interviewer 

Perfect so two more and these two are interesting, I always get some eyebrows raised when I ask 

this. So how? How would you explain to a new teacher in your school that's trying to implement 

passion projects? What a successful passion project looks like? 

 

00:20:15 D4T1 

Well, I don't. I know that is hard but to me I would say like just getting the child to commit to 

something and then see them follow it through whether it be successful or not. But just see them 

follow their passion and see it through. 

You know, we've seen some fail. We have seen some, uh, be successful, but I think just watching 

them follow through it. And, you know, keep their mind on that and end goal is neat to see but. 

 

00:20:56 A. Carfley-Interviewer 

Right, so this is this is the one here. How would you explain to that same teacher what a failed 

project looks like? 

 

00:21:04 D4T1 

I'd say there's no real failures, you know, like it's I mean I guess if a child is really trying to 

come, you know they want to create a machine that does this and this and that doesn't work OK, 

well then, I guess. I guess that's a failure, but I think too I don't necessarily look at it as a failure, 

you know they tried. They put effort into something they worked for it. Maybe it didn't have the 

result that they wanted, but again, you know they saw it through. I don't ever recall a child 

feeling like they were failure even if their project did not go as they planned; you know. 
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Transcript 
 

00:00:01 A. Carfley-Interviewer 

Alright, so now we're up to our next interview. This interview will be with subject D5A1 District 

5 Administrator 1. It is 5/20/21 at 2:30 PM. When we discussed this whole setup, I sent you 

some paperwork talking about risk and all those things, and you signed saying that you were 

willing to take the risk even though it was minimal to no risks on your and then the whole thing 

is about passion-based learning. You are an administrator, so you're going to talk from your 

administrator lens, but can reflect to classroom passion-based learning as well. Are we ready to 

go? 

 

00:00:42 A. Carfley-Interviewer 

Alright here it goes so how would you describe your philosophy of using passion projects in your 

classroom or in your school? 

 

00:00:52 D5A1 

I would say my philosophy for using passion projects. In my school it's one of the things that I 

certainly encourage our teachers to do. Not all teachers that are ready to come to take that kind of 

risk. Because I think to some degree passion projects. The autonomy switches somewhat from 

the teacher to the student, and some teachers are uncomfortable with allowing a little bit more of 

an autonomous learning environment, but there's baby steps that you can take in terms of giving 

kids choice and agency allowing them to have agency in the classroom, and that's kind of my 

process for. 

 

00:01:32 A. Carfley-Interviewer 

Perfect, so how would you say that is different from when you started? How is how is that 

philosophy changed since you first were introduced to passion-based learning. 

 

00:01:44 D5A1 

I think when I was first introduced to it because I am a bright eyed and bushy tailed idealist. 

Oh, this is great, who wouldn't want to do this? Yes, and the reality is I. I think it takes for a lot 

of teachers to try to implement this process is as a leap of faith to some degree. I will have a loss 

of control and teachers you know with all the accountability If you are just I think feel like they 

need to be in control and this requires him letting go of some control. So, I think I had to tone 

down my expectations a lot with it. 

 

00:02:21 A. Carfley-Interviewer 

https://1drv.ms/u/s!AI-_hOWb8trjgQY


THE EFFECTS OF PASSION-BASED LEARNING ON STUDENT  201 

So, how do you envision the growth and development of passion-based projects in your school 

over the next two years? 

 

00:02:30 D5A1 

So, what I'm doing is we have a gifted and talented program, it's called Aspire and you know, we 

did it this year, but this year it was awful. Kids had to do it all online via zoom. Kids couldn't be 

in the same room together, they couldn't collaborate, so it was, you know it was. It was as good 

as it could be. This year we were designed to have Aspire or gift and talented as a program that 

kids no longer earned their way into with good test scores and grades. It was something that they 

could opt into if they had an idea or something they wanted to learn or explore. So, over the next 

year or two, my idea for passion-based learning is to allow my aspire program to really allow 

students to kind of have that opportunity to uhm pursue their passions, whatever it might be, 

learn something without having to worry about being graded and homework and all that kind of 

stuff. It's really on them and kind of test it out there and see how it goes on with that and then 

maybe try to use that is the impetus to maybe bring more kinds of passion-based learning in the 

general content areas? 

 

00:03:42 A. Carfley-Interviewer 

So, the next part is about fear of failure. Do you believe that students have a fear of failure? 

 

00:03:50 D5A1 

Yeah, I think that they do. I think students have a fear of failure. 

Not all of them, but I think that they do, and I think the reason partially is because and you know, 

I mean for lack of a better term is a very high-powered community where parents have extremely 

high expectations. 20% of our kids go to private schools, though as in most schools you could 

argue that kids the kids aren't learning. The most important things the kids are getting good 

grades and doing something that you know that where you have to all control, and you're not 

being told what to do means if there inevitably is going to be failure and I think kids are 

uncomfortable with that because our whole entire system isn't geared towards allowing that to 

happen more. 

 

00:04:46 A. Carfley-Interviewer 

So, what would you say? And you've touched on this a little bit. The next two questions, but I'm 

just going to get you to elaborate a little bit. 

 

What would you? What are some of the internal factors that you would attribute to students' 

resistance to take risk or possibly fail? 

 

00:05:00 D5A1 

So internal meaning internally within the student. 

I think unfortunately, I think most students aren't intrinsic learners, they're motivated by external 

grades. So, what drives them internally is to have success with grades. And, uh, passion-based 

learning is not like a numbers game. You know you're monitoring and measuring your own 

success to some degree and someone not doing it for you. And I think kids like that reward they 

get from the teacher when they get an eye on something. 
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00:05:34 A. Carfley-Interviewer 

So, what would you say? The external factors are then? 

 

00:05:38 D5A1 

Well, I think the external factors are. I think schools in general and society at large. Still, 

unfortunately, you know, use grades solely as the measurement of learning. And UM, parents 

feel that way. Parents, all of us grew up in an age where we didn't have passion-based learning. It 

was all about your grades or GPA, your scores and we kind of imposed that that metric as what 

matters to our kids. And you know, we still we haven't been. There are other options out there, 

but we still have the dominant lens in which we look at how a kid is doing well in school, and I 

think that pressure. 

Feeds into kids. 

 

00:06:22 A. Carfley-Interviewer 

Makes sense. 

Wouldn't it be cool if we could have a school without grades? 

 

00:06:28 D5A1 

Hey, some of them are doing it. You should check out UM oh gosh, what's it called the? 

 

The Hawkins School. The guy I'll send it to him, but he started the whole entire school. That's 

just all about getting rid of grades and he like started a program and like 300 private schools and 

public schools have signed up onto it. 

 

00:06:46 A. Carfley-Interviewer 

Man, that would be so awesome just to learn because you want to. That would be great. 

 

00:06:52 A. Carfley-Interviewer 

Do your staff members in your school understand the importance of risk taking and failure 

opportunities for the students in their classes? 

 

00:07:01 D5A1 

I think that they do, and I think, uhm, I think we haven't had a normal year. This is my second 

year here and we haven't had a normal year yet, but I think I as the principal. Uhm, I think I 

make it very clear to my students that you know, on me to my teachers that I want them to try 

new things. I want them to take risks. I think they know where I stand on things like the 

importance of things like standardized testing grades. I've had a PD Day. I made them watch 

most likely to succeed documentary. And I think it's trying to make me say this is my 

philosophy. This is what I believe as an educational leader, and I want you to find new things. 

 

00:07:45 A. Carfley-Interviewer 

Cool, do you think that the staff members understand the importance of them taking the risk and 

failure opportunities in front of the kids in the classroom? 

 

00:07:59 D5A1 
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Yeah, I do think some of them do. Again, I only had half of a real year. I only had you know 

from like September to really March 1st and then it was like you know it was like after that so. 

But you know even though we were in this environment, I think I definitely think a lot of 

teachers took a lot of risks this year. Trying things, they kind of had to because this has never 

been done before, so I think that my teachers feel like they're OK to take more risks and try more 

things in our school. 

 

00:08:34 A. Carfley-Interviewer 

Perfect, that is one good thing that came out of COVID, and I'll tell you from all the interviews 

I've done, that's been a that's been a resounding answer that all people think that their teachers 

are better at risk taking and showing kids it's OK to fail. 

 

00:08:46 A. Carfley-Interviewer 

Yeah, how do your staff members model risk taking and failure in the classroom? 

 

00:09:02 D5A1 

I feel like no, I mean, uh. 

Now they don't explicitly say they're doing it. You know, like I'm, you know, modeling risk 

taking to you.  I think it's more of something that they feel free and empowered to try new things 

and are willing to try new things if it works, it works. It doesn't work, they'll reflect on it and 

maybe fix it. Tweak it or just scan it up, but I don't know if they explicitly, you know, 

communicate the kids. I'm taking risks here, it's more of like an approach that they have towards 

teaching. 

 

00:09:45 A. Carfley-Interviewer 

So, to what level are the teachers empowered to run passion projects in your class or in their 

classrooms? 

 

00:09:52 D5A1 

Well, I think you know it's loud and clear that I'm open to teachers trying anything. I haven't 

explicitly used the term passion projects, but my teachers what I've spoken more about is to think 

outside the box you wanted to try new things. They give kids more choice. You know, because I 

don't think you start with passion projects necessarily. I mean you can, but I think you know, I 

think you know you can certainly let them do it, but I think there's you know, sometimes you 

have to segue into that, you know. 

 

00:10:30 A. Carfley-Interviewer 

So, here's the tough one. How do you elicit teacher buy in for something like passion projects? 

 

00:10:37 D5A1 

Huh, I have a real issue with the term buying because I almost feel like if you're making a 

teacher buy in, they're doing it for you and not for them or the kids. OK, so I don't make them 

buy it because I don't I you know, like if I'm promoting choice and agency. For my students, then 

I should be promoting that for my, for my teachers as well. Like you just don't want to do 

passion-based learning then that's fine. You know what I mean? You know they're going to find 
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their own way to be effective, hopefully. And I'll supervise that to provide meaningful learning 

experiences for these kids. 

 

00:11:15 A. Carfley-Interviewer 

So, what role does the physical classroom space play on student risk taking and resilience within 

your building? 

 

00:11:24 D5A1 

Well, I think that's a good question. Nothing right now in my school because we haven't had a 

chance. I haven't had a chance to be designing. Uhm, but I have done some work in this area at 

Roxbury and I'm very clear about what I think and what I'm moving towards. In fact, I've created 

a model classroom at my school. To some degree of what I think of a classroom of the future 

could look like so teachers can test new things, try new things, kids can try new things, and then 

kids can have a little bit more say about how they want their classroom to look nice, but we 

haven't been able. Again, we haven't been able to do that because you know where this had to be 

6 feet apart and not touch anything and you know so. 

 

00:12:06 A. Carfley-Interviewer 

Well, when we're allowed to visit schools again. I want to come see that because I'm working on 

one myself here, so it would be cool to kind of see each other and compare notes. 

 

00:12:16 D5A1 

I love it. Yeah, we I did some cool work up at Roxbury in my one year there. With some stuff we 

went to Google. I have some connections at Google. I took them there, we met with some people 

there and they talked to us about how they how they designed their learning spaces for their 

workers. 

 

00:12:32 A. Carfley-Interviewer 

That's cool, yeah? 

 

00:12:35 A. Carfley-Interviewer 

So how does that? How does physical classroom space either benefit or hinder passion projects 

or passion-based learning with a child? 

 

00:12:45 D5A1 

So, I think that like most classrooms are kind of designed to be teacher centric, like a smart board 

in front of the room and all their eyes are always in the front of the room at the smart board is 

what the teacher is teaching. It's kind of like filling a bucket with water, and I think if you want 

passion-based learning or project-based learning, I think the room past I think teacher. I think 

students need to have some ownership of the room. Number one, I think. Number two, I think 

you need to maximize writing space. Drawing designing space with desk with the wall. So, like 

for example in this room it's we're not putting posters on the wall. If we put posters on the wall, 

it's kids make its kids work on the wall. Not a cool poster. The involved with school, specialty, 

money and then making the tables whiteboards everything just so kids can use. They look at the 

whole space is learning. 
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00:13:39 A. Carfley-Interviewer 

Perfect. 

00:13:41 A. Carfley-Interviewer 

So how and you kind of just answered this, but I'm going to ask it a different way. 

How, how have you adapted the learning environment to accommodate passion learning? 

 

00:13:53 D5A1 

So, I think you know right now. I built this one room in my school which has never been used 

yet because COVID happened last March. I bought all this stuff, and it was like delivered in the 

spring after COVID started so we haven't little to use it and now the room. Those rooms are all 

filled with just storage stuff because we have, to, you know, make more room and more space in 

our rooms to fit kids. But that's how I have a model room that I want to run next year, get kids 

feedback on it. Let them have a say in it teachers' feedback on it and then go from there. 

 

00:14:32 A. Carfley-Interviewer 

Alright, so two more groups of questions. The next one has to do with how kids learn and 

respond. So do your students respond better to real world problem solving when they're guided 

by an adult in the classroom or when they're given opportunities to explore on their own. 

 

00:14:50 D5A1 

I think it just varies. I don't think it's an either or. 

I think, uhm, some kids are comfortable taking the ball and running with it and figuring out and 

finding a solution to something they've they do that naturally on their own, they're natural risk 

takers. And then I think some kids, do, you know are just you know, to some degree, to succeed 

in school as school is, you need to be somewhat compliant. So, in order to succeed in passion-

based learning uhm, compliance is not something that's important. It's you know, intrinsic 

motivation and be able to work on your own. Make lots of mistakes and kids who are more 

compliance driven struggle with that. 

 

00:15:33 A. Carfley-Interviewer 

Are students more likely to take risks and work through failure when they're guided by an adult 

or when they're given the opportunity to experiment? 

 

00:15:46 D5A1 

I think because risk taking inherently, and failure is not something that's genuinely by large 

accepted in our society. People talk a big game, but it's just. Is not. So, I think having a 

passionate and empathetic adult in the classroom to guide students to encourage them to take 

risks, to try things to be there, but lift them up if they fail. Encourage them. I think you know I 

think you can leave some kids on your own, but it's kind of like there's this great story. You don't 

need to quote this story, but I think you'd like it. I remember where I read it once. It's this little 

publication called bits and pieces and this one guy is talking with another guy and it's like you 

know, I just think schools you know make things horrible for kids. We just need to get out of the 

way and let them do whatever they want. You know what I mean? Leave them on their own. You 

know what I mean, and they'll figure it all out and say hey we'll come over here, let me let me I 

want to be right back here I want to show this garden I've worked on he brings out the guards to 

check out my garden he goes. That's nothing, it's just filled with weeds. You said that right 
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because I left it on its own. You did not tend the weeds and doing it and I think that's somewhat 

like school. I think we have these lofty expectations that kids really have the ability that they do. 

They can develop that ability, but I don't think it's inherent in all of them naturally, because we 

kind of beat it out of them. So, I do think that we kind of must be there to kind of assist and help 

them. It's the rare kid that can do that on their own in school. Uhm, you know they just struggle 

with it. 

 

00:17:11 A. Carfley-Interviewer 

Makes a lot of sense. 

 

00:17:16 A. Carfley-Interviewer 

So similar question but adding passion-based learning to it are students more likely to take risks 

and work toward their passion project goals when they are given real-world problem-solving 

examples from the teacher, or when they're able to work towards their passion. 

 

00:17:34 D5A1 

I think you know the majority students would be the best way to start with. This is letting their 

dip their feet in the water and get a feel for it. Having some choice, some teacher options, seeing 

how it go. Those and kind of buildup that skill set that it takes to kind of learn. I mean, it's not 

the kids’ fault, it's our fault. But we've created this kind of learning environment and I don't 

know if we can just flip a switch. I think I think it can with some kids. Yeah again, some kids. I 

think some kids can't. 

You know what I mean? Uhm, I mean I as a teacher. Even when I saw with my own kids, I mean 

some kids were totally, completely motivated to do the work on their own on my Japanese 

classes. Then some kids just like document. It's five-star cinema since it you know what should I 

do? How do you want me to do this? You know? I mean they just know. 

 

00:18:32 A. Carfley-Interviewer 

So, what factors would hinder risk taking in resilience in a classroom in your school? 

 

00:18:48 D5A1 

I would say that the key factor that would hinder risk taking and resilience in the classroom, the 

school would be the teacher. If you have a teacher that doesn't understand doesn't value those 

things kids aren't going to be willing to take risks and learn to be resilient, so it's like it’s kind of 

like if you want kids to have student agency, then as a principal you need to give teachers 

agency. You know it's not; you know it's part of a larger whole. 

 

00:19:19 A. Carfley-Interviewer 

Uhm, so what are some of the factors that would hinder risk taking and resiliency in the 

classroom during passion-based learning? 

 

00:19:27 D5A1 

Uhm, I really think the same. I don't think it's any different, I think teachers, you know if you 

don't have a teacher that, UM, models that expects that promotes that and encourages that kids 

are going to be do what they're told. You know what I mean? And they're obedient and you know 



THE EFFECTS OF PASSION-BASED LEARNING ON STUDENT  207 

again, schools encourage compliance at all costs. Unfortunately, you know. So, I think the 

teacher is a good teacher is probably the most important thing in a classroom. 

 

00:20:03 A. Carfley-Interviewer 

Alright, last set of questions are they're a little thought provoking about starting passion projects 

in a school, so what recommendations would you make to anyone that was planning to start? 

Passion based learning curriculums in their school. 

 

00:20:20 D5A1 

I would make sure that, uhm before you do start off on this. You have clear expectations and 

explanations about what passion-based learning is and is not. And I think you better make darn 

sure that if you're going to be doing this throughout the whole curriculum, like that's the way 

kids are going to be learning that it's a much larger conversation than a principal deciding to do 

this because I know for a fact that if we got rid of grades and start doing all this passion-based 

learning here in Tewksbury, some parents might be in. Some parents would be freaked out. So, I 

think it's you know you need to build interest and consensus and what I did not approve it before 

when I said buy in, I think you two need parents to understand what you're doing because this is 

this is not how they learn, and everyone thinks they know what's cool is well. I went through 

school. This is how you do it well. Passion based learning is not how you and I grow up and 

learn. It's not. I mean, maybe you did.  

OK, yeah where was I? OK, yeah. 

 

00:22:08 A. Carfley-Interviewer 

What are the biggest successes that these schools will experience? 

 

00:22:14 D5A1 

I think the biggest successes that these schools will experience is authentic learning, right? Like 

kids learn what they want. That's powerful. 

 

00:22:32 A. Carfley-Interviewer 

So, what are some of the biggest hurdles that the schools will have to overcome? 

 

00:22:37 D5A1 

I think the biggest hurdle schools will have to overcome when it comes to this would probably be 

again. 

Uhm, the misunderstanding of what this is, and you know, like. So, I remember what it was 

called was. 

Called the Mastery Transcript consortium and the guy who started this out at the Hawkins school 

in Cleveland. His private school showed all these college admissions officers his plan, his vision 

for getting rid of grades and it's awesome and they're all like this is awesome. We don't care. 

We're not going to use it. We'll just look at their SAT scores like OK, well, what if I get like 

Lakeshore Academy, Punahou and all these other high-powered schools? Just start creating 

transcripts like this, he said. Well, then we'd have to look at it. We must take it. And so, you 

know, in Japan they say the nail that stands up gets hammered down. So, when you're doing 

something like this, that's the nail that's standing up. It's way different than what people are used 

to. People accept and even the world around them. So, like I don't know how many your kids go 
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to private school. A lot of my kids do, and even if it doesn't, parents his kid in this town. 

Absolute expectations, and so I think the biggest hurdle is, you know, when you're really redoing 

school the way it is, you better make darn sure if you want it to be successful that you do it. 

There are expectations, explanations, and the community wants this because if you don't do that, 

I just don't think it's going to have staying power. It's going to become dependent upon you. And 

a perfect example of this is Will Richardson. I don't know if you know who Bill Richardson is. 

So, will teaches in Flemington if you Google him? He's like, you know he travels around the 

world speaking. He's done, Ted talks where he talks about his agency and learning the way like 

passion-based learning. And he did this in Central. But what happened was when the 

Superintendent left, they lost some power. When Rich I forget the other guy, not left it last how 

and then we left, and it was going away and it went away because people were doing it for them, 

not because they really believed in it. And so, I think it just doesn't stay unless people really want 

it and believe in it and value it. 

 

00:24:54 A. Carfley-Interviewer 

That makes sense. 

So last two  

How would you explain to a new teacher in your in your building what a successful project looks 

like if a successful passion project looks like? 

 

00:25:10 D5A1 

So, I would say a successful product, passion project would first and foremost. I would want I 

would want it to be clear that the student had some choice in what they will were learning about 

and then the factor of success would be who did they share this work with? To get some form of 

real world or authentic feedback? 

 

00:25:46 A. Carfley-Interviewer 

Same question, but how do you explain to that teacher a failed project? 

 

00:25:54 D5A1 

Well, supposed to be encouraging failure, aren't I so? 

I think that might be my answer. You know what I mean? Like a failure? I mean it's supposed to 

be encouraging failure, you know, uhm, with teachers and with students. So, if I'm telling me 

that's a failed project, it's like, you know, I think. But I know what you're saying. I don't want to 

be snarky here, I guess. What I would say is certainly that like I want them to try things and take 

risks and it might not work out, but I think what I would say is I would have a conversation with 

them about you know, here's what passion-based learning is. Here's what choice-based learning 

is. Show me where your kid was able to do that, and I think it be clear they would come to them. 

Say, well they did it OK, fine so like the next time you do it, how could you find a way to let the 

student have more choice? Race in this project. I said because if we want to be able to have 

passion-based learning project-based learning this school, we want to give we want students tab 

agency and that's how I would kind of frame it perfect. 
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00:00:01 A. Carfley-Interviewer 

Alright, so we're going to start the interview with D6A1. That is how you'll be referred to in the 

paper. 

Your name will only be used in in your permission form that we've already discussed, so D6A1. 

Let's begin. 

 

00:00:19 A. Carfley-Interviewer 

How would you describe your philosophy for using passion-based projects in your classroom? 

 

00:00:27 D6A1 

So, I think what you always strive for with passion-based projects, the whole intent of it is 

student engagement, so bringing passion great projects into the classroom into this school is 

really to elevate student engagement and it's something that's obviously always encouraged. But 

with using passion-based projects, I feel like it's just elevated. 

 

00:00:54 A. Carfley-Interviewer 

How, how has your philosophy changed since you originally introduced passion-based learning 

into your school or classroom either way? 

 

00:01:03 D6A1 

I would say. Uh, it's changed from being like isolated, so you know doing like genius hour, 

maybe in a certain unit, encouraging passing based project to really trying to incorporate it all the 

time. It shouldn't always just be this isolated separate project that someone is doing at the end of 

a unit it should be throughout the whole year. 

 

00:01:32 A. Carfley-Interviewer 

So how do you envision the growth and development of these projects? The passion-based 

projects in your class or in the school over say, the next two years? 

 

00:01:43 D6A1 

I would like it to be exactly what I just said, more infused throughout subject areas and grade 

levels and teachers not seeing it as just one period out of the week or out of their class. And I 

think more staff buy in. So, I think over the years we've received staff buying, but I'm not sure 

we're 100% there. I think they know. It's a good idea and they could yes you to death, but I'm not 

sure they're fully invested into what the benefits are. 

https://1drv.ms/u/s!AI-_hOWb8trjgQk
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00:02:19 A. Carfley-Interviewer 

We're going to get into staff by and a little further down because that is something that is an 

issue. I know it's been an issue in my own personal district, so I'd like to get your thoughts on 

that here in a little bit. Can you tell me a little bit about do a student fear of failure? 

Do you believe there is a student fear of failure and if so, explain a little bit?  

 

00:02:41 D6A1 

Yes. I think there's a huge student fear of failure because they've been conditioned at this point to 

two things. One be obsessed with Gray. It's so they want a certain mark on something, and they 

feel like if there's any mistakes made, they're not going to get that mark. Uhm, as well as 

conditional thing that they're all winners. So, the classic everyone gets a trophy. Everyone gets a 

ribbon. In theory, it's short. It's great, but I think it has done harm to a lot of kids who aren't then 

willing to take a risk. 

 

00:03:27 A. Carfley-Interviewer 

What do you think are some of the internal factors for students to show this resistance to take 

risks or even fail? 

 

00:03:38 D6A1 

Motion yeah, I would say that you know, even when I've been in the class. Like if someone I had 

one girl was like oh, I'm so proud of you. You did such a great job, but she got a 90 and she was 

like devastated by that 90 and I feel like to her that was failure, and she couldn't get past, and she 

wanted to right away didn't match. What anyone else said she right away wanted to do better and 

like perfect it. So, I think their own like self-confidence and emotion they can't get past that. 

They want to be the best. They don't want to feel upset. They don't want to feel frustrated. So, 

they don't want to take the risk. 

 

00:04:16 A. Carfley-Interviewer 

Interesting. 

What are some of the external factors that would do the same thing that would keep kids from 

wanting to take that risk or having a failure opportunity? 

 

00:04:32 D6A1 

I would go back to the grades for sure. That's an external, and that's a monster that I feel like 

we've created right away. They're in class, they're always like is. This being graded is being rated 

and what? What is this count for? Are my parents going to see this? So, I think that's a monster 

we've created. But also, like social implications. I think it's a huge thing, so if classmates see 

them fail. If classmates see them. Not sure what are they going to know. Think of them they 

want to be top dog. They want to seem confident, and you know the go to person. So, I think 

those would be the biggest, especially in middle school. 

 

00:05:06 A. Carfley-Interviewer 

Perfect. 

Do the staff members in your school understand the importance of risk taking and failure 

opportunities for the students? 
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00:05:23 D6A1 

I personally I would say to the full extent, no. 

I think that if you ask them is it important to fail and ask them about like reflection on their life, 

they're going to say yes, of course. It's how I learned my greatest thing and you never great at 

something the first time riding a bike. All those like classic examples. But I think that sometimes 

again, I'll speak for middle school. The need for control in the classroom and sometimes for 

teachers. It's the need for perfection and having things go a certain way, like a prescribed way. 

They would prefer that then. What they view as chaos, so I feel like if they're giving those 

students the opportunities and they're not in full control of that path for the student, they feel out 

of control and they're not willing to do that. 

 

00:06:19 A. Carfley-Interviewer 

Makes a lot of sense. 

So, do you think that they understand these things? The same staff members understand the 

importance of their own risk taking and failure opportunities. 

So, do they understand the importance and the adults taking the risks and possibly failing within 

the class? 

 

00:06:38 D6A1 

I would say before COVID no. I do think COVID brought a whole because they were forced to 

take a rest. They didn't have an option. They were also forced to fail, like trying out different 

platforms, trying out virtual learning like they had no, they had no option, so I think like before 

COVID. So, I'm looking at like last year again if you ask them. Oh, is it important? They would 

say yes. But did they, do it? I don't think so. They stayed in their lane, and they stayed with what 

was safe for fear. Of you know, undenounced reasons, but I think post COVID they do. I think a 

lot of them have grown and they can easily tell you how a bunch of their recent failures have 

turned into successes. So, I think there's there would be a bigger buy in now. 

 

00:07:23 A. Carfley-Interviewer 

So, they so they learned they were forced to learn. So, they learned by doing. 

 

00:07:28 D6A1 

Yeah, exactly. Feet were to the fire. 

 

00:07:38 A. Carfley-Interviewer 

So how? How do the staff members in your school model risk taking and failure opportunities in 

the class? Have you witnessed it? Have you seen it? Have they told you? 

 

00:07:48 D6A1 

Recently I've witnessed it with a staff member I. I don't know when it was. I guess it would be 

more through conversation about flipped classroom. So, this teacher was trying flipped 

classroom and openly talked about a lot of his failures, and he realized they were failures through 

his own reflection, but also getting the voice of the kids. But his willingness to stick through 

those failures. Now, if you talked to him, it has completely changed his outlook and his ability to 

teach, so I think he's a good example of that. I would hope that staff members model their 
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failures by talking the kids through it. When I was covering a few classes, I was very open about 

the fact that I didn't know how to do something I needed help. We worked through it together, 

but I can't say for certain that that's what's happening in the classrooms. 

 

00:08:44 A. Carfley-Interviewer 

To what level are the teachers? To what level are the teachers empowered to run passion-based 

projects in their classrooms in your district. 

 

00:08:52 D6A1 

Well, first and foremost in our district, our administration encourages it, so they're given the full 

support green light and trust to go for it, I think if you have a leader that believes in the power of 

risk taking, then the teachers feel safer to try that. But also, our teachers have been provided the 

tools and the education, so they've gotten the support from the administration. They've gotten the 

green light, but they've also been provided books. They've been provided professional 

development. They've been provided opportunities for Q&A for a popular author that talks about 

passion-based learning. So, they have the tools. It's now in their hands, really. 

 

00:09:38 A. Carfley-Interviewer 

Perfect, so let's go back to something you talked about earlier teacher buy in how do you and 

your district administration? How do you guys elicit teacher buy in for passion projects? 

Which I can see on your face is probably something that's a little difficult because I know in my 

own district it's a little difficult. 

 

00:10:01 A. Carfley-Interviewer 

So how? How do you get that buy in? What do you do to draw them in? And you did mention 

some of the PD and things like that. 

 

00:10:06 D6A1 

Like that, yeah? So again, the buying one you got to get in the tools, the education, the support 

so but we have that in place but that's only going to get you so far. I think that you must. You 

must get on their playing field, so you must encourage them to try something in their own 

comfort zone. So, when I was talking about the teacher that tried flip classroom that though it 

came from administration that this thing we should try, it really came on his own terms. So, this 

was something he was also interested in. So, he kind of met us halfway with it, and then he took 

ownership for the other teachers. I feel like not even looking to bring this into their class by it is 

hard, UM. But I think one of the things that I would really love to be able to see and I just don't 

know how it could work in a school setting but is giving them opportunity to do their own 

passion-based project so they could see how it goes, you know what I mean? 

 

00:11:02 A. Carfley-Interviewer 

So, give the teachers their own passion-based projects. What would that look? 

 

00:11:04 D6A1 

Yes, yes yes. 

 like I don't know. 
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So, I mean, it could look like educational or not. So, when the students are, you know, in my 

district we did do genius hour. Once a week, so ideally what would be great is if simultaneously 

the teachers were working on something that they were interested in as well so that they could 

see what it's like to. 

Who go through the motions of it and then see the benefit of it? Uhm, even providing 

professional development hours if they did something like off their own time to say like look, 

we'll give you some time and you know you can count it for your hours if you do something 

completely random it could do sewing, but I think that a lot of teachers haven't done that 

recently. Maybe they did as a kid, but they just haven't done it recently.  

 

00:11:53 A. Carfley-Interviewer 

Feels like would you then look at it in terms of the teacher would be creating groups based 

around what they like or the teachers just doing it, so they feel the passion-based project. Or 

would you separate it and say so? Teacher from D6 likes to so anyone that thinks that they would 

want to so join a group with her. 

 

00:12:16 D6A1 

I think you could do it either way. I know in this school we used website called advisory and it 

was something like that, so the teacher would basically pick something that they wanted to run, 

wasn't passion based, but it was, you know. And then kids would come to them. So, I think you 

could really do it either way. I maybe in the beginning the way to start it is the teacher 

determines like this is what I'm interested in and have kids for the teacher buy in gotcha and then 

once they see how this runs then they can simultaneously do something different from the kids. 

But that might be knowing my staff if I said you're doing genius hour passion-based projects 

alongside. I want you to do your own thing for your like for yourself. They would think it's a 

management nightmare. 

 

00:13:02 A. Carfley-Interviewer 

Gotcha too much of this. 

 

00:13:04 D6A1 

Yes, yes yes. 

 

00:13:06 A. Carfley-Interviewer 

All right, so let's move into like the actual classroom or the physical space. So, what role does 

the physical classroom space play on student risk taking and resilience? 

 

00:13:18 D6A1 

So, the physical classroom setup. 

 

00:13:20 A. Carfley-Interviewer 

Like the parameters of the classroom, yeah? 

Not so much. The management of the classroom as much as the space provided the desks, the 

different stations, those types of things. 

 

00:13:33 D6A1 
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OK, so I think one stations is a huge one if you're looking at the physical classroom, you can 

probably walk into an empty room and see I'm judging a book by its cover, but if everything is in 

rows and the kids are not in groups. Uhm, I would imagine that it's more of a structure 

independent student work type classroom. So, what I would expect to see is maybe movable 

desks. Clear ownership of the classroom from the student's behalf. So not just pre purchased 

posters laminated on the wall that you could tell have been there forever or you know. Some 

things that maybe the students have created. The classes create small group, work for sure. And I 

think evidence of the teacher bringing their passion into the classroom too. So even if it's like 

personal pictures, I think that makes a huge difference. 

 

00:14:34 A. Carfley-Interviewer 

Perfect, so what do you think about classroom space? How could that possibly benefit or hinder 

passion-based learning and passion projects? So, you are kind of moving from the thoughts about 

student risk taking to more the actual project itself. 

 

00:14:53 D6A1 

So, wait, repeat the question. 

 

00:14:55 A. Carfley-Interviewer 

How does physical classroom space benefit or hinder passion projects or passion-based learning? 

I feel like you kind of touched on it when you talked about student risk taking and resilience. 

Is there anything that you could do in a classroom that would benefit the actual project, or 

anything that is done in a classroom that would completely just take away from it. 

 

00:15:26 D6A1 

I think the grouping of students is important. Having kids like have space to collaborate and 

work together. So even if it's passion, brace and it's individualized, they can still like talk with 

one another. I think having uh, each kid having a space for their own things is important. So, like 

just the general organization of it. 

 

00:15:49 A. Carfley-Interviewer 

Perfect. 

 

00:15:55 A. Carfley-Interviewer 

Have you adopted, uh, have you adapted your learning environment to accommodate any 

passion-based projects or any teachers in your school that you can think of? 

What are some of the accommodations they've had to make to their physical space because of go 

time as you call them? 

 

00:16:12 D6A1 

Uhm, they've had to clear some stuff out of their room for like during our go time to give 

students that space to organize all their things. They've generally been more flexible in terms of 

if kids are working together, getting kids into the hallway, or, you know, sending kids to 

different parts of the building based off what they're working on at the time. I would say that's 

probably it for in terms of physical classroom. 
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00:16:44 A. Carfley-Interviewer 

Perfect. 

 

Do your students respond better to real world problem solving when directed or guided by an 

adult or when they're giving the opportunity to experiment? 

 

00:17:01 D6A1 

Unfortunately, I think because of everything I've said before, I think it's when they're directed, 

and I think that's just because of their fear, and because they've never really had this opportunity 

before, so they don't know how to navigate it. 

 

00:17:19 A. Carfley-Interviewer 

OK, so and would you believe that, or would you say that if we did some of the things, we talked 

about earlier about getting teacher buy in and teacher on board and those types of things would 

that lead you to be more on board with the experiment piece, the experiment piece or what? 

 

00:17:36 D6A1 

Yes, yes. 

 

00:17:37 A. Carfley-Interviewer 

Do you think they would still need a little bit of that direction? 

00:17:39 D6A1 

I mean I think depending on age they still need a little bit of that direction. That's always going 

to be a given, but I think if the teachers and the students have the buy in, then I think that 

definitely it would be that they would respond better to their own opportunity to experiment. 

 

00:17:56 A. Carfley-Interviewer 

Perfect. 

Do you think students are more likely to take risks and work through failure when they're guided 

by an adult, or when they're given that opportunity to do experiment? It's a little bit. 

A little bit of a loaded question. 

 

00:18:09 D6A1 

Yeah, think about that. 

It's hard because I think it depends. Honestly, I know that's not a direct answer, but part of me 

thinks that they're more going to be willing to fail when guided by an adult because they're not 

going to feel they're going to feel safer doing that. They're going to feel like it's OK because the 

teacher is right beside me and saying it's OK. Uhm, so I think unfortunately, I would say when 

it's guided by an adult because of their fear of getting a bad grade or something not going well. If 

you put them in like a natural environment though, like say, a kid that who wants to learn to 

skateboard and stuff like that, I think outside of school like in terms of like a hobby or something 

like that, which is of course what we want to bring into this school. But I think that my answer 

changes. It's their ability to experiment and not have someone watching them the entire time. 

 

00:19:06 A. Carfley-Interviewer 

Got it. 
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So, the external fears and internal fears make a huge impact on their willingness to take those 

risks within the school for sure. 

 

00:19:18 D6A1 

Setting yes within the school setting, yeah. 

 

00:19:22 A. Carfley-Interviewer 

Are students more likely to take risks when working towards a passion project or something 

they're passionate about, or when they are given real-world problem-solving examples from the 

teacher in the room? 

 

00:19:32 D6A1 

I would say passion for sure because then it's on their own terms and I think if the kids are doing 

something that they are really into one. They're more willing to take risks like we know that, but 

also failure might not be as visible. So, if kids are working on different things and you're 

working on you know some sort of, let's say science thing, and that's not really my gig. If you're 

failing along the way, I don't. I don't really know that you're failing. Because I don't know 

anything about what you're doing. I'm interested in it, so I think it's it would. They'd be more 

likely to take rest then. 

 

00:20:05 A. Carfley-Interviewer 

Perfect. 

So, what factors would hinder risk taking and resilience in the classroom? And you've kind of 

touched on these as we went through. 

 

00:20:16 D6A1 

Sometimes kids couldn't pick a genius hour project and it wasn't often, but there were a few 

because they just felt like, oh, this is stupid. I don't think they saw the true benefits of it. Uhm, 

some of them came around as they saw their classmates like going forward with their project and 

some never came around. But unfortunately, when we started this, then COVID happened, so 

they never got to see it come to fruition. 

 

00:20:42 A. Carfley-Interviewer 

Perfect so you think that them not seeing the benefits is something that would hinder their risk 

taking and resilience in the passion-based projects? 

 

00:20:49 D6A1 

Yes, for sure. 

 

00:20:56 A. Carfley-Interviewer 

Last group of questions here. What recommendations would you make to anyone that was 

planning to start passion-based learning within their school? 

 

00:21:06 D6A1 

One first has teachers experience it, so encourage them to do it. Nonacademic something so 

random, whatever they're in, not random, but for them they would be into but like have nothing 
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to do with the school. Encourage them to do it. I think they must experience it. They must feel it. 

They must like to rejuvenate that sense of Oh my God. I've always wanted to do this. I finally 

dedicate the time and look what it got. And in that way, I would say like start small. So, start 

there and just say like you know this is something I would love to bring into the school. Just kind 

of start with those conversations, but as well as the obvious of like professional development and 

reading, try and get them to talk to teachers that have done this before. So, school visits, 

classroom visits. I think that's huge. I went on a classroom tour with an administrator. I mean the 

school tour before we implemented genius hour and we couldn't bring teachers there. But I wish 

we did because you we saw genius hour happening like as low as second grade and when you see 

it working it's like OK, you're on the right track. 

 

00:22:16 A. Carfley-Interviewer 

What are some of the biggest successes that these schools will experience when they do 

implement and have passion-based learning up and running? 

 

00:22:27 D6A1 

I think students more willingness to fail and to take risks. Like when you're little, I feel you 

know you're taking risks all the time when you're like learning to walk and learning to do things 

as a baby and then a lot of times we stop taking risks because it's just safer and I think that going 

after something you really want to go after, not being afraid to take risks to fail, I think that's the 

best gift that you can give a kid because you're creating resilience and you're creating like a drive 

that they may have lost along the way. 

 

00:23:03 A. Carfley-Interviewer 

Perfect so what's going to be? The biggest hurdles that these schools must overcome. 

 

00:23:10 D6A1 

By him, yeah, and I think too is teacher. Buy into one of the things it's like they get so bogged 

down with the curriculum as well, so that's just like another one that they feel like they don't 

have the time. Like we don't have the time for this. This is not important, so they're not making it 

a priority if they're not making a priority, then you're just going to spin your wheels. 

 

00:23:29 A. Carfley-Interviewer 

How would you explain to a new teacher in your school about passion projects? What a 

successful project would look like? 

 

00:23:37 D6A1 

I think a successful project would be like true student engagement and engagement goes beyond 

just like a student looking busy. It's like they understand what they're doing. They understand the 

why it's student excitement, a sense of pride. And I think a true successful passion-based project 

will have changed throughout its duration, so they haven't stayed on the whole path the whole 

time because they've made adjustments either as they learn something new or as they failed, or as 

their interests kind of developed as their knowledge grew. 

 

00:24:18 A. Carfley-Interviewer 

Perfect so. 
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Flip that one last question, how do you explain to the same teacher what a failed project looks 

like? 

 

00:24:30 D6A1 

An abandoned project for sure. Because it could start off on one path and go in the complete 

opposite path, and that's still successful project. But if they completely abandon it and don't pick 

up anything in return, then that's failed. 

00:24:52 
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00:00:02 A. Carfley-Interviewer 

Alright, so this is interview D61 for passion-based learning, student resiliency and failure 

attempts. 

So, the first question, how would you describe your philosophy of using passion projects in your 

classroom? So, in other words, how? How would you use student passions to gear your gear, 

your education gear, your teaching style within your class? Would you use it to encourage 

students? Would you use it to get kids involved? Would how? How does that tie into your lesson 

planning? 

 

00:00:43 D6T1 

I believe that come anytime your lesson planning. You should be thinking about what the 

children are interested in. It's going to get you more out of them. My philosophy on it is just that 

that they that they should be learning based on what their interests are and as much as you can do 

with that in the classroom. Then you're going to get you know a better learning environment for 

everybody or for all included they're going to be more interested in whatever it is that they're 

learning because they have an interest beforehand. 

 

00:01:31 A. Carfley-Interviewer 

When you first started, uh, like when we first started talking about go time in the district and we 

started talking about passion-based learning. 

What were your original thoughts and how were you originally intending to introduce passion-

based learning into your class, like when you first started to learn about it? 

 

00:01:49 D6T1 

It was I was very interested in it, because I've always believed that children learn better when 

they're interested in what you're presenting and, and so my initial thoughts were that this is going 

to be a good thing because they're going to get a lot more out of it than just sitting and listening 

to the teacher talking, you know, I really do believe that kids should be involved. They should be 

hands on. They should be taking risks with what they what they like to do, because you're going 

to get more with what they like to do, they're going to step out of the box a little bit more. 

 

00:02:30 A. Carfley-Interviewer 

So how do you envision? How do you envision utilizing passion projects as we go forward 

through the next couple years? How do you see it morphing and growing? 

 

https://1drv.ms/u/s!AI-_hOWb8trjgQw
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00:02:43 D6T1 

I think that's going to depend on the school, really. I think that if we were able to really get this 

that get the school invested in it and get a plan in place for how we want to see it go, then I think 

it could really grow into something that's going to be beneficial for the kids bringing outside 

people in helping them to facilitate how to go about contacting people that are going to get them. 

What they what they want for their projects and for learning. And I think that anything that you 

can do that's going to bring the community and real life into education. It is good because the 

kids see what's going on outside the building and how they can contribute, how they can benefit. 

What's out there for them and What's in the school building. I mean, kids only know what they 

know in their in their frame of reference, right? So, introducing them to as much out there as you 

can is a good thing. 

 

00:03:55 A. Carfley-Interviewer 

I think that's something that we're trying to do just on a side note on. 

 

00:03:55 D6T1 

So yeah. 

 

00:04:03 A. Carfley-Interviewer 

Uh, on a side note with passion projects. 

We’re going to talk about that in a minute. Let’s don't let me skip ahead. We'll just stick to the 

questions. So, do you believe that students have a fear of failure? 

 

00:04:17 D6T1 

Yes, 100% and I would say that. 

That is not specific to any type One child type of child. I think all children have a feel of fear of 

failure in some aspect. I see that kids don't want to start because they don't want to fail. Kids 

don't. Kids ask a lot of questions because they're concerned that they're not doing the right thing, 

and it all comes back to fear of failure. I think everybody, though, really has that, so the more 

that you can steer them away from it and allow them to just take some risks the better. 

 

00:05:00 A. Carfley-Interviewer 

Perfect thank you. 

So, what are what do you think are one of those internal reasons that students resist taking those 

risks and possibly failing. 

 

00:05:13 D6T1 

I think that they're concerned for letting someone down. They’re concerned like an innate 

perfectionism that people have been constantly telling them what the outcome should be, what 

the expectation of the result should be, and they're concerned that they're not going to be able to 

perform. Whereas in a passion-based project, they're really are learning as they go, and so 

whatever the outcome is, the outcome is it's going to be positive if they're learning something. 

 

00:05:49 A. Carfley-Interviewer 

So, what about the external factors? What can attribute to students? Lack of taking risks and then 

possibly getting that failure which would lead to learning. 
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00:05:58 D6T1 

Unfortunately, teachers. 

Lack of teacher involvement in projects like this. 

Uhm, lack of motivation. Not wanting to learn what somebody is presenting to them. 

 

00:06:13 A. Carfley-Interviewer 

Teacher or student? 

 

00:06:16 D6T1 

Both really. 

I would say more so student more so student because you know there are certain everybody got 

to learn certain things, but if you can present them in such a way that it's interesting to a child, 

but an external factor for uhm, student resistance would definitely be that they don't. They're not 

interested in what somebody is trying to present. 

External factor is a social. A social external factor with their peers not wanting to look like 

they're interested in something that somebody else might think is stupid, so the more we can 

make this normal in school buildings that you know you learn what you're interested in is always 

a good thing. 

 

00:07:16 A. Carfley-Interviewer 

Do you understand or have you been trained or anything in the importance of risk taking and 

failure in your classroom? So, in other words, do you take risks in your classroom, and do you 

feel it's important for the teacher to do? 

 

00:07:35 D6T1 

So, I feel that I take risks in my classroom. I am I step outside the box. I let them see me, make 

mistakes. I don't make a big deal when there are mistakes made. It makes for a much more laid-

back classroom. 

Hey, I fail all the time and I let them see it. And you don't fail unless you take a risk, right? But 

that's me I don't know that all teachers feel that way. I think that just like children, adults are very 

different, and some people don't feel comfortable with that. But I do. 

 

00:08:31 A. Carfley-Interviewer 

We're going to skip the next question because that question. It's kind of the exact same question.  

How do you model risk taking? What you just talked about? But can you elaborate a little bit 

more about your risk taking in the classroom? How would you model it for your students? 

 

00:08:49 D6T1 

I don't necessarily know that I would set it up and model it. I think it just comes organically 

throughout my teaching and how I just have that presence in the classroom. I make a mistake. I 

call myself out. I laugh at myself a lot. I allow the kids to laugh, and you see that making 

mistakes and failure and risk taking is all a part of learning. When there's something new that I 

am learning with them, I will verbally model exactly what I'm thinking in my head so they can 

hear my inner monologue maybe and let them know that they're not so different than an adult 

who's learning something new. 
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I do that. I also can say that. Even just not with myself, but with the kids, I will push them a little 

bit. You know, if I see somebody clamming up or not wanting to take a risk, I'll make it fun. I'll 

laugh. I'll get up there with them. I'll say we'll do it together; you know. But that's just a 

personality style of mine I think too.  

 

00:10:06 A. Carfley-Interviewer 

So in your district, to what level can teachers run passion-based learning projects in their 

classrooms? Are they allowed? Do they need permission? How do teachers feel? How do you 

feel?  

 

00:10:22 D6T1 

I think, yeah, I believe that we have the leeway to be able to do. Anything that's going to get the 

kids to learn what we want them to learn? Uhm, I think it's welcomed. I think that that's what 

administration is looking for because it's a positive. It makes for a positive learning environment 

when kids are engaged, they're learning, and I think that we at this school allow for that. Often. 

Does it happen as much as I would like it to happen? Maybe not right now. I mean, it's a weird 

time. 

 

00:11:08 A. Carfley-Interviewer 

Look at this from a colleague standpoint, but how would you elicit teacher buy in for passion-

based learning? So how would you get your colleagues to kind of buy into Go Time Projects or 

passion-based learning things that are being pushed toward by the school. 

 

00:11:26 D6T1 

That's an interesting concept because I think that people are afraid of what they don't know, and I 

think the more that you can model it even if it's just in your own classroom or around the 

building, they'll you know they'll people get interested in when they see success, right? They get 

interested when they see success, and so then they will come. Really, maybe ask the questions 

and I want to know more being an ICS teacher. Also, it's much easier to have the rapport with the 

teachers and be in the classroom and say hey, let's try it this way, right? And I don't know that a 

passion-based learning project needs to necessarily be a whole year thing. It doesn't even need to 

be a whole month thing it could be just one unit that we were working on, you know so we just 

did a unit we just did the Environmental Research Unit in 8th grade the teacher and I and the 

kids all picked their own topics, and they did writings on it and they did posters on it and it was a 

mini passion-based learning project. Really if you look at it that way. I mean it wasn't huge, but 

they learned information on what they were interested in.  

 

00:12:39 A. Carfley-Interviewer 

Very nice, very nice. 

So, it's happening within the school. That's cool. 
 

00:12:46 D6T1 

Yeah, I would say it's happening within the school, even though it's an interesting year. 

 

00:12:54 A. Carfley-Interviewer 
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So, let's move into physical space. So, what role does the physical classroom space play in 

student risk taking and resiliency? 

 

00:13:03 D6T1 

I think it plays a big role. I think that more comfortable that a child is in their environment, the 

more comfortable they're going to be stepping outside the box, but I do think that that comes 

with teacher buy in and student buy in. You know typical desks in a row are not going to make 

anybody feel comfortable. So, I do believe physical space is and I've always believed that even 

when it doesn't have to do with passion-based learning, I just believe that that a physical 

environment has a lot to do with learning. 

 

00:13:42 A. Carfley-Interviewer 

How could physical space benefit or hinder passion-based learning? 

 

00:13:49 D6T1 

Well, number one. If you're getting together, you need group space. If you don't have space that's 

set up for group work, then that's going to hinder you. The space for even just space for materials 

and space for the things that they might need to be able to come. We must stop what they're 

doing if you know what I mean and making sure you have materials ready, making sure that they 

know where they are, making sure that they have ownership of what's going on in the room. And 

it's not the teacher's room, but it's our room and we all take care of it, and we are comfortable 

with it. And if you're not, how do we fix it? 

 

00:14:36 A. Carfley-Interviewer 

So, you just kind of answered the next question. The next question was how you have adapted 

your classroom and you just explained that when you talked about the adaptation, so let's talk 

about. 

 

00:14:49 A. Carfley-Interviewer 

Do students respond better to real-world problems when they're directed or guided by an adult or 

when they're given the opportunity to experiment in your opinion? 

 

00:15:02 D6T1 

Yeah, of course they do. Their students respond better to real world problems anytime they're 

given a voice, they're going to respond better, right? So, does that should that be guided by an 

adult at times? Sure, because they're going to go off on tangents and they're going to argue, and 

they you know debate and whatnot, but listen, lecturing to a student about a real-world problem 

is very different than the student having to go and find out about it about it. They learn about on 

their own, so you're going to get it more that way. 
 

00:15:36 A. Carfley-Interviewer 

So, you're saying it's kind of a joint thing where sometimes it's good. If they experiment, 

sometimes it's good if they're not. 

 

00:15:42 D6T1 
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Correct, because there's depending on what the real-world problem is, you know, and the age 

range of the student. You want to make sure that they are focused on what they need to focus on. 

 

00:15:55 A. Carfley-Interviewer 

So, kind of an example would be like a Socratic seminar where they do all the research on their 

topic and do the stuff on their own. But then when the actual conversations going on, it's guided 

and moderated’ That's where I thought you were going with that, but I didn't want to speak for 

you. 

 

00:16:05 D6T1 

Correct, correct? 

Well, because otherwise you'll have interesting debates going on. 

 

00:16:18 A. Carfley-Interviewer 

Are our students more likely to take risks and work through failure when they're guided by an 

adult or given an opportunity to experiment? 

 

00:16:26 D6T1 

Uhm, I think that that is a loaded question because I think it depends on the child. I think if 

you're giving a child an opportunity to experiment, there are some kids that are going to not have 

the resiliency to be able to begin, but they need that guidance and then there are other kids that 

run with it. I mean, I saw that in make lab last year. You know there were kids that sat there and 

said to me I have no idea what to do and I would say to them you know what to do. Just think 

about this, you know. And what do you think you do? First, what I'm not the teacher who tells 

you what to do. I'm the teacher who asks you what to do, what should you be doing, what you 

know? How do you think that's going to work for you? Try it. It doesn't work. So what you try it 

again, right? So yeah. 

 

00:17:17 A. Carfley-Interviewer 

Alright, so are students more likely to take risks when working on their own passion-based 

project goals or when they are given real-world problem-solving examples from the teacher in 

the classroom? 

 

00:17:27 D6T1 

I think that they're more likely to take risks when they have given their own Paget crushing 

goals, and because they've taken ownership of it and couple of things number one, there's nobody 

telling them that they're right or wrong necessarily. So, they're given the goal, but the end 

expectation or result is really their expectation of themselves as opposed to having to live up to a 

grade or a teacher or what is expected outcome. Right, so I think that you're getting more with 

student LED than teacher LED. 

 

00:18:05 A. Carfley-Interviewer 

Perfect. 

Uhm, so what factors would hinder risk taking and resiliency in the classroom in your 

classroom? 
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00:18:16 D6T1 

A very solid expectation on the end of a project and not one for all and not necessarily 

differentiated. Movement through goals. Right, I mean, if they're learning about different things 

and they're learning about their passion, then they're not all going to have the same outcome. So 

that would hinder if you're giving somebody a rubric that has this, you know they need to be at 

the end of this rubric, and they all need to be in the same place. It's just not going to happen. You 

know some kids might get halfway through and say this isn't for me, and then they must start all 

over. Well, they're not going to then be at the same place where somebody else took it and ran 

and that should be OK. And then you know you have kids who have absolutely no idea. In the 

beginning, who? Who those kids really need guidance on picking and choosing and starting 

because part of not wanting to start is not taking a risk? 

 

00:19:23 A. Carfley-Interviewer 

OK, perfect. 

So, what, what recommendations would you make to anyone that was planning to start passion-

based learning in their classrooms? 

 

00:19:34 D6T1 

My first big recommendation would be to make sure that you start very small. I think going in 

with a big giant goal is great, except if you lose the kids, it's not going to come out well. So, start 

with small little, short passion-based projects that are incorporated right inside of maybe the 

units that you're doing already. Which you can do. It doesn't have to be some big giant thing. I 

think that really looking at your environment and seeing how you can make sure that that's 

beneficial to the outcome that you want, I think that like I said before, looking at your teaching 

style and seeing where you can maybe manipulate that a little bit to show them that passion-

based learning is going to be having to have risk taking skills and resiliency and all that stuff. 

And if you're not exhibiting that and modeling that then they're not going to take the step 

forward, so. 

 

00:20:44 A. Carfley-Interviewer 

So, what are some of the biggest successes that that schools will experience? 

 

00:20:52 D6T1 

Well, I think kids are going to be passionate about learning. I think they're going to want to be 

engaged. They're not going to be sitting there and complaining that they don't want to be learning 

what they're learning.  

 

00:21:08 A. Carfley-Interviewer 

So, flip that and what are some of the biggest hurdles that teachers or schools are going to have 

to overcome when implementing passion-based learning? 

 

00:21:17 D6T1 

Let's face it schools are going to have to overcome some teachers who are not risk takers. 

If we're being honest, right? I mean not everybody is a risk taker. Not everybody is comfortable 

showing their stripes. Not everybody is comfortable and especially in front of the children, which 

I don't really know why they're children, but not everybody is comfortable showing that they can 
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make mistakes and fix it. And so, I think that's a hurdle. I think anytime you introduce something 

new, if you introduce it real big and the kids don't have buy in, you're going to lose them so. A 

way to start smaller maybe. 

 

00:21:59 A. Carfley-Interviewer 

OK, perfect and then two more questions for you. So how would you explain to a new teacher in 

the district about passion projects? How would you explain to them what a successful project 

looks like? 

So, let me let me give it to you in like a scenario, if Mrs. K comes to you and says hey, I want to 

do this, but I don't know what it should look like at the end, where, where? Where do I know the 

kids are successful? How do they know they got it? 

 

00:22:42 D6T1 

I think that it's based on what, although you don't want to put an outcome on the project, you 

must have some sort of outcome. So, if it's not an academic educational outcome for this project, 

maybe it's a social one. Maybe it's a developing risk taking. Developing resilience. I mean those 

things can be showing that you had success with a project, regardless of how much academics 

come out of it, right? So, you must decide going into it what it is that you're looking for to come 

out of this. And maybe and not every time that you do one or you introduce something is going 

to be the same. You know, for instance, when we did the 8th grade one just now, I would 

consider that a passion project really because they had to choose what they were going to be 

researching and they had to do all their research. They had to write a paper on it. Now granted 

we had successful papers, but they were more successful because they were interested in what 

they were learning about. Right, so somebody learning about animal testing with cosmetics. 

Because she wants to go to beauty school whereas somebody else is learning about rain toxic 

rainwater. So, they're separate ends of the spectrum we all got at the end. Result was a good 

presentation and an essay out of it. But the avenue to get there was different. Perfect. 

 

00:24:17 A. Carfley-Interviewer 

So, the last one, the opposite of that? How do we know if a passion project fails? 

 

00:24:25 D6T1 

Well, if a passion project fails, it's because a student is not willing to move forward with their 

research with what they like, what they're doing, that they're shutting down, they don't want to do 

it. They think it's stupid. That's the only way a passion project could fail is if a child is not going 

to continue with their academics through it. 

 

00:24:49 A. Carfley-Interviewer 

Would you say that that is a failure on the student's part or the teachers part teachers' part? 

 

00:24:54 D6T1 

Failure on the teacher's part because if you see that moving forward then you make a 

manipulation to it, right? So that's the whole point of it. The whole point of it is is OK if well, if 

it's not working this way, how are we going to backpedal and change this up so that? We're 

moving forward the way we want, which is a mistake, which is a risk which is, uh, OK, it doesn't 

work this way. We're going to try it another way. 
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